
Romance Corpora 

 

This is a guide to CHILDES data on the acquisition of Romance languages.  For a 

general introduction to the CHILDES database, please consult intro.pdf. The links in the 

table below are clickable, as are the thumbnails to the left. 

 

Corpus Age Range N Comments 

Catalan – Jordina 

page 4 

1;7-2;10 1 Catalan girl in Barcelona 

Catalan – Julia on 

page 5 

1;7-2;6 1 Catalan girl in Barcelona 

 Catalan – Serra / 

Sole page 6 

1–4 10 Longitudinal study of language acquisition in 

Catalan and Spanish children 

French – 

Champaud on 

page  4 

1;9.18–2;5.27 1 Longitudinal study of language development in 

French with recordings made over a 28-month 

period 

French – Geneva 

page 9 

1;8-2;6 1 Case study of the child Marie 

French – 

Goad/Rose on  

page 11 

1;0-2;7 2 PHONBANK 

French – 

Hammelrath page 

11 

3;6 -5;6 489 Test samples from a wide preschool population  

French – 

Hunkeler page 13   

1-3 2 Dizygotic twins 

French – Kern 

page 14 

0;7-2;0 4 PHONBANK 

 French -  

Leveille page 16 

2;1.19–3;3.12 1 Longitudinal study with weekly recording 

sessions 

French – Lyon 

page 18 

1-3 6 Longitudinal study with linked media for 

studying phonological development 

 French – 

Montreal page 19 

5;6–11;6 36 s Cross sectional study focusing on speech acts 

in Kindergarten, third- and fourth-grade chil-

dren playing “veterinarian” and “assistant” 

French – Palasis 

page 23 

2;5-4;0 22 Children in the same kindergarten class 

French – Paris on 

page 23 

0;7-3;5 3 Longitudinal video study of three children in 

Paris 

French – Pauline 

page 23 

1;2-2;6 1 Case study 

 French – Rondal 

page 33 

2;3–4;9 1 Large longitudinal corpus of mother–child 

interactions in French with some English 

http://childes.psy.cmu.edu/manuals/01intro.pdf
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French – Stanford  

page 34 

 6 PHONBANK 

French – York 

page 35 

2-4 3 Comparison of the acquisition of French in 

France, Belgium, and Canada 

Italian – Antelmi 

page 49 

2;2-3;4 1 Single child 

 Italian - 

Calambrone page 

50 

Large age 

range 

17 Contains both longitudinal and crosssectional 

data from six normal and 11 language disor-

dered Italian-speaking children 

Italian - 

Klammler page 

52 

1;9-2;1 1 monolingual girl for comparison with another  

bilingual girl 

Italian –

D’Odorico page 

53  

1;4-2;6 6 
Longitudinal study of language acquisition in 

Italian children; mother-child interaction 

 Italian -  Roma 

page 55 

1;4–4;0 1 Longitudinal study of a single child 

Italian – Tonelli 

page 57 

1;5-2;5 1 Longitudinal study of a single child 

 Portuguese - 

Batoreo page 58 

5, 7, 10, adult 120 Elicited narratives describing two picture book 

stories 

Portuguese – 

CCF on page 60  

0;10-2-2 5 PHONBANK 

 Portuguese - 

Florianopolis 

page 62  

1;8.21 

1;10.20 

2;2.8 

1 Longitudinal study of one Brazilian Portuguese 

child’s 5530 utterances in broad phonetic 

transcription (including intonational patterns) 

collected in three sessions 

Portuguese – 

Freitas page 63 

1;10-3;7 7  

 Portuguese – 

Porto Alegre page 

64 

5;0–9;6 161 Cross sectional study with 9 age groups that 

focuses on language development in the period 

of the acquisition of literacy 

Portuguese – 

Santos page 66  

 3 Three children in Lisbon 

Romanian – 

Avram page 67 

1;10 – 2;10 1 No documentation yet 

Romanian – Goga 

page 68 

1;6-3;2 6 Videos of cup seriation practice 

Romanian – Kern 

page 74 

0.7-2;2 4 PHONBANK 

Spanish – 

AguadoPine page 

76  

1;10-2;5 2 Boy and girl followed longitudinally 

Spanish – Aguirre 

page 77 

1;11-2;11 1 No documentation yet 
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Spanish – 

Becacesno page 

78 

4-12 81 One-hour sessions 

 Spanish – 

ColMex page 79 

6–8 90 School-aged children 

 Spanish - Diez-

Itza page 80 

3;0–3;11 20 First 10 boys and 10 girls from a larger corpus 

under preparation 

Spanish – 

FernAguado page 

81  

3;0, 3;6, 4;0 50 Short-term longitudinal with three play 

situations. 

Spanish – Hess 

page 82 

6-9 24 Children from public and private schools in 

Mexico City in five narrative tasks. 

Spanish – Irene 

page 94 

0;11-3;2 1 Spanish child in Asturias 

Spanish - 

JacksonThal page 

95 

0;10-3;0 202 Cross-sectional data from Queretaro, San 

Diego, and Santa Barbara 

Spanish – Koiné 

page 98 

 

1;6 – 4;5 

 

71 

Conversations from children in preschools in 

Galicia, with mostly Castilian Spanish, and 

some Galician. 

 Spanish – Linaza 

page 99   

2–4 years 1 Longitudinal study of a child learning Spanish 

 Spanish – Lopez 

Ornat on page 

108 

1;7–3;11 1 Longitudinal study of a child learning Spanish 

 Spanish – 

Marrero / Albala 

page 109 

1;6–8;0 6 Longitudinal study of Spanish children from 

the Canaries with12 data files 

 Spanish – 

Montes page 110 

1;7.20–2;11.14 1 Longitudinal study of parent–child interactions 

Spanish – Nieva 

on page 113 

1;8 – 2;3 1 Longitudinal study of a girl in Madrid 

 Spanish – 

Romero page 116 

2;0 1 Cross sectional study of one child at age 2 

 Spanish – Serra / 

Sole page 118 

1;4.8–3;10.20 1 Longitudinal study of a monolingual Spanish-

speaking child in Cataluña 

 Spanish – Shiro 

page 119   

54 first grade 

57 fourth grade 

111 Narratives from Venezuelan children in four 

elicited tasks 

 Spanish – Vila 

page 121 

0;11–4;8 1 Longitudinal corpus with 35 recordings 

Spanish – Yasmin 

on page 121 

1;10-2;9 1 Trilingual girl in Barcelona.  Mostly Spanish 

with some English and Catalan 



Romance Corpora  4 

1. Catalan – Jordina 

Mireia Llinàs-Grau  

Departament de Filologia Anglesa i de Germanísitca 

Edifici B. Facultat de Filosofia i Lletres 

Universitat Autònoma de Barcelona 

08193 Bellaterra Spain 

Email: Mireia.Llinas@uab.es 

 

Ana Isabel Ojea  

Departamento de Filología Anglogermánica y Francesa  

Universidad de Oviedo 

33011 Oviedo Spain 

Email: aojea@uniovi.es 

 

This corpus was gathered thanks to the Research Project awarded by the Spanish 

Ministry of Science and Technology (dec 2000) entitled El desarrollo de las categorías 

gramaticales: Análisis contrastivo de la adquisición lingüística temprana del inglés, 

castellano y catalán (BFF2000-0504), directed by Mireia Llinàs-Grau (Universitat 

Autònoma de Barcelona). The full corpus consists of transcripts of three girls (Jordina, 

Irene and Yasmin). Yasmin’s data are in the bilingual segment of CHILDES.  Jordina and 

Irene are in the Catalan and Spanish monolingual segments. Jordina was recorded at 

intervals of two weeks or monthly from 1;7 to 2;10. Two research assistants helped in the 

recording of the data and part of the trascriptions (Susanna Aspa and Susagna Tubau) and 

several students also participated in recording some of the sessions (Cynthia del Jesús, 

Mireia López, Susanna Padrosa). Elisabet Pladevall prepared the final versions of the 

transcripts.  The authors  of the corpus would appreciate being notified and receiving a 

copy, or a summary, of any work using the data of the corpus. 

 

Jordina is a Catalan girl born in Barcelona on Aug 12, 1999. Her parents and her sisters 

speak mostly Catalan but other members of the family (grandparents) also speak Spanish 

to her. In the transcripts the symbol @s is included when Spanish is used by the child. 

The city where she lives, Barcelona, is highly bilingual (Catalan-Spanish) so that many 

children are exposed both to Catalan and Spanish independently of the language used by 

their family. Many lexical items used by native Catalan speakers are Spanish words.  
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2. Catalan – Julia 

Aurora Bel 

Departament de Traducció i Filologia 

Universitat Pompeu Fabra 

La Rambla, 30-32 

08002 Barcelona (Spain) 

Email: aurora.bel@upf.edu 

 

This corpus contains data that were videotaped and transcribed in CHAT format by 

Aurora Bel, Universitat Pompeu Fabra (Barcelona, Spain). It consists of transcripts of a 

typically developing Catalan girl, Júlia, who is the first child of the researcher and was 

born on 21st of September 1990. Júlia’s parents live in Barcelona and the language 

spoken at home is Catalan although the environmental languages in Barcelona are both 

Catalan and Spanish. Both parents have university education.  

 

The recordings were collected in Júlia’s home in natural and daily activities such as 

taking a bath, having lunch, playing with toys, looking at book pictures, etc. During a 

first period the child was recorded every two weeks for 30-45 minutes and during a 

second period she was recorded monthly. The samples cover a period that goes from the 

onset of first words to 2;6 years of age. The utterances, both from the child and the adults, 

were orthographically transcribed according to CHAT conventions without English 

glosses. The transcriptions were verified by a second transcriber. The corpus includes a 

total of 17 files (see Table 1). Laia Cutillas, a research assistant at the Universitat 

Pompeu Fabra, arranged the final version of the transcripts and normalized the files for 

CLAN programs. 

 

Please cite the following reference when using this corpus: 

 

Aurora Bel (1998) Teoria lingüística i adquisició del llenguatge. Anàlisi comparada dels 

trets morfològics en català i en castellà. Ph.D. Dissertation, Universitat Autònoma 

de Barcelona. [Barcelona: Institut d’Estudis Catalans, 2001] 

 

For further analysis of this database you may also consult: 

Bel, A. (2002). Early Verbs and the Acquisition of Tense Feature in Spanish and Catalan. 

In J.M. Liceras & A.T. Pérez Leroux (Eds.) The Acquisition of Spanish 

Morphosyntax: the L1/L2 Connection (pp. 1-31). J, Dordrecht: Kluwer. 

Bel, A. (2003). The syntax of subjects in the acquisition of Spanish and Catalan. Probus, 

15:1, 1–26. 

Bel, A. & E. Rosado (in press). Person and Number Asymmetries in Child Catalan and 

Spanish. In J. Grinstead (Ed.) Perspectives on Typical and Atypical Hispanic Child 

Language Development. Amsterdam: John Benjamins. 
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3. Catalan – Serra / Solé 

Miquel Serra 

Departament de Psicologia Basica 

Universitat de Barcelona 

Adolf Florensa s/n 

Barcelona, 08028 Spain 

mserra@psi.ub.es 

 

The Serra–Solé longitudinal study includes 10 children. Five are monolingual 

Catalan, four are bilingual Catalan-Spanish, and one is monolingual Spanish. The 

Spanish-speaking child (#10) is included in the Spanish directory. The other children are 

in the Catalan directory. The children were videotaped monthly from 1 to 4 years of age 

from 1986 to 1989. They were videotaped at their homes in spontaneous interaction with 

a familiar adult, usually the mother, in sessions of 30 to 45 minutes. All the children 

belong to middle-class families. The research project is entitled “Language acquisition in 

Catalan and Spanish children” and is directed by Miquel Serra (Universitat de Barcelona) 

and Rosa Solé (Universitat Autonoma de Barcelona). It has received support from the 

Spanish research council (Grants DGICYT PB84/0455; PB89/0317; PB91/0851; 

PB94/0886). The research assistants of the project have been: Montserrat Cortés, Connie 

Schultz, Elisabet Serrat, Vicens Torrens, and Melina Aparici. Cristina Vila and Montse 

Capdevila have collaborated in different stages of it. The authors would appreciate 

receiving a copy, or a summary, of any work using the corpus. 

Table 1: Monolingual Catalan Children 

Number Name  # Files Age Range Sex 

01 Pep 31 1;0.27–3;6.21 M 

03 Alvar 20 1;2.28–3;1.13 M 

05 Guillem - 1;0.0–4;0.0 M 

08 Gisela - 1;7.14–4;2.3 M 

09 Laura - 1;7,20–4;0.10 F 

 

Table 2: Bilingual Catalan–Spanish Children 

Number Name # Files Age Range Sex 

02 Antoni 23 1;4.1–3;0.24 M 

06 Marti 24 0;10.14–4;0.13 M 

07 Josep Andreu 24 0;10,1–4;0.3 M 

12 Caterina 18 1;1.17–4;3.21 F 
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4. French – Champaud 

Christian Champaud 

Laboratoire de Psych. CNRS 

28, Rue Serpente 

Paris 75006 France 

kail@ext.jussieu.fr 

 

This subdirectory contains data that were videotaped, transcribed, and coded in 

CHAT by Christian Champaud, Chargé de Recherches at the C.N.R.S. (UA 316). The 

participant of the study is Grégoire. The work was done in collaboration with Grégoire’s 

family with particular assistance from his mother Dominique. Thanks are due to 

Catherine Marlot, Danièle Boussin, and Françoise Roland for transcription, rechecking, 

and typing. This work is still in progress and new data are still being added to the corpus. 

 

Grégoire was the third child of Dominique (mother, born on 3-AUG-46) and Michel 

(father, born on 5-APR-48, whose usual name is Kôfy). Grégoire was born on 28-APR-

86. His elder brother, Adrien, was born on 21-APR-80. The other brother, Victor, was 

born on 16-JUN-83. Grégoire’s parents lived in Paris, France, and the only spoken 

language in the family was French. Both parents had college degrees. Dominique was a 

professor of French, who left her job in order to take care of her family. She had 

experience in developmental psycholinguistics (investigations conducted with Laurence 

Lentin) and in linguistics. Michel was a professor of German at the University of Paris 

III. The socioeconomic status of Grégoire’s family can be characterized as upper-middle-

class. 

 

In French, when a word begins with a vowel, this leads in some cases to the 

disappearance of the final vowel of the preceding word: “l’ami” and not “le ami.” The 

vowel -e is elided, and in the spelling, the two words are linked together by an 

apostrophe. This is the case for a determiner preceding a noun, or for a clitic pronoun 

preceding a verb, and so forth. It is important to add a space after the apostrophe in these 

cases. It allows users to make searches for some determiners or articles, for pronouns, 

and for the words that follow, as whole words. It allows also to include them in frequency 

counts, or to take them into account for computing the MLU in words. This decision 

implies that, in French CHAT transcriptions, the strings c’, d’, j’, l’, m’, n’, qu’, s’, t’, and 

y’ must be obligatorily followed by a space. Presently, this has only been done with some 

transcriptions. 

 

In hyphenated words like abat-jour, the hyphen (-) must be replaced by a plus (+): 

abat+jour, in order to avoid confusions with suffixes. In French, the hyphen symbol is 

sometimes used between words, like in est-ce que; in these cases, the hyphen symbol 

must be omitted and replaced by a space to yield est ce que to ensure that all words are 

included in frequency counts. 
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 In order not to create an unreadable transcript and in order to avoid overinterpretation 

often inherent in error analysis, a decision was made to rely on the %pho tier for the 

definitive form of words. It is then possible to revise interpretations on the main line 

without returning to the videotape. 

Table 3: Champaud Files 

File Date Age 

greg01.cha 16-FEB-1988 1;9.18 

greg02.cha 1-MAR-1988 1;10.3 

greg03.cha 22-MAR-1988 1;10.24 

greg04.cha 19-APR-1988 1;11.21 

greg05.cha 3-MAY-1988 2;0.5 

greg06.cha 22-JUN-1988 2;1.24 

greg07.cha 28-JUL-1988 2;3.0 

greg08.cha 29-SEP-1988 2;5.1 

greg09.cha 11-OCT-1988 2;5.13 

greg10.cha 25-OCT-1988 2;5.27 

 

An additional directory called GREGX contains observations and notes of the parents 

or investigator for which no audio recording is available and no double-checking can be 

done. These files begin when Grégoire is 1;9 and run for about 28 months, but the later 

ones are not yet transcribed. 
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5. French – Geneva 

Lucienne Rasetti 

Ulrich Frauenfelder 

Cornelia Hamann -- cornelia.hamann@uni-oldenburg.de 

Luigi Rizzi 

Pascal Zesiger 

University of Geneva 

 

These data were contributed by the researchers of the Geneva Interfaculty Project 

“Language and communication – Acquisition and Pathology” (1992-2002) from the 

Departments of Psychology and Linguistics of the University of Geneva. The first aim of 

this project was the description of a developmental profile for typical French children. On 

the basis of this profile, the phenomena of French specific language impairment (SLI) 

were described and diagnostic criteria were specified. Five typically developing French 

speaking children were recorded, transcribed and analyzed during this project alongside 

with 11 French speaking children with SLI.  

 

The data available here are the data from the typically developing child Marie (born on 

the 16th of February 1994), who was recorded in her home in Geneva by her parents on a 

fortnightly basis. There are 17 files based on 45 minutes of recording at each session 

from age 1;8.26 to age 2;6.10. Marie was recorded in play with her parents or during 

other everyday activities such as having breakfast or going to bed. Both her parents have 

a university education. The language spoken at home is French, the ambient language in 

Geneva is (Swiss) French. The recordings were collected between November 1995 and 

August 1996 and transcribed and verified by five students of the Department of 

Psychology of the University of Geneva. Lucienne Rasetti from the Department of 

Linguistics did the final verification and normalized the files for CLAN applications.  

 

Publications using these data should cite: 

 

Cornelia Hamann, Stéphanie Ohayon, Sébastien Dubé, Ulrich H. Frauenfelder, Luigi 

Rizzi, Michal Starke and Pascal Zesiger (2003): “Aspects of grammatical 

development in young French children with SLI”. Developmental Science 6, 151-159. 

 

Unfortunately, Lucienne Rasetti, who did most of the work on this project was not a co-

author on this article.  However, her involvement should be noted. Additional 

publications based on this corpus include: 

Hamann, Cornelia (2000):” The acquisition of constituent questions and the requirements 

of interpretation”. In: M.- A. Friedemann and L. Rizzi (eds) The Acquisition of 

Syntax. pp. 170-201. 

Rasetti, Lucienne (2000): “Null Subjects and Root Infinitives”. ”. In: M.- A. Friedemann 

and L. Rizzi (eds) The Acquisition of Syntax. pp. 236-268. 
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Baranzini, Lara (2003): Le sujet nul, les infinitives racine et les questions Wh dans la 

grammaire des enfants normaux et des enfants SLI francophones. DEA-thesis, 

University of Geneva. 

Hamann, Cornelia (2003): “Phenomena in French normal and impaired language 

acquisition and their implications for hypotheses on language development.” Probus 

15, 91-122.  

Rasetti, Lucienne (2003): Optional categories in early French syntax: A developmental 

study of root infinitives and null arguments. Doctoral dissertation, University of 

Geneva. 

Hamann, Cornelia (2004): “Comparing the development of the nominal and the verbal 

functional domain in French language impairment”. In: P. Prévost and J. Paradis (eds) 

The Acquisition of French in Different Contexts. pp. 109-146. 

Hamann, Cornelia (in print): “Speculations About Early Syntax: The production of Wh-

questions by normally developing French children and French children with SLI.” 

Catalan Journal of Linguistics. 
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6. French – Goad/Rose 

Heather Goad 
heather.goad@mcgill.ca 
 
 
The participants in this project were recorded in their homes in a naturalistic setting, generally in 
the absence of siblings, approximately every second week. Clara was recorded by her mother, a 
sociolinguist and Théo was recorded by a female French-speaking family member who was a 
linguistics graduate student from McGill.  
 
During the recordings the children typically looked at picture books and played with toys. The 
interviewer encouraged spontaneous word productions by the child to avoid speech sample 
repetition, and repeated the words produced by the child to facilitate identification of data for 
extraction and transcription.  
 
The recordings were made using an analog recording machine and a multidirectional 
microphone, which was set up near the child on a foamy cushion the floor to reduce interfering 
noises from movements and toys. The tapes were digitized using SoundEdit 16v2 in 16 bit 
sample size at a rate of 22050 kHz. 
 
This corpus was converted from the original database of Québec French used by Rose (2000). 
The data were collected under an FCAR grant to Heather Goad. Please note that the data have 
not been entirely rechecked from the original transcriptions. Careful spot-checking however 
suggests that the conversion is accurate. Please feel free to contact the contributor in case you 
have questions. 

 
Rose, Yvan (2000). Headedness and Prosodic Licensing in the L1 Acquisition of Phonology. 
Ph.D. Dissertation. McGill University. 

mailto:heather.goad@mcgill.ca
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7. French - Hammelrath 

Hammelrath, Claudine 

University of Lille 

 

This study collected speech samples from 258 children aged 3;6 to 5;6 from 4 schools in 

North and 4 schools in Pas-de-Calais as a part of the PER2000 testing program (Ferrand, 

1982). Children interacted with a speech clinician who asked them to describe a set of 

threee pictures given below. The productions were recorded and retranscribed in phonetic 

notation if needed. The population is composed of 125 girls and 133 boys from 3;6 to 4;1. 

116 of the 258 children who presented evidence of delay of language acquisition profited 

from meetings of stimulation at the school carried out by speech therapists, teachers and 

members of the networks of assistance. These meetings were continued in great section 

of nursery school. In May and June of 2003, the same test was applied. 51 subjects were 

no longer available. 8 girls and 13 boys’ newcomers in the schools are integrated into the 

population. This second sample is composed of 107 girls and 121 boys from 3;6 to 6;9. 
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8. French -- Hunkeler 

Hunkeler, Herve 

Laboratory Dyalang 

FRE 2787 

University of Rouen 

herve.hunkeler@wanadoo.fr 

 

This is a study of Dr. Hunkeler’s children Camille and Pierre who are dizygotic twins.  

Within the framework of his doctoral thesis, he studied the development of the early 

lexicon of these two children in interaction with their mother from about 1;6 to 2;6. 

 

Publications using this corpus should cite: 

 

Hunkeler, H. (2005) Aspects of the evolution of the early lexiconin the interactions 

mother-child: Case study of two dizygotic twin children between 15 and 26 months. 

University of Rouen. 
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9. French - Kern 

 

Sophie Kern 

Laboratoire de Dynamique du Language 

Université Lyon II et CNRS 

75, rue Duguesclin 

Lyon 69006 France 

sophie.kern@ish-lyon.cnrs.fr 

 

Five types of data were collected. First, one hour of spontaneous vocalization data was 

audio and video recorded every two weeks from 8 months of age through 25 months of 

age. Recording took place in children’s homes. The parents were told to follow their 

normal types of activities with their child.  Second, minimally 1,000 dictionary entries 

from the ambient language employed by the parents of each child participant were 

analyzed for comparison with the child data for that language. Parental reports were 

administered using adaptations of the MacArthur Development Inventories (Fenson et al., 

1993) respectively elaborated for Dutch for French participants. Mothers filled out the 

questionnaire once in a month. For the remaining languages there is no adaptation yet, 

but one could imagine using the spontaneous data to elaborate the same instrument. An 

object manipulation categorization task was administered every two months. This task 

was conceived to evaluate the children’s spontaneous nonverbal categorization abilities. 

Several toys, which were consistent across the language groups served as stimuli. Each 

task involved a contrast of objects from two different categories (animal, means of 

locomotion, furniture). 

 

Children were developing normally by community standards as well as reports from 

parents and physicians regarding developmental milestones were observed in the normal 

daily environment. These children were becoming monolingual speakers of French, 

Romanian and Tunisian Arabic. Languages were chosen to include different language 

families as well as for the contrasts they show in phonetic and phonological features of 

interest for early language development. These characteristics include word length, 

syllabic types as well as phonemic inventory diversity 

 

One hour of spontaneous vocalization data was audio and video recorded every two 

weeks from 8 months of age through 25 months of age. Recording took place in 

children’s homes. The parents were told to follow their normal types of activities with 

their child. After collection, data was phonetically transcribed using the International 

Phonetic Alphabet (IPA). Broad phonetic transcriptions were used, supplemented by 

some diacritics (mainly for palatalized, pharyngealized, nasalized sounds and duration of 

sounds). Tokens considered as single utterance strings were bounded by one second of 

silence, noise or adult speech. 

 

This work was supported by the EUROCORE Program “The Origin of Man, Language 

and Languages” (OMLL) and the French CNRS program “Origine de l’Homme, du 

mailto:sophie.kern@ish-lyon.cnrs.fr
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Langage et des Langues” (OHLL) 

 

Kern, S, B.L. Davis, & I. Zink. (2009). From babbling to first words in four languages: 

Common trends, cross language and individual differences. In Francesco d’Errico & 

Jean-Marie Hombert (eds) Becoming eloquent: Advances in the Emergence of language, 

human cognition and modern culture.  John Benjamins' Publishing Company. 

 

Kern, S. & B.L. Davis .(2009). Emergent complexity in early vocal acquisition: Cross-

linguistic comparisons of canonical babbling. In F. Pellegrino, E. Marsico, I. Chitoran & 

C. Coupé (eds), Approaches to phonological complexity. Berlin, Mouton de Gruyter. 

 

Kern, S. (2005). De l'universalité et des spécificités du développement langagier précoce. 

In Hombert, J.M. (ed) Aux origines du langage et des langues. Fayard 

 

Davis, B., S. Kern, A. Vilain & C. Lalevée (2008). Des babils à Babel: les premiers pas 

de la parole. Revue Française de Linguistique Appliquée. 13(2), 81-91. 

 

Participant Name Date of Birth Age range 
Number of 

Sessions 
Sex 

Baptiste 2000-09-11 0;09.07 - 02;00.12 35 M 

Emma 2000-10-12 0;08.16 - 2;01.08 36 F 

Esteban 2001-10-23 0;07.15 – 2;00.24 30 M 

Jules 2001-03-28 0;09.13 - 2;00.28 28 M 
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10. French – Leveillé 

Madeleine Leveillé 

Laboratoire de Psych. Experimentale 

28 rue Serpente 

Paris 75006 France 

 

This directory contains files from a longitudinal study of a single French child. The 

study was conducted by Madeleine Leveillé and Pat Suppes of Stanford University. The 

data was donated to CHILDES by Patrick Suppes in 1985. The data are in CHAT format 

without English glosses. The target child was an only child of academic parents in their 

thirties. He was in close association with only native French speakers. His parents were 

willing to submit to the rather demanding rule that all they said, as well as what their 

child said, would be recorded for 1 hour a week over an indefinite period of time. 

 

Philippe was born on March 3, 1969. In the first visit, Philippe was 25 months and 19 

days old. He was a sociable little boy who was not shy, even with strangers. During the 

period of data collection, he often went to the Faculty of Sciences with his father who 

taught there. He also visited his mother in a laboratory of psychology where she worked, 

and he occasionally participated in experiments in the laboratory. Usually he attended 

nursery school; when he did not stay there the whole day, a lady in her forties stayed with 

him at his house. Both his mother and father talked a lot with him and provided him with 

a verbally and intellectually stimulating environment. 

 

The first observational period, April 22 through June 24, 1971, twas completed before 

summer vacation began. After an interruption of nearly three months (83 days) when 

Philippe went to the country, the sessions continued at the same frequency through 

December 18, 1971. There was a lapse of 14 days between September 30, 1971 and 

October 14, 1971 due to a strike on the Metro, which paralyzed Paris. At that time 21 

hours had been recorded. Then the visits became less frequent. Between March 23 and 

May 6 a total of 63 days elapsed because Philippe was on vacation. Session 33 was the 

last one, because Philippe was leaving Paris for his summer vacation. The complete 

schedule of recording sessions was as follows. 

Table 4: Philippe Files 

File Date Age File Date Age 

phil01 4-22-71 2;1.19 phil17 11-4-71 2;8.1 

phil02 4-29-71 2;1.26 phil18 11-11-71 2;8.8 

phil03 5-6-71 2;2.3 phil19 11-18-71 2;8.15 

phil04 5-13-71 2;2.10 phil20 11-25-71 2;8.22 

phil05 5-20-71 2;2.17 phil21 12-2-71 2;8.29 

phil06 5-29-71 2;2.26 phil22 12-18-71 2;9.15 

phil07 6-3-71 2;3.0 phil23 1-6-72 2;10.3 

phil08 6-10-71 2;3.7 phil24 1-20-72 2;10.17 
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phil09 6-17-71 2;3.14 phil25 2-3-72 2;11.0 

phil10 6-24-71 2;3.21 phil26 2-10-72 2;11.7 

phil11 9-16-71 2;6.13 phil27 2-24-72 2;11.21 

phil12 9-23-71 2;6.20 phil28 3-9-72 3;0.6 

phil13 9-30-71 2;6.27 phil29 3-23-72 3;0.20 

phil14 10-14-71 2;7.11 phil30 5-6-72 3;2.3 

phil15 10-21-71 2;7.18 phil31 5-18-72 3;2.15 

phil16 10-28-71 2;7.25 phil32 6-1-72 3;2.29 

   phil33 6-15-72 3;3.12 

 

 

For practical reasons, recording sessions always took place in the morning, generally 

not long after Philippe had awakened. Each session, with a few exceptions, lasted 1 hour. 

Although the recording periods were relaxed and informal, Philippe was asked not to 

leave the room in which the tape recorder was installed for any significant time. Usually 

the tape recorder was set up in the living room, which was at the center of the apartment. 

Only the microphone was moved to the kitchen during breakfast. If Philippe wanted to 

play in his bedroom, the tape recorder was taken there and Philippe was asked not to go 

into the other rooms too often or too long. 

 

Publications using these data should cite: 

 

Suppes, P., Smith, R., & Leveillé, M. (1973). The French syntax of a child’s noun 

phrases. Archives de Psychologie, 42, 207–269. 
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11. French – Lyon 

Katherine Demuth      Harriet Jisa 

Cognitive and Linguistic Sciences   Dynamique du Langage 

Brown University     Université Lumiére Lyon 2 

Providence, RI 02912     Lyon, France 

Katherine_Demuth@brown.edu   Harriet_Jisa@univ-lyon2.fr 

 

The Lyon Corpus was compiled by Harriet Jisa and research assistants at the University 

of Lyon 2 from 2002-2005.  The corpus contains longitudinal audio/video recordings of 4 

monolingual French-speaking children’s language development from 1-3 years during 

spontaneous interactions with their mothers at home. (Three additional children have 

been recorded, and transcription is currently in progress). The aim of the study was to 

provide a corpus of phonetically transcribed data, with linked acoustic files, for the 

purpose of studying early phonological and morphological development. Collection and 

transcription of the Lyon Corpus (and the similar Providence Corpus for English) was 

supported by funding from NIH R01MH60922 (to Katherine Demuth), two grants from 

Action Concertée Inititative (Terrains, techniques et théories et Internationalisation des 

sciences humaines et sociales), as well as support from the Délégation générale à la 

langue française and the Ministère de l'Enseignement Supérieur et de la Recherche. 

 

Participants 

The participants who have been fully transcribed included 3 boys (Tim, Theotime, 

Nathan) and 2 girls (Marie, Anaïs). Each child was recorded for 1 hour every 2 weeks 

beginning at the onset of first words between the ages of 1-3. The currently transcribed 

corpus consists of 185 hours of speech. 

 

Transcription 

Both adult and child utterances were orthographically transcribed using CLAN 

conventions, with the audio/video files linked. Trained transcribers then carried out a 

broad phonemic (SAMPA > Unicode) transcription of the child utterances. Ten percent 

of each recording was then retranscribed by a second trained coder. Segmental reliability 

scores ranged from 90%-98%. Missing video for Lyon include: NAT18a NAT18b 

NAT47b  

 

Please cite the following reference when using the corpus: 

 

Demuth, K. & A. Tremblay. In press. Prosodically-conditioned variability in children's 

production of French determiners. Journal of Child Language, 35, xx-xx. 

  

 

 

 

 

 

mailto:Katherine_Demuth@brown.edu
mailto:Harriet_Jisa@univ-lyon2.fr
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12. French – Montréal 

Helga Feider 

Centre d'ATO-CI 

University of Quebec 

Montréal, PQ Canada 

 

Madeleine Saint-Pierre 

Centre d'ATO-CI 

University of Quebec 

Montréal, PQ H3C 3P8 Canada 

 

This directory contains a set of dialogues produced in a task of role play recorded by 

Helga Feider and Madeleine Saint-Pierre in a Montréal public school. The children are 

playing “Veterinarian” and “Assistant” and are trying to cure various sick stuffed 

animals. The corpus is closely transcribed for the use of a variety of speech acts as 

described below. The corpus consists of 36 files of from three age groups:  

1. Kindergarten —5;6 to 6;8 

2. Grade 3 — 8; 5 to 9;6  

3. Grade 4 —10;6 to 11;6 

Table 5: Montréal Kindergarteners 

# of dyad Gender Duration 

(min:sec) 

Rate/Min 

Vet. 

Rate/Min 

Asst. 

01 Male 05:30 16.55 12.73 

02 Female 14:00 11.29 07.14 

03 Female 18:00 09.33 07.44 

04 Vet: M Asst: F 12:00 08.25 09.92 

05 Male 14:00 12.00 06.00 

06 Male 07:00 06.86 05.29 

07 Male 06:50 03.22 05.71 

08 Male 05:00 09.60 12.00 

09 Male 12:30 18.96 17.76 

10 Male 10:00 12.10 17.78 

11 Female 09:00 04.11 05.33 

 

Table 6: Montréal Grade Three 

# of dyad Gender Duration 

(min:sec) 

Rate/Min 

Vet. 

Rate/Min 

Asst. 

12 Male 16:00 02.87 03.81 

13 Female 11:00 13.82 06.00 
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14 Male 12:00 11.42 06.92 

15 Female 06:00 10.17 02.33 

16 Female 12:00 25.75 03.00 

17 Male 09:00 10.56 09.44 

18 Male 14:00 12.79 03.64 

19 Male 09:00 14.0 06.56 

20 Vet: M Asst: F 07:00 12.57 00.71 

21 Male 05:00 06.20 03.80 

22 Female 09:00 02.78 02.00 

23 Male 18:00 15.22 04.98 

24 Female 06:30 08.62 02.00 

 

Table 7: Montréal Grade Four 

# of dyad Gender Duration 

(min:sec) 

Rate/Min 

Vet. 

Rate/Min 

Asst. 

25 Male 11:30 17.13 07.22 

26 Female 06:30 14.62 15.54 

27 Male 07:30 15.07 17.87 

28 Female 13:11 12.52 02.58 

29 Male 09:22 19.22 06.4 

30 Female 06:33 10.38 04.43 

31 Male 14:30 14.14 07.45 

32 Female 21:08 10.36 03.83 

33 Vet: F Asst: M 08:00 12.50 09.50 

34 Female 17:00 22.59 09.18 

35 Male 09:00 11.22 04.33 

36 Female 08:00 09.45 02.91 

 

 

On the %spa tier, the following speech act codes are used. Type 1 are assertive acts of 

definition or description. Type 2 are directives. Type 3 are suggestions. Type 4 are com-

missives. Type 5 are expressives. 

Table 8: Montréal Speech Act Types 

Code Description Example 

1a unmarked assertive J’ai fini. J’ai oubli 

1b prediction Il va. 

1c description Son coeur bat. 

1d evaluation Il est triste. 

1e information son num 

1f confirmation c’est 

1g self-correction Pas lui, le lapin; oui c’est 
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1h disconfirm Non, il n’a pas de fi 

1i assent Oui, sa patte est bris 

1j dissent Je ne le crois pas 

1k dispute Tu dis “aux yeux” c’est les oreilles. 

1l metaphor, irony J’ai bien commenc 

1n supposition, assumption Ca peut 

1p fabulation Il fait minuit 

1q action regulation 3-9-8-7-5-3-4 (while dialing) 

2a permission request Je l’appelle? 

2b information request Qu’est-ce qu’il a, le chat? 

2c order Apporte-moi le chien. 

2d prohibition  

2e polite request Peux-tu me passer la seringue? 

2f self-directive Bon, m’as y donner une piq 

2g confirmation request C’est l’ours? 

2h attention request Regarde. 

2i justification request Qu’est-ce que tu fais là? 

2j reflecting on a course of action Qu’est-ce qu’on fait? 

3a grant permission Il va pouvoir sortir demain. 

3b proposing a course of action On va y donner une piq. 

3c propose an action by authority Faudrait qu’il reste á l’hôpital. 

4a proposal Je vais m’en occuper de lui. 

4b offer Tiens, le thermometer. 

4c compliance with request O.K. 

4d refusal of a request Ben, on ne sait. 

5a verbal acknowledgment Bonjour, madame. 

5b emotional reaction Oh, mon doux! 

5c reaction with explanation Zut, c’est qu’il est tannant, lui! 

6 playful speech Halo, monsieur ours. 

7 other speech act  

0 incomplete, no obvious func-

tion 

 

 

 

Additional non-CHAT codes used on the main tier and sometimes on the %com tier 

include: 

 

 [% idem]:  non verbal action corresponding to previous verbal request 

[% h]:  high voice 

[% g]:  low voice 

[% f]:  loud voice 

[% p]:  low vocal intensity 

[% a]:  fast speech 

[% l]:  slow speech 

[% chu]:  whisper 
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[% cha]:  chanted speech 

[% ri]:  speech emitted while laughing 

[% sac]  staccato voice 

[% al]:  the preceding syllable is lengthened 

 

This classification system was developed and validated by the authors on the basis of 

these two articles: 

 

Bach, K., & Harnish, R. M. (1979). Linguistic communication and speech acts. 

Cambridge, MA: MIT Press. 

Dore, J. (1977). “Oh Them Sheriff”: a pragmatic analysis of children’s response to ques-

tions. In S. Ervin-Tripp & C. Mitchell-Kernan (Eds.), Child discourse. New York: 

Academic Press. 

 

Publications using these data should cite: 

 

Feider, H., & Saint-Pierre, M. (1987). Elementary school children’s pragmatic skills: 

What children learn between five and ten. Lenguas Modernas, 14, 57–67. 

Saint-Pierre, M., & Feider, H. (1987). Etude psycholinguistique des capacités pragma-

tiques du langage chez les enfants de cinq a dix ans. Revue Québécois de linguistique, 

16, 163–186. 
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13. French – Palasis 

 

Title: French Palasis Corpus 1 

Creator: Palasis, Katerina (palasis@unice.fr) 

 

Subject: child language development 

Subject.olac:linguistic-field: language_acquisition 

Subject.olac:language: fr 

Subject.childes:participant: age="2;5.5 - 4;0.1" 

 

Description: longitudinal and cross-sectional study of language development in French 

with recordings made over a 3-year period with 22 children from the same kindergarten 

class. Corpus 1 represents the first year with recordings from November 2006 to June 

2007 (13 sessions, approximately 20 hours). 

 

Two children were not considered as French native speakers as far as my analyses are 

concerned, i.e. Rita and Eliza: 

- @Language of RIT: fr, pt 
- @Language of ELI: fr, ru 

Nevertheless their data could be of interest to researchers working on bilingualism and 

code-switching for instance. 

 

Files: 121, each with an additional linked media file (either video or audio) 

Total time duration:  approx. 20 hours 

Type: orthographical transcripts + two dependent tiers: %mor and %err. 

- %mor: cf. attached Palasis_06-07_Specific.cut for any additional or 
specific codes used, when different from the original French coding 
scheme found on the Childes website. 

- %err: detail in attached Palasis_06-07_ErrorCodes.pdf. 
 

Type of interaction: child-child and child-investigator spontaneous interactions. 

Activities: playing various games, ‘reading’ books, commenting on the class’ photo 

album, asking the children about their activities in and out of school. 

 

Acknowledgments: Palasis, Katerina, 2010, Syntaxe générative et acquisition : le sujet 

dans le développement du système linguistique du jeune enfant, Villeneuve d'Ascq: 

ANRT Diffusion, http://www.diffusiontheses.fr/59871-these-de-palasis-katerina.html. 

 

Warnings: proper first names used in final transcripts (since each transcript is now linked 

to either a video or an audio file). Family names and some locations not transcribed in 

order to preserve privacy. Since the initial project was to use pseudonyms (I had not 

thought about linkage…), discrepancies can be found between these final transcripts and 

previous transcripts cited in preceding publications. 

Informed consent form signed by parents for each child. 

http://www.diffusiontheses.fr/59871-these-de-palasis-katerina.html
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History: this series of recordings (Corpus 1) was undertaken within my thesis project in 

order to study the development of subject clitics, strong pronouns, and noun phrases in 

spontaneous child French. This is the reason why very specific codes were devised with 

regard to clitic and strong pronouns in this corpus (cf. attached Palasis_06-

07_Specific.cut file, and details in Palasis, Katerina, 2010, "Introducing New French 

Child Data: Thoughts on their Gathering and Coding", Corpus, Vol. 9 "La syntaxe de 

corpus", p. 33-51, http://corpus.revues.org/index1801.html). No specific funding for 

Corpus 1. 

 

I will very shortly start working on Corpus 2 (25 hours of recordings) and Corpus 3 (20 

hours) thanks to recently granted funding by the ANR (Agence Nationale de la 

Recherche) within a joint French-German (University of Nice-Sophia Antipolis and 

University of Konstanz) 3-year project named DADDIPRO (‘Dialectal, acquisitional, and 

diachronic data and investigations on subject pronouns in Gallo-Romance’). 

 

 

 

http://corpus.revues.org/index1801.html
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14. French – Paris 

 

Aliyah Morgenstern 

Professeur 

Université Sorbonne Nouvelle-Paris 3 

5 rue de l’Ecole de Médecine 

75006 Paris 

France 

Aliyah.Morgenstern@gmail.com 

 

Christophe Parisse 

Chargé de Recherche 

INSERM – Modyco 

Université Paris Ouest Nanterre La Défense 

200 Av de le République 

92001 Nanterre 

France 

cparisse@u-paris10.fr 

 

The project 

The corpus was financed by the Agence Nationale de la Recherche in the context of the 

Research program directed by Aliyah Morgenstern entitled “Acquisition du langage et 

Grammaticalisation” (also called “Projet Léonard” by the name of the first child filmed 

15 years before the project started). The project lasted three years: 2005-2008. The 

website for the project is http://anr-leonard.ens-lsh.fr/  Aliyah Morgenstern coordinated 

the project and did the filming for Léonard and Théophile.  Martine Sekali filmed 

Madeleine.  Françoise Bourdoux,Stéphanie Caet, and Aliyah Morgenstern did the 

transcription.  Christophe Parisse aligned the transcription to the video, ran checking on 

the transcriptions, and created the morphological analyzer for French. 

 

The aim of the project was to collect new French data, improve our transcription system 

and our coding, study the appearance and development of grammatical tools used by 

children between one and three years old, and compare them to the use of the same tools 

in adult speech. We tried to establish the order in which these markers appear and their 

link to the pragmatic context (requests, narratives, explanations…). We used the verbal 

and non verbal context (situation, prosody, mimics and gestures) in order to conduct 

qualitative analyses. The children's verbal productions were analyzed in relation to the 

adults' role in the dialogue and their interpretation of their children's utterances. Each 

corpus was analyzed by the researcher who collected the data, along with another 

researcher who did not know the child. After the initial team grew bigger, the data was 

studied in a broader framework. We brought together specialists from various fields of 

language acquisition in order to tackle language development from a multimodal and 

interdisciplinary perspective on the same longitudinal data. The analyses aimed at finding 

regularities in acquisition for each child and across the children. 

mailto:Aliyah.Morgenstern@gmail.com
mailto:cparisse@u-paris10.fr
http://anr-leonard.ens-lsh.fr/


Romance Corpora  26 

 

All the researchers were given the video recordings and the transcriptions of the same 

three longitudinal follow-ups. The researchers each analyzed the same data set according 

to their competence and conducted a study in parallel with the others. Meetings were 

organized in order to share observations, discuss results and have a better view of the 

interface between the different levels of children’s linguistic development. This helped us 

propose a more ambitious project entitled COLAJE (COmmunication LAngagière chez le 

Jeune Enfant) which obtained financing for another 4 years from the Agence Nationale 

de la Recherche (2008-2011). 

 

The data 

Léonard: the child was filmed in Paris about every month from 1;08 to 3;03 and the data 

was transcribed by Aliyah Morgenstern for her PhD (L’enfant apprenti-énonciateur: 

l’auto-désignation chez l’enfant en français, en anglais et en Langue des Signes 

Française directed by Professor Laurent Danon-Boileau, at Université Sorbonne 

Nouvelle-Paris 3). Christophe Parisse put it in chat format and lined it to the videos. 

 

Date of birth:  15/10/90   

File date of recording age length 

LEONARD_01_1_08_09  23/06/92  1;08   33 min 

LEONARD_02_1_10_24 07/09/92  1;10  42 min 

LEONARD_03_1_11_15 01/10/92  1;11  32 min 

LEONARD_04_2_00_08 23/10/92  2;00  48 min 

LEONARD_05_2_00_26  09/11/92  2;01  58 min 

LEONARD_06_2_01_27 11/12/92  2;02  58 min 

LEONARD_07_2_03_00 15/01/93  2;03  58 min 

LEONARD_08_2_03_26 10/02/93  2;04  56 min 

LEONARD_09_2_04_25 12/03/93  2;05  58 min 

LEONARD_10_2_06_07 25/05/93  2;06  58 min 

LEONARD_11_2_07_25 12/06/93  2;08  46 min 

LEONARD_12_2_11_13 18/09/93  2;11  58 min 

LEONARD_13_2_11_30 14/10/93  3;00  58 min 

LEONARD_14_3_02_25 10/01/94  3;03  58 min 

 

 

Madeleine: the child was filmed at home about every month in Paris from 0;10 to 3;03 by 

Martine Sekali and the data was transcribed by the transcription team of the project from 

1;0 to 3;03. The filming is still going on hopefully up to 7;0 and the data will be given to 

CHILDES at the end of the new research project COLAJE. 

 

Date of birth: 14/04/05  

Obs / Cam  Martine Sékali 
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File date of 

recording 

age length 

        

Madeleine 1 22/03/06 0;11,8  1 hour 

Madeleine 2 19/04/06 1;0,5  1 hour 

Madeleine 3 24/05/06 1;1,10  1 hour 

Madeleine 4 28/06/06 1;2,14  1 hour 

Madeleine 5 12/07/06 1;2,28  1 hour 

Madeleine 6 01/08/06 1;3,18  1 hour 

Madeleine 7 01/09/06 1;4,18  1 hour 

Madeleine 8 18/10/06 1;6,4  1 hour 

Madeleine 9 29/11/06 1;7,15  1 hour 

Madeleine 10 17/01/07 1;9,3  1 hour 

Madeleine 11 21/02/07 1;10,7  1 hour 

Madeleine 12 27/03/07 1;11,13  1 hour 

Madeleine 13 16/05/07 2;1,2  1 hour 

Madeleine 14 20/06/07 2;2,6  1 hour 

Madeleine 15 19/07/07 2;3,5  1 hour 

Madeleine 16 29/08/07 2;4,15  1 hour 

Madeleine 17 26/09/07 2;5,12  1 hour 

Madeleine 18 24/10/07 2;6,10  1 hour 

Madeleine 19 21/11/07 2;7,7  1 hour 

Madeleine 20 19/12/07 2;8,5  1 hour 

Madeleine 21 30/01/08 2;9,16  1 hour 

Madeleine 22 05/03/08 2;10,20  1 hour 

Madeleine 23 02/04/08 2;11,19  1 hour 

Madeleine 24 12/05/08 3;0,28  1 hour 

Madeleine 25 16/07/08 3;3,2  1 hour 

 

Théophile: The child was filmed at home in Levallois (a suburb of Paris) every month 

from 0;7 to 3;0 by Aliyah Morgenstern and the data was transcribed by the transcription 

team of the project. The filming is still going on hopefully up to 7;0 and the data will be 

given to CHILDES at the end of the new research project COLAJE. 

 

Date of birth:  04/07/05  

Obs / Cam  Aliyah Morgenstern  
NOM date age length 

Théophile1 07/02/06 0;7,3 1 hour 

Théophile2 06/03/06 0;8,2 1 hour 

Théophile3 03/04/06 0;8,30 1 hour 
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Théophile4 11/05/06 0;10,7 1 hour 

Théophile5 01/06/06 0;10,28 1 hour 

Théophile6 13/07/06 1;0,9 1 hour 

Théophile7 18/08/06 1;1,14 1 hour 

Théophile8 14/09/06 1;2,10 1 hour 

Théophile9 06/10/06 1;3,2 1 hour 

Théophile10 05/11/06 1;4,1 1 hour 

Théophile11 09/12/06 1;5,5 1 hour 

Théophile12 

12/01/07 1;6,8 

1 hour 

Théophile13 05/02/07 1;7,1 1 hour 

Théophile14 12/03/07 1;8,8 1 hour 

Théophile15 10/04/07 1;9,6 1 hour 

Théophile16 04/05/07 1;10,0 1 hour 

Théophile17 11/06/07 1;11,7 1 hour 

Théophile 18 29/06/07 1;11,25 1 hour 

Théophile 19 24/07/07 2;0,20 1 hour 

Théophile 20 12/09/07 2;2,8 1 hour 

Théophile 21 05/10/07 2;3,1 1 hour 

Théophile 22 09/11/07 2;4,5 1 hour 

Théophile 23 03/12/07 2;4,29 1 hour 

Théophile 24 07/01/08 2;6,3 1 hour 

Théophile 25 08/02/08 2;7,4 1 hour 

Théophile 26 03/03/08 2;7,28 1 hour 

Théophile 27 11/04/08 2;9,7 1 hour 

Théophile 28 05/05/08 2;10,1  1 hour 

Théophile 29 01/06/08 2;10,28  1 hour 

Théophile 30 02/07/08 2;11,28  1 hour 

Théophile 31 04/09/08 3;2,0  1 hour 

Théophile 32 06/10/08 3;3,2  1 hour 

Théophile 33 14/11/08 3;4,10  1 hour 

Théophile 34 15/12/08 3;5,11  1 hour 
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Morgenstern, A. & Sekali, M. (1997). L'acquisition des premières prépositions chez 

un enfant francophone. Faits de Langue - La préposition: une catégorie accessoire? 

Ophrys. p. 201-211. 

Brigaudiot, M., Morgenstern, A. & Nicolas, N. (1996). Genesis of the first person. In 

Children's Language Vol.9.  Erlbaum. pp.105-116. 

Brigaudiot, M., Morgenstern, A. & Nicolas, C. (1994). Me found it, I find it, à la 

recherche de "je" entre deux et trois ans. Faits de Langues 3 - La Personne. pp.123-131. 
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15. French – Pauline 

Isabelle Maillochon 

Dominique Bassano 

Laboratoire Cognition & Développement, CNRS 

Université Paris 5 

 

The directory contains a longitudinal corpus from a girl learning French. Isabelle 

Maillochon collected the corpus, under the direction of Dominique Bassano, Laboratoire 

Cognition & Développement, CNRS – Université Paris 5. The corpus donated to 

CHILDES consists of 33 transcribed sessions, recorded between the ages of 1;2 (14 

months) and 2;6 (30 months). Sabine Laaha and Christian Champaud did the final 

checking of the corpus for CHILDES. 

 

The child, Pauline, was the youngest of four children in a middle-class family living in 

Rouen. She was generally audio- or video-recorded twice a month, at home, during 

everyday activities such as eating, playing, washing, dressing, etc., in unstructured 

interactive sessions with her family. Long uninterrupted parts of each recorded session 

were selected for transcription so as to obtain a variety of situations and a sufficient and 

representative number of productions and utterances. To qualify as an utterance, a 

production had to be a prosodic and meaningful unit that included at least one element 

resembling a French word in form and meaning. MLU (in words) was calculated for 

samples of 60 utterances per transcribed session, using a ‘net version’ (removing 

incomprehensible and tentative words). 
 

 

Session Age Minutes Productions Utterances MLU 

Pau14a 1;02.20 30 min. 98 68 1.13 

  
Pau14b 1;02.20 16 min. 97 60 1.12 

 
Pau15a 1;03.00 30 min. 94 62 1.18 

 
Pau15b 1;03.19 26 min. 89 72 1.05 

 
Pau16a 1;04.00 23 min. 84 69 1.17 

 
Pau16b 1;04.20 22 min. 64 59 1.20 

 
Pau17a 1;04.30 28 min. 109 92 1.12 

 
Pau17b 1;05.20 32 min. 101 89 1.22 

 
Pau18a 1;06.08 16 min. 100 88 1.25 

 
Pau18b 1;06.22 13 min. 96 78 1.33 

 
Pau19a 1;07.03 20 min. 170 135 1.40 

 
Pau19b 1;07.27 20 min. 136 100 1.43 
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Pau20a 1;08.05 15 min. 128 111 1.48 

 
Pau20b 1;08.19 18 min. 136 118 1.43 

 
Pau21a 1;09.03 17 min. 156 132 

 

1.23 

 
Pau21b 1;09.24 15 min. 144 133 1.45 

Pau22a 1;10.07 37 min. 221 198 1.47 

Pau22b 1;10.20 30 min. 206 191 1.45 

Pau23a 1;11.05 29 min. 229 212 1.87 

Pau23b 1;11.21 11 min. 145 132 1.77 

Pau24a 2;00.03 17 min. 204 196 1.82 

Pau24b 2;00.20 13 min. 202 188 2.03 

Pau25a 2;01.00 17 min. 202 194 1.70 

 
Pau25b 2;01.17 31 min. 209 201 2.27 

Pau26a 2;02.05 24 min. 202 198 2.15 

Pau26b 2;02.19 19 min. 204 194 2.32 

Pau27a 2;02.29 21 min. 205 202 2.57 

Pau27b 2;03.20 20 min. 227 218 2.32 

Pau28a 2;04.03 34 min. 208 206 3.72 

Pau28b 2;04.17 24 min. 200 194 2.88 

Pau29a 2;05.07 23 min. 212 212 2.82 

Pau29b 2;05.20 27 min. 202 198 3.68 

Pau30 2;06.13 50 min. 367 349 4.43 

 
 

Due to the font used for the original transcription, some specific French characters (such 

as accentuated letters é, è, à, etc.) as well as the apostrophe, can raise difficulties in the 

output of certain CLAN programs. Some common child forms in this corpus include 

some marked with @c such as ta@c = donne, tin@c = tiens, dane@c = donne, 

eutonne@c = je donne, eu@f = arrive, am@c = arrive, eun@f = c'est, toutou@f = train, 

a@f = arrive. Other forms not marked with @c or @f include eu = la, leeum = une, veux, 

ma = moi,mm, na, nanan, nian = non, ii = oui, ala = voilà, bebi = bébé, zozo = d l'eau, dor 

= dur, kakou =  coucou, est = c'est. 

 

Publications using these data should cite one of these studies: 

 

Bassano, D. & Maillochon, I. (1994). Early grammatical and prosodic marking of 

utterance modality in French : a longitudinal case study. Journal of Child Language, 

21, 649-675. 
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Bassano, D., Maillochon, I., & Eme, E. (1998). Developmental changes and variability in 

early lexicon: A study of French children’s naturalistic productions, Journal of Child 

Language, 25, 493-531. 

Bassano, D. (2000). Early development of nouns and verbs in French: Exploring the 

interface between the lexicon and grammar. Journal of Child Language, 27, 521-559. 

Bassano, D., Laaha, S., Maillochon, I., & Dressler, W.U. (2004). Early acquisition of 

verb grammar and lexical development : Evidence from periphrastic constructions in 

French and Austrian German. First Language, 24(1), 33-70. 
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16. French – Rondal 

Jean Rondal 

Laboratoire de Psychologie 

Boulevarde du Rectorat, 5 

Sart-Tilman 

B-4000 Liège, Belgium 

jarondal@vm1.ulg.ac.be 

 

This corpus was contributed by Jean Rondal of the University of Liège. This directory 

contains a set of 120 files of interactions between Jean Rondal’s son Stephane and his 

Mother Rene. Stephane was born on 28-JUN-1972 and was the only child during the time 

of these recordings. Stephane has agreed to the use of his name in the files. Between the 

ages of 1;2 and 4;3, the child was living in the United States in St. Paul, Minnesota with 

his parents. The language spoken in the family was French with only a few sentences 

from English from time to time. Between 4;4 and 4;9, the child was back in French-

speaking Belgium with his family. From approximately 3;2 to 4;3, Stephane attended 

nursery school in St. Paul. His French MLU dropped in the first half of this period of 

time from 4.50 to 3.25, as he was struggling to learn to speak more English. Not 

uninterestingly, the mother’s MLU stagnated and even dropped about 0.50 MLU during 

the same period of time. 

 

The transcription and segmentation of utterances was done in accord with the 

principles discussed in Rondal, Bachelet, and Peree (1985). The files were converted into 

CHAT in 1992. The bulk of the sentences are produced either by the child (CHI) or the 

mother (MOT). Occasional sentences from the father or other adults are marked as Other 

(OTH). The mother’s sentences are transcribed in standard French orthography. The 

child’s sentences are transcribed in a nonstandard form using IPA characters in order to 

capture more closely the actual phonetics of the child’s productions. Elisions are 

indicated by the apostrophe. Word stressing and pauses are marked. There are no com-

ments or situational notes. 

 

Publication using these data should cite: 

 

Rondal, J. A. (1985). Adult–child interaction and the process of language understanding. 

New York: Praeger. 

Rondal, J. A., Bachelet, J. F., & Peree, F. (1985). Analyse du langage et des interactions 

verbales adulte-enfant. Bulletin d’Audiophonologie, 5. 

 



Romance Corpora  34 

17. French – Stanford 

Marilyn Vihman 

 

Participant Name Date of Birth Age range 
Number of 

Sessions 
Sex 

Car TBA 0;10.15 – 1;02.05 6 F 

Cha TBA 0;10.16 – 1;03.19 7 M 

Kur TBA  2 M 

Lau TBA 0;09.26 – 1;05.15 6 M 

Mar TBA 0;11.21 – 1;07.24 7 F 

Noe 1985-12-28 0;10.06 – 1;05.23 6 F 

 

Vihman, M. M., Macken, M.A., Miller, R., Simmons, H. & Miller, J. (1985). From 

babbling to speech: a reassessment of the continuity issue. Language, 61, 395-443.  

 

Vihman, M. M., C.A. Ferguson & M. Elbert. (1986). Phonological development from 

babbling to speech: Common tendencies and individual differences. Applied 

Psycholinguistics, 7, 3-40. Boysson-Bardies, B. de & Vihman, M. M. (1991). Adaptation 

to language: Evidence from babbling and first words in four languages. Language, 67, 

297-319.  

 

Vihman, M. M., Kay, E., Boysson-Bardies, B. de, Durand, C. & Sundberg, U. (1994). 

External sources of individual differences? A cross-linguistic analysis of the phonetics of 

mothers' speech to one-year-old children. Developmental Psychology, 30, 652-663.  

 

Vihman, M. M., DePaolis, R.A. & Davis, B.L.  (1998). Is there a “trochaic bias” in early 

word learning? Evidence from English and French. Child Development, 69, 933-947.  
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18. French – York 

Bernadette Plunkett 

Department of Language and Linguistics 

University of York 

Heslington, York, Y010 5DD, UK 

 

This directory contains transcripts from a study of three children acquiring French 

that were collected and compiled during an project entitled “The Syntactic Acquisition of 

Wh-Questions in French: a cross-dialectal comparison” run from the University of York 

(UK) (The study was funded by an Economic and Social Research Council grant to 

Bernadette Plunkett, #R000221972).  Data collection began in early 1997.  

 

The project involved an 18-month study of three children, each one a speaker of a 

different dialect of French.  The children were taped fortnightly for approximately 

half an hour in a familiar environment.  The sessions were videotaped and separately 

audio-recorded using Sony professional cassette recorders. The three fieldworkers 

collecting the data were all native speakers of French. Initial transcriptions were in 

most cases done by these investigators on the basis of the audiotape, then checked 

against the video and coded by the research assistant on the project Cécile De Cat, a 

native speaker of Belgian French. The names used for the target children in these 

corpora are all pseudonyms.  The data are in French, without English glosses.  

Comments are in English.   

 

Researchers who require more information as well as any using data from the York 

corpus are asked to contact Bernadette Plunkett by email and to send her copies of any 

research papers using this data.  The conventions used in this corpus are under constant 

re-evaluation; users with comments or anyone who notices inconsistent application of the 

conventions listed below are also asked to contact her with details. The corpus has 

recently been digitised and the digital sound stream has been used to double check the 

consistency of certain aspects of transcription, but since permission for public release of 

the audio corpus was not originally sought from participants only the transcripts have 

been donated.  

 

The Belgium corpus contains 36 chat files, Liea001.cha-Liea036 which correspond to 

the transcripts of the Belgian child (Léa, Liège) from 2;8.22 to 4;3.21. The Canada corpus 

contains 36 chat files Mona001.cha-Mona037 which correspond to the transcripts of the 

Canadian child (Max, Montréal) from 1;9.19 to 3;2.23. The France corpus contains 35 

chat files Para001.cha-Para035 which correspond to the transcripts of the French child 

(Anne, Paris) from 1;10.12 to 3;5.4. Other children were also present during some 

recording sessions.  Only two of them have a significant presence, however.  They are 

Pol (born on 21-AUG-1992), who is Max's brother, and Lore (born on 6-MAR-1995), 

who was at the same childminder’s as Anne.  The sessions during which they were 

present are represented in a table in the Canadian and French sections respectively, 

together with a calculation of their age in those sessions. 
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18.1 Warnings 

The following are some specific warnings regarding these transcriptions.  

 

 Overlaps were not taken into account in the transcription.  Overlapping utterances 

were transcribed in sequence.  A comment was added when the order was 

impossible to determine.Hesitations and retracing were extensively transcribed for 

the children only.  Only some cases were taken into account in the adult data. 

 A rough phonetic transcription of particular words is given where this information 

seemed particularly relevant (for instance when the string produced by the child 

had to be interpreted to a greater extent than usual) or where no interpretation was 

found for the string in question.  The transcription used in these cases is the 

version of UNIBET adapted for French by Champaud as detailed elsehere in this 

manual.  The absence of a phonetic transcription should not be taken to mean that 

the pronunciation of the word or string was completely adult-like. 

 The pronunciation of the feminine ending (of past participles etc.) is in many 

cases impossible to perceive.  However, agreement was transcribed in most cases 

with the feminine (and where appropriate plural) endings required by the syntax 

unless there was some clear indication that no agreement had taken place.  Such 

silent agreement morphemes should thus not be taken to indicate anything about 

the child’s grammar. 

 Liaison is not transcribed in the adults.  Where the presence or absence of liaison 

was considered particularly surprising this has been mentioned but in general it is 

not possible to tell anything about liaison from the transcription. 

 It is often difficult to segment speech into distinct utterances. Where there is 

doubt or where separation into multiple utterances would facilitate the counting of 

distinct utterance types, the number of utterances has always been maximised. 

 Where the child is addressed but does not does not respond verbally, utterances 

consisting solely of 0 have been used. Special attention should be paid to exclude 

these when calculating MLU. 

18.2 Special Capitalisation Conventions 

The York corpus makes special use of capitalisation for the purposes of syntactic 

disambiguation.  The following @Exceptions line is used to allow these forms to pass 

CHECK. 

 

@Exceptions: Que, Si, Lui, Moi, Toi, Vous, Nous, QUE, QUI, QUAND, MOI, TOI, LUI, 

LEUR, NOUS, VOUS, ME, TE, SE, SI, LE, LA, LES, TU, T’, M, L, S’, *E 0LA 0LEUR 

 

The capitalisation conventions used are as follows: 

 L’, L(E), L(A), LES when they are direct object pronouns, to distinguish them 

from definite articles 
je LES ai vus (vs. j'ai vu les jouets)  

tu LA prends (vs. tu prends la poupée)  
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 MOI, TOI, LUI, NOUS, VOUS when indirect object clitics, to distinguish them 

from the strong form reinforcing the subject, uncapitalised and the direct object 

clitic, which has been given an initial capital 
donne MOI un oeuf (vs. moi, je veux un oeuf.)  

dis LUI! (vs. lui, il est déjà parti.)  

 Lui, Moi, Toi, Nous, Vous,  
mouche Toi! (vs. écoute, toi)  

aide Moi! (vs. fais MOI plaisir) 

 

 M(E), T(E), S(E) when indirect object clitics, to distinguish them from the 

homophonous direct object clitics 
tu ME racontes une histoire? (vs. je me mouche.)  

je T' ai répondue! (vs. je t’ai vue.) (cf. t(u) as bientôt fini?)  

 TU used for the dialectal question marker, often written ti when used in European 

French but which is homophonous with the nominative subject pronoun tu in 

Canadian French 
c' est TU Bébert, ça? 

 

 QU’, QU(E), QU(I), when WH-words (in both main and subordinate clauses), 

even in a Prepositional Phrase to distinguish them from the complementisers 

‘that’. 
QU' est ce que tu veux? (vs. c'est ce qu' il a dit.)  

QUI tu as vu? (vs. c' est lui qui est parti.)  

c' est QUI?  

A QUI est ce que tu as parlé?  

 Que is used (i.e. the first letter only is capitalised) for the word meaning ‘only’. 
il n’y a Que ça 

 QUAND when a WH-question word as opposed to a WH-adverbial. 
QUAND est ce qu’ il vient? (cf. quand t' avais des lunettes) 

c' est QUAND que je vais aller à l' école?  

(cf. tout n' est pas pareil,, quand+cmême.)  

 SI is used where the meaning is ‘yes, indeed’ to distinguish it from the 

complementiser si ‘if’. 
mais SI,, il est venu. (vs. si tu veux. ) 

 Si is used (i.e. the first letter only is capitalised) for the adjectival intensifier ‘so’. 
il est Si bon ! 

 Maman, Papa etc are considered to be proper nouns, hence their first letter is 

capitalised.  However, it was decided NOT to capitalise them when they are in a 

dislocation, in order to distinguish them from vocatives.  
il est là, Papa? [where il and Papa are not coindexed.]  

il est là, papa? [where il and papa are coindexed. ]  

 *E Ambiguous ending of -er verbs: 

In many cases the past participle, imperative and infinitival forms of a verb sound the 

same. In certain contexts it is only possible to guess at which form best reflects the 
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child’s grammar. Since francophone children are known to use non-finite verb forms 

where the adult grammar requires a finite form, it is important not to make 

assumptions about what was intended. In such circumstances this last sound has been 

transcribed with a capital E. 

mangE ça. [Could be (j’ )(ai) mangé ça. or mangez ça! or 0 manger ça.]  

 Là, when used in a vague deictic sense usually referring to the situation, rather 

than a spatial location 
Croco Là, sais tu ce qu' il va faire?  

tu veux faire quoi Là? 

The comma is used only to indicate vocatives, dislocations and other clearly peripheral 

elements. Its use permits the disambiguation of some utterances.  In many cases, the presence 

of a comma indicates that the object has been dislocated, on the basis of the intonation 

pattern. 

Tu as vu, ça? (where the stress in on vu, and the intonation falling on ça)  

QUE c' est, ça? (where the stress in on est, and the intonation falling on ça)  

QUE c' est (que) ça? (where the stress in on ça, and the intonation continues to rise until the end)  

Double commas have been used between a tag and the main utterance. 

*MAM: allez,, vas y! 

 
Following Champaud, a space was inserted after each apostrophe so that the elided word 

would be counted as a word in its own right and not as part of the adjacent one. 

18.3 Codes 

 [+ imit] indicates an apparent verbatim repetition of an adult utterance by a 

child or of a child utterance by an adult. 

 [+ pimit] usually indicates a possible child attempt at a repetition of an adult 

utterance but in which some words have been omitted or changed. 

 [%sch: xxxx] the "xxxx" correspond to the adult equivalent of a child expression. 

 [%sdi: xxxx] the "xxxx" correspond to the standard French equivalent of a 

dialectal expression. 

 [%sxx: xxxx] the "xxxx" is used to give the standard French equivalent of an 

expression where the transcriber was not sure if the nature of the utterance should be 

considered a child form or a dialectal form or where the non-standard form appears in all 

three dialects studied.  

 @d indicates that the preceding word is a dialectal word or word whose usage 

in this context is dialectal. 
*MAX: il fait de la boucane@d. 

 @m most of these special words are 'motherese'. 
*MAM: appelle le chienchien@g! . 

  

3.4.  Protosyntactic elements 
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In some instances, the child utters a vowel in between [e] and [a] as a word.  When it appears 

in front of a noun, we interpret this vowel as the precursor of le / la, i.e. not yet a real 

determiner, but not a missing determiner either.  When used before a verb it is most likely to 

represent a pronoun (either subject or object).  The transcription of such elements using an 'e' 

on its own should not be confused with the /e/ which appears in any phonological 

transcription preceded by the %pho symbol; in that case ‘e’ represents a half close front 

vowel. 
 

 

3.7.  Missing and uninterpretable elements 

0 Used in the York corpora only where the identity of a missing word is 

uncertain. 
  0 vient. [ = il vient or elle vient]  

(xx) Used where the missing word is clearly identifiable the word itself appears 

inside parentheses.  
  (tu) veux. [ where the interpretation is clearly not je veux]  

(xx_xx) Used to indicate material which has been syntactically elided rather than 

erroneously omitted, in order to aid understanding especially when utterances 

found by syntactic searches may be looked at out of context.  
  (tu_veux_acheter) une poupée?  

18.4 French motherese 

bébête : little animal, often a creepy-crawly 

bobo(s) : little wound or scratch, bruise 

bonhommes : little men figures or puppets 

chienchien : dog 

doudou / doudoune : comfort blanket  

doudouces : caresses, strokes 

fifille : little girl 

joujou : (faire joujou) play 

minou  : cat 

moumousse : foam 

moumouche : little fly 

nounours : teddy bear 

pèpète / pépette : backside 

pissou : wee 

picotage :  cutting paper with a needle along the lines of a drawing 

prout : fart 

tatie : auntie 

toutou : dog 

venventre : tummy 

zizi : willy 
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Onomatopoeia (marked @o) 

aïe : pain or exclamation 

aha : exclamation 

aouh : pain 

aoutch : pain 

atchoum : sneeze 

bam : banging against something 

bèèè(k)/bek/beek : disgust (cf ‘yuk(ky)’ in English) 

beuh : disgust 

boing : when something has banged against something else 

boum : when something has fallen or banged against  something 

broum : noise of a motor 

cataclop : noise of the horse's hooves 

chut : asking for silence 

clac : slapping or shutting noise 

clop : reduction of 'cataclop' 

cocorico : sound that cockerels make 

coin : sound that ducks make 

couac : sound that ducks make 

cuicui : bird song 

doing : jumping movement 

eeh : protestation 

glou(glou) : liquid noise 

grrr : menace, threat 

guili : tickle 

hi : surprise 

hop : jump 

hu : glottal stop followed by a shwa in place of an utterance 

hum : exclamation or indication that the speaker is pondering something  

kapoing : as in English 

mhm : approval 

miaou : sound that cats make 

meuh : sound that cows make 

ouh : exclamation (surprise, fear,...) 

ouhou : calling 

ouille : pain or exclamation (surprise, problem,...) 

oupla : when something or someone has fallen or almost fallen 

oup(s) : when something has fallen or almost fallen 

paf : slapping sound (or falling, hurting) 

pan  : (gun) shot 

patatras : when something or someone falls down 

pic : when something stings or pricks something else 

plouf : when something or someone falls in the water 

poing : sound of something reverberating 

pouah : exclamation expressing disgust 
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pouf : when something falls on a soft surface, 

poum : when something falls or appears suddenly 

slurp : drinking noise 

tac  

tchoutchou : sound of the train 

toc : knocking 

toing  

toum  

youp : accompanying a (little) jump 

voups  

youuu : accompanying a swinging or a jumping movement 

youhou : exclamation of joy 

waou : expressing surprise or admiration 

wouf : sound that dogs make 
 

18.5 The Corpus from France 

Anne is the first-born child (18-JUN-1995) of a couple living in Paris who are 

originally from the south of France (Pyrénées region).  Her mother (Anne-Gaël, born 

SEP-1967) is a landscape architect, and her father (Denis, born 30-DEC-1963) was 

temping in show business at the time of the recordings.  Anne’s little brother (Jonas) was 

born during the study (born 8-JAN-1998). 

The sessions in this corpus take place in different locations and occasionally are 

spread over more than one day.  Most are in the family home in Paris but during the day, 

Anne often goes to a child-minder and some sessions take place at her house.  The child-

minder also looks after another little girl called Lore (born 6-MAR-1995).  Some sessions 

were recorded by the family themselves when they were away from Paris.  The only 

language Anne is exposed to is French. 

Several nicknames marked @n are used for Anne, in particular Nounette and Bibiche. 

The family also uses a word of its own, marked @f: papouille (F), meaning a kiss, which 

would be câlin, baiser in standard French. 

Some special attention was paid to the transcriptions of Anne's pronunciation in the 

first few files since she was rather difficult to understand.  In many cases, information is 

given as to the way she pronounced words, in case these had been misinterpreted and 

when her utterances were felt to be unintelligible, a rough phonetic transcription was 

given.  However, this information has to be used with care.  Since pronunciation was not 

a focus of our study, only when a note of the pronunciation is made can it be inferred that 

a word was not pronounced in the target form.  Even after some development had taken 

place, the changes from the adult pronunciation were too numerous to list.  When no 

phonetic transcription or note appears the interpretation was considered to be clear but 

nothing should be inferred as to the way Anne pronounced the string in question.   

Forms have not been marked as dialectal in this corpus because the French spoken in 

France is usually taken as the standard against which other varieties are compared.  

Where non-standard forms were used, they are followed by $SF, with a rendering in 

standard French. 
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The corpus from Canada  

Max is the second child of Martine (27-AUG-1965) and Dominique (2-MAR-1965).  

He has an older brother called Pol (born 21-AUG-1992).  At the time of recording 

Dominique was a financial controller; his highest diploma is a Baccalaureat (degree) in 

administration.  Martine worked in a shop and taught literacy part-time; her highest 

diploma is a Baccalaureat (degree) in education. 

 

Catherine, the interviewer, who was the initial transcriber for about half of the corpus, 

comes from Acadia, where a slightly different dialect is spoken.  Where possible, 

dialectal traits were tagged (either with @d or with [$D]).  However, the first pass 

transcription for part of the corpus was done by a speaker of Swiss French and the 

research assistant who checked and coded the transcriptions is a native speaker of 

Belgian French, not Canadian French; as a result, not all of the dialectal traits may have 

been identified as such. Where the transcriber was unsure of the status of a non-standard 

form, this may be merely coded with an indication of the standard French form following 

it [SF: ], rather than [$D: *]. 

 

Max is not a particularly voluble child but his brother Pol is very talkative.  Efforts 

were made to tape on occasions when Pol was not in the house since he tended to 

dominate the conversation.  When present Pol was encouraged to participate in activities 

with another adult. Max is referred to by several nicknames, marked @n: Lou, Loulou, 

Tutu (only used by Pol). Max sometimes refers to Catherine as Tine. 
 

The following words, marked @d in the corpus belong to Canadian French.  An 

explanation of their use or corresponding form in standard form is given below, as well as 

a translation in English. 
 

d'abord  used as a tag 

allo / allôassir  asseoir 

autre(s)  vous autres, eux autres   'others''you all', 'them all 

balloune (M)  un ballon'baloon' 

bas (M)  chaussettes'socks' 

bébite  bébête 'beast' child word 

bec (M)  un baiser 'a kiss' 

becquer  embrasser 'to kiss' 

bedaine (F)  un ventre 'a belly' 

bleuet  myrtille 'blueberry' 

bon  doué 'good at something' 

bord (M)  côté 'side'  

boucane (F)  fumée 'smoke' 

brisé(e)  cassé(e) 'broken' 

capable (être capable) pouvoir, savoir, y arriver 'able' 

casse-tête (M)  puzzle jigsaw' 

chanceux (être) avoir de la chance 'lucky' 

coco(s)  oeuf(s) 'eggs' 

correct c’est correct  ok,  
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c'est bien, c'est comme il faut'right', 'ok' 

coucher  dormir'go to sleep' 

coudonc  exclamation 

croche crochu 'crooked' 

croquer  mâcher'chew' 

d’ autre chose  une autre chose, quelque chose d’autre 'something else' 

de même  ainsi 'like this' 

débarbouillette torchon pour se nettoyer la bouche et les mains face cloth 

dépris décoincé 'released',  'freed' 

donc  reinforces an imperative (not always marked @d in the files) 

échapper  laisser tomber, laisser s’échapper 

elle  cannot be used to designate an inanimate in standard French 

enregistreuse  enregistreur 'tape/casette  recorder' 

essayer (transitive) essayer (intransitive) 'try' 'have a go at' 

étampe  cachet 'stamp' 

eux autres eux'them all' 

fin(e) gentil(le) 

flatter  caresser 'stroke' 

foufounes  fesses 

fun c'est le fun c'est amusant, c'est super 'it's great fun' 

goût (avoir le goût de) avoir envie de 'feel like' 

kapoigne  onomatopée 'boing' 

licher lécher 'lick' 

maringouin (M) moustique 

misère (avoir de la _) (éprouver des) difficultés'be in/have trouble' 

mitaines  ? 

les deux même not used as a noun in standard French 

pantoute  du tout 'at all' 

pareil tout de même 'all the same' 

pattes jambes 'legs' 

peser  appuyer 'press/push (down)' 

picot  piqûre'injection 

'piger  pêcher 'dip into' 

poigner attraper 'catch' 

pointer  montrer 'point at' 

(en) premier d'abord 'first' 

pris, être pris(e) être coincé(e), se coincer'to be/get caught in' 

rendu (être) (être) arrivé  

s’en (re)venir 'to get over' 

(ils) sontaient ils étaient 

suce  tutte 'dummy', 'pacifier' 

tannant  crevant, amusant'tiring', 'funny'  

tanné être tanné  en avoir marre 'fed up' 

tantôt  tout à l’heure 'in a while' 

vider  verser 'to pour' 

Aside from lexical variation, there are numerous syntactic differences between the Canadian 

and standard varieties of French, of which the major ones seen in the corpus are as follows: 

 Agreement 

The names of certain means of transport which are masculine in standard French are feminine 

in Canadian French (bus,...). 
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Sometimes, this “feminisation” seems to be extended to other words of this class with 

hélicoptère being referred to as elle. However due to the velar characteristic of the ‘l’ in il, the 

preceding vowel sounds more open than in standard French (so that elle may have been 

transcribed when in fact the speaker meant il). But in a passage where the participants are 

playing with toy cars, the singular (of voiture/auto) is treated as feminine before the 

following utterance, where the nouns are masculine but are used with a feminine-sounding 

adjective 

*CAT: <ils> [$SF: elles] sont toutes prêtes, <ceux+là> [$SF: celles+là] [= cars] Là! 

Here though, the use of ceux-là, is quite clear.  

The quantifier tout is pronounced [tut] in Canadian French, even when it refers to masculine 

entities.  When the final ‘t’ was pronounced in a context in which it would not have been in 

standard French, the sign @d was usually added to it, sometimes the pronunciation is 

mentioned explicitly but in most cases it has simply been transcribed  with the feminine form 

instead. 

Fait is often pronounced [fEt], as if it was feminine, even though it is masculine 
*CAT: il s' est fait@d [% pho: fEt] mal où ? 

Aller variably takes the apparently third person form va in the first person singular which is 

vais in standard French: 
*CAT: je <va> [$D: vais] t' aider un peu . 

In clefts, where the null operator has a first singular referent, the agreement is as in English 

clefts, with a default third person form, while in standard French, full agreement is expected. 
*CAT: c(e) est TU moi qui <a> [$SF: ai] Crocro ? 

 Pronominals 

The strong pronominals lui and elle, which in standard French would not be used deictically 

if referring to inanimates, are sometimes used this way. 
*MAX: pi # et (1)elle@d, c(e) est à moi . 

*CAT: apporte LE, (1)lui@d ! 

Certain groups of postverbal clitics are ordered differently from in standard French 

*CAT: envoie <MOI LE> [$D: LE MOI] ! 

 Markers of embedding 

Complementiser que is often absent. Unlike in other varieties, its absence is not phonologically 

conditioned. To find these cases it is necessary to search for $D. 
*CAT: <tu veux> [$D: tu veux que] je t' aide? 

*MOT: <est ce> [$D: est ce que] c(e) est Papa ? 

In other cases, que is used where it would be absent in standard French: 
*CAT: dessine l' habit à Donald, toi, pour voir quelle couleur <qu'> [$D: 0] il est !  

In the Accadian variety spoken by Catherine, si ‘whether’ is often followed by que 
*CAT: je (ne) sais pas <si que> [$D: si] ça marche comme ça . 

 Interrogatives 

Both direct and indirect interrogatives commonly have different forms from the standard. 

In Yes-No questions, the marker TU may appear, as mentioned in section One. 
*MOT: il y a TU <d' autre chose> [$D: autre chose] là+dedans ? 

In standard French Wh+est-ce que is essentially limited to matrix contexts; this is not true for 
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Canadian varieties where it is standardly used in indirect questions and where it can even 

appear inside a PP apparently replacing a simple wh-word (see Plunkett, 2000). 
*CAT: <QU' est ce que c(e) est pour faire> [$D: c(e) est pour quoi faire] ? 

*CAT: à <QU'> [$D: quoi] est ce qu' il joue, pol ? 

*CAT: c(e) est <QU' est ce qui> [$D: QUI qui] fait coin@o coin@o ? 

*CAT: <où est ce que> [$D: là où] c(e) est rouge, ça s' attache probablement .  

*CAT: je pense sur son doigt qu' il montrait <où est ce que> [$D: où] c(e) était sale . 

When the embedded clause is copular, a wh-word can stay in situ in an indirect question 
*MAX: mais je (ne) sais pas il est où . 

 Auxiliary choice 
*CAT: ah ben il <est> [$D: a] disparu  

*CAT: tu T(E) <as> [$D: es] trouvé une petite chaise ? 

*CAT: i(ls) ont [$SF: sont] tombé ? 

18.6 The corpus from Belgium  

This corpus focuses on Léa (born 17-MAY-1994), who is the first child of Marc 

(born 7-APR-1963) and Dominique (born 12-SEP-1962).  Léa has a little brother, Luc 

(born 27-DEC-1995).  Marc is a physiologist, and was attending a course in osteopathy at 

the time of the project.  Dominique has a secondary school diploma in marketing.  She 

stopped working when she had Léa.  During the project she was attending a course to 

become a chiropodist.  The only speaker who is not from Belgium is Parrain, Léa's 

grandfather, who is French but has lived for many years in Belgium.  
 

Léa is a very talkative child, with a powerful imagination.  She often invents games 

or little stories, thinking that everybody believes what she says.  Sometimes it is very 

difficult to make logical sense of what she is saying, because she is making things up as 

she goes along.  From the 22nd session onwards, she got in the habit of calling her 

grandparents Monsieur and Madame, and using the vous form with them, possibly to 

emphasise the game-like character of the taped sessions.  

 All the recording sessions were conducted by the maternal grandmother with the 

collaboration of either her husband or her daughter for the filming.  The sessions took 

place either at Léa’s home or at the grandmother’s.  Léa was free to choose what she 

wanted to do, but was usually encouraged to play; often Léa's younger brother Luc was 

present but in the earlier sessions he is not yet speaking and in the later ones he rarely 

says anything.  

Several nicknames marked @n are used for Léa: Blabla (this is also the name of a 

character in a TV program for kids), Divine, Loulou, Louloute, Minouche, Nouche, 

Nounou, Nounouche, Pimprinelle. 

 Many of the child invented forms marked @c in the corpus have no clear meaning and are 

invented by Léa for fun. The meanings that can be discerned are listed below. 
audruche : autruche (deformed by dialectal pronounciation: word-final [t] + word-initial 

[r] (sonorant) is pronounced [dr], as in petite robe, petite rue)  

magique (une) : une manique (belgian French) 

pianer  : faire du piano 

refaudrait : faudrait encore / de nouveau 

suitais  : étais 
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tiendre  : tenir 

There are two family peculiar forms marked @f: 

bidou : bidon (tummy)  

loup (un)  : une crotte de nez : 'a bogie'  

 

The words below marked @d in the corpus are given in Belgian French, followed by their 

counterpart in standard French, and a translation into English.  When an example is needed for 

the sake of clarity, it is given in italics on the following line. 

abille dépêche-toi  'hurry up' 
baffe claque  'slap' 
bidon ventre  'belly' 
binette frimousse  'cute face' 
bouger enlever 
bouler envoyer (ailleurs), lancer  'throw' 
carabistouilles bêtises  'nonsense or white lies' 
chemisette maillot de corps  'vest' 
cent et un cent un 
chique (une) un bonbon  'a sweet' 
craque (une) une sottise, une blague 'joke, nonsense' 
d’abord tag similar to donc, alors 
dîner (le) le déjeuner 'lunch' 
donc (not used in the same contexts) 
drache forte pluie  'downpour' 
essuie (un) un torchon  'a tea towel'' 
histoires choses 
lavette (une) un torchon  'cloth, used for cleaning' 
licher lécher  'to lick' 
mallette cartable  'briefcase or satchel' 
manique (une) torchon ou poignée  'cloth', 'dishcloth', 'face cloth' 
mémère comère  'gossip' 
palette petite pelle  'shovel' 
paraît (not used as a tag in this way) 
pet / pette  un pet, un derrière  'backside' 
plasticine pâte à modeler 'placticine' 
quatre heures (le) le goûter  'tea', 'snack for kids” 
ramassette pelle à poussières  'dustpan' 
rattaquer recommencer  'give it another go' 
rou(m)doudoum hop, voilà  
s’il te plait voici  'here you are” 
's’il vous plait s’il te plaît  'please', or 'here you are',  
souper (le) dîner  'dinner' 
tantôt tout à l’heure  'earlier' or 'in a moment',  
tchinisse un rien du tout, 'little bit of fluff' 
tenture(s) rideau(x)'curtain(s)'tévé télé(vision) 'TV' 
tiens donc! alors! (exclamation) 
toi! (not used as a tag in this way) 
torchon serpillère  'dish cloth', 'floor cloth' 
 
Aside from this lexical variation, there are a number of syntactic peculiarities and fixed 
expressions that are found. 

 Imperatives 
A number of phrases un (petit) peu, (pour) une fois, (pour) voir seem to have a special 
intensifying use after verbs in the imperative in this variety. They can occur in combination 
with each other. 
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*MAM: raconte MOI un petit peu@d pour une fois ! 
*MAM: essaie un peu@d celui+là pour voir !  

*MAM: va un peu@d voir ! 

*PAR: aha attends voir que je regarde un petit peu !  

*PAR: <mets LES voir@d> [$D: mets LES (pour) qu' on voie de quoi tu as l' air] ! 

 Complementisers 
A number of verbs which take infinitival complements with à or with a bare infinitival may 
have their complement introduced by de in Belgian French 

*MAM: Léa, elle <aime bien de courir> [$D: aime bien courir] aussi . 

*LEA: mais moi, j(e) <aime mieux de te voir> [$D: aime mieux te voir], Mamy . 

*MAM: t(u) (n') <aimes pas de nettoyer> [$D: aimes pas nettoyer] ? 

*MAM: bon si tu <continuais de laver> [$D: continuais à laver] ta poupée, maintenant  

*MAM: <va continuer # de faire> [$D: continue à faire] ce que tu faisais Là ! 
Direct quotation is often introduced by the finite complementiser que. 

*LEA: non elle (n') est plus fatiguée, <qu' elle a dit> [$D: elle a dit] . 

 Modals and auxiliaries 
Causative faire is usually replaced by mettre 

*MOT: tu LA <mets sécher> [$D: fais sécher] où ? 

*MOT: tourne le bouton pour <mettre cuire> [$D: faire cuire] les oeufs !  
Pouvoir to indicate ability is usually replaced by savoir 

*LEA: c(e) est QUI qui <sait> [$D: peux] ME (LE) [= the balloon] gonfler ? 

*LEA: tu <sais> [$D: peux] avancer un peu ta chaise ? [= so she can go past] 
Pouvoir has a special use in the expression ne pouvoir mal (de) 

*LEA: <je ne peux mal> [$D: je ne risque rien] ? 

*MOT: en manger, elle ne <peut mal> [$D: risque pas] . 
Avoir has a special use in the expressions avoir facile, avoir difficile, avoir bon 

*MAM: tu <auras plus facile> [$D: y arriveras mieux] . 

*MAM: et <on a bon> [$D: on est bien], tous ensemble après . 

*MAM: <tu as Si bon quand Mamy dit ouais ["] de dire> [$D: tu aimes bien ... dire ] qu' il ne 

faut pas dire ouais ["] . 
Faire has a special use in which it is used as an auxiliary followed by a past participle 

*MAM: ah voilà ce <qu' i(l) fait@d marqué> [$D: qu' il est écrit] . 

 

Publications using these data should cite at least one of the following articles: 

De Cat, C. & B. Plunkett (2002) « QU’ est ce qu’ i(l) dit, celui+Là ? »  : notes 

méthodologiques sur la transcription d’un corpus francophone, PUSCH, Claus D. / 

RAIBLE, Wolfgang (eds.): Romanistische Korpuslinguistik: Korpora und 

gesprochene Sprache / Romance Corpus Linguistics: Corpora and Spoken Language 

(=ScriptOralia; 126). Tübingen: Narr, CD-rom 

Plunkett, B. (2002) Null Subjects in child French interrogatives:  a view from the York 

Corpus, in PUSCH, Claus D. / RAIBLE, Wolfgang (eds.): Romanistische 

Korpuslinguistik: Korpora und gesprochene Sprache / Romance Corpus Linguistics: 

Corpora and Spoken Language (=ScriptOralia; 126). Tübingen: Narr, 441-452. 

 

Additional studies that make use of the York corpus include: 

 

De Cat, Cécile (2002) Dislocations in French, PhD University of York. 

De Cat, Cécile (forthcoming) “Apparent non-nominative subjects in L1 French” in 

Paradis, Johanne & Prévost, Philippe (eds.): The acquisition of French in different 

contexts: Focus on functional categories. Amsterdam / Philadelphia: Benjamins. 
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Plunkett, B. (2003) “Null Subjects and the Setting of Subject Agreement Parameters in 

Child French” in Pérez-Leroux, A-T. & Roberge, Y. (eds.) Romance Linguistics: 

Theory and Acquisition, John Benjamins, Amsterdam & Philadelphia. 351-366. 

Plunkett, Bernadette (in press) “Early Peripheries in the Absence of C” Adger, D.,C. De 

Cat, & G. Tsoulas (eds) Peripheral Positions Kluwer. 

Plunkett, Bernadette (2000) “The Emergence of Periphrastic Questions in Child French”, 

in Mick Perkins & Sarah Howard (eds) New Directions in Language Development 

and Disorders, New York: Plenum Publishing Corporation. 105-117. 

Plunkett, Bernadette (1999) “Targeting Complex Structure: Periphrastic Questions in 

Child French,” in Greenhill, A., Littlefield, H. Tano, C. (eds) Proceedings of the BU 

Conference on Language Development, 23, Cascadilla Press. 764-775. 

Plunkett, Bernadette & De Cat, Cécile (2001) “Root Specifiers and Null Subjects 

Revisited” in Proceedings of the Boston University Conference on Language 

Development 25, Cascadilla Press: Somerville Mass. 611-622. 
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19. Italian – Antelmi 

Donella Antelmi 

Via G. Vico, 27 

Firenze, Italy 

antelmi@iulm.it 

 

This corpus consists of seven recordings of one child from 2;2 to 3;4. 
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20. Italian – Calambrone 

Paola Cipriani 

IRCCS “Stella Maris” 

INPE-Universitá di Pisa 

Viale del Tirreno, 331 

Calambrone (Pisa), Italy 

 

Giuseppe Cappelli 

ILC (CNR) 

Via della Faggiola, 32 

Pisa 56100 Italy 

beppe@icnucevm.cnuce.cnr.it 

 

This corpus includes data on both normal and disordered language development. The 

normal data come from six participants (2 boys and 4 girls) whose speech samples were 

collected at home. Each child was recorded bimonthly and every session lasted from 30 

to 45 minutes. The data from children with language disorders were collected at the Stella 

Maris Institute and include longitudinal as well as cross-sectional data on clinical syn-

dromes (developmental dysphasia, genetic and chromosomal disorders). The longitudinal 

participants are three dysphasic children, observed from the age of three. Their linguistic 

production was limited to holophrases and few word associations. Their speech was 

videotaped during monthly 30-minute sessions. 

 

This database is the result of research conducted from 1985 to 1990 in the laboratory 

of “Fisiopatologia del linguaggio in etá evolutiva” in which many people have taken part: 

Piero Bottari, Anna Maria Chilosi, Lorena Cittadoni, Alessandro Ciuti, Anna Maccari, 

Natalia Pantano, Lucia Pfanner, Paola Poli, Stefania Sarno, Luca Surian, and Paola 

Cipriani as coordinator. Pietro Pfanner is the Scientific Director of the Institute. Giuseppe 

Cappelli of the Institute for Computational Linguistics (directed by Antonio Zampolli) 

was responsible for the computational aspects of the project. Data collection was 

supported by the grant 6 500.4/ICS/62.1/1135 (13/08/85) assigned to the Stella Maris 

Scientific Institute by the Italian Ministry of Health. 

 

All transcripts were derived from videotaped interactions recorded with a video 

camera (Hitachi VM 200E or Nordmende V150). Each session was also audiotaped with 

a Sony™ TCM-6 recorder with Sony™ ECM-150T personal microphone. Transcripts 

were filed on floppy disks of IBM personal computer by one researcher, and the level of 

mutual evaluation agreement was checked by two independent transcribers. 

 

The six normal participants were: Rafaello, a first-born boy from a family of high 

SES: followed from 1;7.08 to 3;3.00 (39 videotapings); Rosa, a second-born girl from a 

middle-low SES, followed from 1;3.00 to 3;3.23 (43 videotapings); Martina, the only 

daughter from a family of middle SES, followed from 1;7.00 to 3;0.00 (20 videotapings); 

Guglielmo, a second-born boy from a family of middle-high SES, followed from 2;1.00 
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to 2;11.00 (13 videotapings); Viola, a second-born girl from a family of middle SES, 

followed from 1;10.00 to 3;0.14 (23 videotapings); and Diana, a first-born girl from a 

family of middle SES, followed from 1;6.07 to 3;0.19 (26 videotapings). 

Table 9: Longitudinal SLI Participants  

Participant Ages Files Kbytes Words Child 

Words 

Marco 6;2 – 9;4 13 296 30587 8027 

Sara 4;11 – 6;5 12 257 32735 8216 

Davide 5;8 – 6;11 4 73 9191 4490 

TOTAL  29 626 72513 20733 

 

Table 10: Cross-Sectional SLI Participants 

Participant Ages Files Kbytes Words Child 

Words 

Manolo 7 1 5 489 489 

Angela 8;2 1 5 307 307 

Jessica 10;3 1 6 469 469 

Romina 8;3 1 7 497 497 

Paola 10;7 1 5 234 234 

Ketty 11;10 1 4 270 270 

Francesca 7;9 1 11 1179 674 

Emanuele 9;3 1 5 654 400 

      

TOTAL  8 48 4179 3420 

 

 

The language samples from children and interacting adults were transcribed in CHAT 

format with a minimum context contained in dependent tiers (%act; %gpx; %exp); the 

main lines of the children contain the real speech produced, with some coding for special 

forms of lexicon, punctuation, and pauses. At a second stage some new lines were added 

in order to code errors, omissions, and presyntactic devices. The focus of our first 

analysis was on lexical and morphological acquisition by normal and language-impaired 

children, looking in depth for transitional phenomena and stages of global language 

development. 

 

Publications using these data should cite: 

 

Cipriani, P., Pfanner, P., Chilosi, A., Cittadoni, L., Ciuti, A., Maccari, A., Pantano, N., 

Pfanner, L., Poli, P., Sarno, S., Bottari, P., Cappelli, G., Colombo, C., & Veneziano, 

E. (1989). Protocolli diagnostici e terapeutici nello sviluppo e nella patologia del lin-

guaggio (1/84 Italian Ministry of Health): Stella Maris Foundation 
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21. Italian - Klammler 

Klammler, Astrid 

Department of English 

University of Graz 

Gutenberg 107 

Weiz, Austria 

astrid.klammler@gmx.at 

 

This corpus has two segments, since it involves a comparison of a bilingual children 

learning Italian and German with a monolingual child learning Italian.   The bilingual  

child  was speaking Italian with his father and Austrian German with his mother.  There 

are recordings at monthly intervals between 1;9 and 2;1 with one session at each point 

with the father in Italian and one with the mother in Austrian German.  All recording 

were made in Naples, Italy. There are  audio files for both children, although the audio 

has not yet been linked to the transcripts.  
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22. Italian – D’Odorico 

 

Laura D’Odorico 

Università degli Studi di Milano-Bicocca 

Dipartimento di Psicologia - Edificio U6 

Piazza dell’Ateneo Nuovo, 1 

Milano, Italy 

laura.dodorico@unimib.it 

 

Mirco Fasolo 

Università degli Studi di Milano-Bicocca 

Dipartimento di Psicologia - Edificio U6 

Piazza dell’Ateneo Nuovo, 1 

Milano, Italy 

mirco.fasolo@unimib.it 

 

The data presented here regards 6 Italian children who participated, with their mother, in 

a longitudinal study on language development. In particular, dyads were video recorded 

during play sessions when children had a vocabulary size of about 100 (mean vocabulary 

size = 101; mean age = 1;07.08), 200 (mean vocabulary size = 216; mean age = 1;08.05), 

and 500 word (mean vocabulary size = 534; mean age = 2;01.04).  

 

The children’s vocabulary development was assessed through the mothers’ input on the 

Italian version of the MacArthur Communicative Development Inventory (Primo 

Vocabolario del Bambino - PVB; Caselli & Casadio, 1995), from the children were 16 

months old until they reached a vocabulary of about 500 words. When children reached 

the fixed vocabulary size, mother and child were invited to participate to a video recorded 

unstructured 30-minute play session (two children exceeded largely the first fixed 

vocabulary size, so they don’t participated at the first video recorded play session). Five 

different sets of toys were used during the session, in order to provide a large vocabulary 

sample: a farm, a “nurturing” set (telephone, a doll with bed, mattress and pillow), a 

“food” set (plastic fruits and vegetables with dishes and piece of cutleries), some 

illustrated books and some figures. Mothers were instructed to play normally with the 

children, trying to attract the child’s attention on each set of toys. Experimenter assisted 

to play-session and could participate to interaction if directly involved by children or 

mother. In a second phase, an observer transcribed mother’s and infant’s utterances using 

CHAT format. 

 

The head of the project was Laura D’Odorico; associate researchers were Nicoletta 

Salerni, Alessandra Assanelli, and Mirco Fasolo.  

 

The project has been partially supported by a grant from Italian Government (PRIN 2004 

N° 200419307). 

mailto:laura.dodorico@unimib.it
mailto:mirco.fasolo@unimib.it
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Table 11: Italian Children 

 

 

Publications using this corpus should cite any of the following:  

 

D’Odorico, L., Carubbi, S. (2003). Prosodic characteristics of early multi-word utterances 

in Italian Children. First Language, 23(1), 97-116. 

D’Odorico, L., Carubbi, S., Salerni, N., Calvo, V. (2001). Vocabulary development in 

Italian children: a longitudinal evaluation of quantitative and qualitative aspects. Journal 

of Child Language, 28(2), 351-372. 

Salerni, N., Assanelli, A., D'Odorico, L., Rossi, G. (2007). Qualitative aspects of 

productive vocabulary at the 200- and 500-word stages: a comparison between 

spontaneous speech and parental report data. First Language, 27, 75-87. 

 

   
First 

sampling-point 

Second 

sampling-point 

Third 

sampling-point 

 S Order Age 
Voc. 

size 
Age 

Voc. 

size 
Age 

Voc. 

size 

Claudia f 2 1;11.08 108 2;00.10 195 2;06.05 421 

Davide m 1   1;06.16 233 2;00.02 648 

Federica f 1 1;05.20 97 1;07.04 211 2;00.04 614 

Linda f 2 1;04.03 91 1;08.16 251 2;00.02 541 

Lorenzo m 1   1;08.00 205 2;00.05 540 

Veronica f 1 1;07.10 109 1;08.12 199 2;00.08 441 
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23. Italian – Roma 

Elena Pizzuto 

c/o Virginia Volterra 

Istituto di Psicologia CNR 

Viale Marx, 15 

Rome, Italy 

pizzuto@kant.irmkant.rm.cnr.it 

 

Elena Pizzuto of the CNR in Rome has contributed these data in CHAT from a longi-

tudinal study of a single child originally studied by Antinucci and Volterra. This corpus 

was collected in 1969 and 1970 as part of a language acquisition project at the Istituto di 

Psicologia in Rome. The male participant’s name is Francesco. He was taperecorded 

between 1;4 and 4;0. The data is morphemically coded. The data collected had as focus 

the child’s spontaneous language production with adults and the relevant contextual 

information during interaction. The transcription was morphemic rather than 

phonological and no attention was given to other features, such as paravocal. 

 

Francesco was a bright, healthy child of middle-class, university educated parents liv-

ing in Rome. Francesco’s mother worked part-time as a biochemist. During her absence, 

Francesco was cared for by a working-class maid. The maid spoke a lower-class Roman 

version of Italian and this might be considered as a possible influence on Francesco’s 

speech. Francesco attended preschool during the morning in the period from 2;6 (2 years, 

6 months) through his fourth birthday. Francesco was a first-born child. His sister was 

born slightly before his third birthday. The mother’s pregnancy is an issue that clearly 

concerned him and is discussed several times in the records from about 2;6 to 3;0. 

 

Francesco was studied from 1;4 to 4;0. He was visited in his home approximately 

every two weeks, and two-hour audio recordings were made at each visit. The observer 

was well known to the family, and the children were accustomed to the recording 

equipment. Sessions were for the most part spontaneous and unplanned, although the 

adults present tended to initiate games or other activities that encouraged the children to 

talk. Because both were highly verbal children, such encouragement was rarely 

necessary. 

 

Transcriptions of the recording sessions include all child speech, all adult speech rele-

vant to the child’s utterances, and information concerning the nonverbal context. The 

latter includes descriptions of the child’s play activities, actions by the adult which 

prompt comment by the child, and any contextual or background information clarifying 

the child’s communicative intentions. In Francesco’s case, observer Virginia Volterra 

was also a family friend present on many occasions outside the research periods. Hence 

her background notes and interpretations are a particularly rich and accurate source. 

 

Some baby-talk forms include “nanno” for sleeping, “pupo” for child, “teta” for aunt, 

“bobo” for sweets, “Inni” for Virginia, and “Lalla” for Alessandra. In general, these 
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transcripts contain insufficient information to be used to study phonological develop-

ment, intonation, retracings, or speech acts. 

 

Publications using these data should cite: 

 

Antinucci, F., & Parisi, D. (1973). Early language acquisition: A model and some data. In 

C. Ferguson & D. Slobin (Eds.), Studies in child language development. New York: 

Holt. 

Antinucci, F., & Volterra, V. (1978). Lo sviluppo della negazione nel linguaggio 

infantile: Uno studio pragmatico. In L. Camaioni (Ed.), Sviluppo del linguaggio e 

interazione sociale. Bologna: Il Mulino. 

Volterra, V. (1972). Prime fasi di sviluppo della negazione nel linguaggio infantile. Ar-

chivio di Psicologia, Neurologia e Psichiatria, 33, 16–53. 

Volterra, V. (1976). A few remarks on the use of the past participle in child language. 

Journal of Italian Linguistics, 2, 149–157. 

Volterra, V. (1984). Waiting for the birth of a sibling: The verbal fantasies of a two year 

old boy. In I. Bretherton (Ed.), Symbolic Play. New York: Academic Press. 



Romance Corpora  57 

24. Italian – Tonelli 

Livia Tonelli 

Scienze del Linguaggio 

Unviersitá di Trieste 

Via F. Filzi 14 

Trieste Italy 

tonelli.fabris@libero.it 

 

Marco’s data are part of a longitudinal study consisting of 28 sessions of 45 min. each, 

collected between 1;05 and 2;05. The data have been collected and recorded by the 

mother during spontaneous mother-child interaction. Marco is the first-born child of a 

upper-middle class family living in the Northeast of Italy. 

 

Papers making use of these data should cite one of these studies. 

 

Tonelli, Livia / Dressler, Wolfgang U. / Romano, Renata (1995), Frühstufen des Erwerbs 

der italienischen Konjugation, Suvremena Linguistika 21, 3-15. 

 

Tonelli, Livia / De Marco, Anna /Vollmann, Ralf /Dressler, Wolfgang U. (1998) Le 

prime fasi dell’acquisizione della morfologia, Parallela 6, 281-301. 

 

Tonelli, Livia / Fabris, Maurizio (2005), L’acquisizione della flessione verbale - 

Esemplificazione di un metodo di ricerca, AnnalSS 2, 13-34. 

mailto:tonelli.fabris@libero.it
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25. Portuguese – Batoreo 

Hanna Batoreo 

Departamento de Linguística 

Faculdade de Letras Univ. Lisboa 

Lisbon 1699 Portugal 

hb@di.fc.ul.pt 

 

This corpus of narratives in Portuguese was collected in the context of work by 

Hanna Jakubowicz Batoreo on a doctoral dissertation in linguistics entitled “Towards the 

Characterization of the Interface Between Linguistic Expression and Spatial Cognition in 

European Portuguese: A Psycholinguistic Approach to the Expression of Space in 

Elicited Narrative Discourse” supervised by Professor Isabel Hub Faria at the Laboratorio 

de Psicolinguistica, Faculdade de Letras da Universidade de Lisboa, Lisboa, Portugal, 

1996. This dissertation was supported by two funds of Junta Nacional de Investigacao 

Cientifica e Tecnologica: FMRH/BD/241/92 and PRAXIS XXI/BD/5260/95. 

 

The two stories used for elicitation are the “horse” story and the “cat” story. For each 

story 60 narratives were elicited — 30 from adults and 30 from children. The children 

were ages 5, 7, and 10 with 10 children in each age group. The total number of elicited 

narratives is 120. The file names indicate the story (“h” or “c”) followed by the age of the 

participant (5, 7, 10, or “ad”) and the serial number of the participant within the group. 

After the numbers, is either the letter “f” for female or “m” for male. 

 

The dissertation focuses on the linguistic knowledge of space. The language studied 

is the European variety of Portuguese. The study of space raises basic epistemological 

questions in a number of different fields (e.g., Cognitive Science, Philosophy, Social 

Sciences, the Arts). The characterization of the interface between linguistic expression 

and spatial cognition involved a strong experimental component, with a psycholinguistic 

methodology, namely with respect to production and acquisition. A moderate Whorfian 

assumption underlies the investigation undertaken, namely that languages differ from one 

another with respect to their semantic structures and that the latter are reflected on the 

ways speakers conceive the world. Given the general aims mentioned above, research 

was carried out along the following lines: 

1. Demonstration of the relevance of cognition to the study of language, in particular 

to the interface between linguistic expression and spatial cognition; 

2. Definition of the scientific scope of cognitive linguistics relative to other 

linguistic currents in cognitive science, given the assumption of localist theory, 

establishment of space primitives (both cognitive and linguistic) within Leonard Talmy’s 

theoretical framework. 

3. Analysis of the interactions among the grammatical, lexical, and contextual mech-

anisms of the linguistic expression of space in European Portuguese, taking into 

consideration spatial, temporal, and aspectual references. 

4. Proposal of a parametrization of the space typology in European Portuguese and 

establishment of linguistic constraints on cognitive primitives of space. 
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5. Establishment of the spatial parameters of the production of elicited narrative dis-

course by European Portuguese native speakers (both children and adults), adopting the 

psycholinguistic methodology developed in the 90s in particular by Melissa Bowerman, 

as well as by Maya Hickmann and Henriette Hendriks. 

 

The Cat Story: 

Picture 1: A bird is sitting in a nest which is on a limb of a tree. 

Picture 2: A bird flies away and a cat comes up to the tree. 

Picture 3: The cat sits watching the empty nest. 

Picture 4: The cat climbs the tree as a dog watches. 

Picture 5: The dog pulls the cat’s tail, as the bird flies back. 

Picture 6: The dog chases the cat away, as the bird hovers at the nest. 

 

The Horse Story: 

Picture 1: A horse is running in the field near a fence. 

Picture 2: The horse looks across the fence at a cow. 

Picture 3: The horse jumps the fence. Cow in the background and a bird on the fence. 

Picture 4: The horse stumbles on the fence and falls. The cow and bird watch. 

Picture 5: The cow bandages up the horse’s leg. The bird brings a first aid kit. 

 

The dissertation contains two volumes (over 1,000 pages). Volume I includes seven-

chapters which deal with the five topics listed above. Volume II, the Appendix (Chapter 

8), includes in particular (Chapter 8.3) the Corpus of 120 narratives (60 adults and 60 

children) elicited according to Hickman’s technique. The corpus is transcribed and 

codified in the CHAT format. 

 

Publications using these data should cite: 

 

H. J. Batoréo (2000), Expressão do Espaço no Português Europeu. Contributo 

Psicolinguístico para o Estudo da Linguagem e Cognição, PhD Dissertation, 

Fundação Calouste Gulbenkian e Fundação para a Ciência e a Tecnologia, Ministério 

da Ciência e da Tecnologia, Lisboa, 2000. 
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26. Portuguese – CCF 

 

Susana Correia 

Teresa da Costa 

 

This corpus contains data from 5 European Portuguese monolingual children during 134 

recording sessions. The children’s speech was recorded every other week in the case of 

João and Luma, and monthly in the case of InInês, Clara and Joana. The data were 

recorded at the children’s homes, during spontaneous speech. The mother and/or 

caretaker and the researcher were present during the recording sessions.  

 

The data from Clara, João and Luma were recorded in a Canon MV210 digital video cam

corder and videotaped in analogue format (Hi8 cassettes), between 2004 and 2007. Inês a

nd Joana were recorded on a Sony Handycam Video 8, AF Hi‐Fi Stereo, during the 1990'

s. In all cases, the analogue format was imported to digital format using iMovie© softwar

e, and compressed for 320x240 (.mov) format. 

 

The data were manually entered into the Phon application. Orthographic and phonetic 

transcriptions were made of the target and children's actual forms. The sessions were 

transcribed and exchanged between two transcribers for revisions. Each transcriber was 

responsible for transcribing 50% of the children's speech and revising the other 50%. 

In dubious cases, a third researcher carried out a blind transcription and, in the case of 

persistent indecision, that utterance was marked with an asterisk (*) as unintelligible. 

 

All of the specific research questions formulated within this project were related to the 

development of segmental properties (place and manner features) in Portuguese children. 

The analytic tools available through the Phon application enabled the researcher to 

extract information on the general order of acquisition of the EP consonantal inventory 

and the segmental shape of early words. The analytic features used in the study were: 

(i) searching and analyzing consonantal place and manner features in onset position; (ii) 

discriminating between homorganic and non-homorganic feature combinations at the 

word-level; (iii) searching and analyzing consonantal place and manner features, 

discriminating between stressed and unstressed syllables; (iv) searching/analyzing 

consonant harmony and metathesis in children's speech. 

 

The research questions underlying this project deal with the identification of and order of 

acquisition for primary word stress and the study of the early shape of prosodic words in 

Portuguese children. The analytic features used in this study were: (i) searching for 

and analyzing the number of words uttered by the children; (ii) searching for 

and analyzing the number of syllables within a word; (iii) searching for and analyzing the 

syllable structure in different word positions; (iv) searching for and analyzing stress 

patterns. 
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Participant Name Date of Birth Age range 
Number of 

Sessions Sex 

Clara 01-Jun-2005 0;11 - 1;10 12 F 

Inês 19-Nov-1992 0;11 - 4;2 30 F 

Joana 22-Jun-1995 0;11 - 4;10 33 F 

João 02-May-2004  1;0-2;0 22 M 

Luma 24-Oct-2003 0;11-2;6 55 F 

 

Publications using these data should cite: 

 

Correia, S. (2010). The Acquisition of Primary Word Stress in European Portuguese. 

Ph.D. Thesis. University of Lisbon. 

 

Costa, T. (2010). The Acquisition of the Consonantal System in European Portuguese. 

Focus on Place and Manner Features. Ph.D. Thesis.  University of Lisbon. 
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27. Portuguese – Florianópolís 

Leonor Scliar-Cabral 

UFSC/LLV 

Rua São Miguel 1106 

Bairro Saco Grande 

Florianópolís, Brazil 88030 

isapl@cce.ufsc.br 

 

These data were collected, transcribed, and examined during Leonor Scliar-Cabral’s 

doctoral thesis work in 1974. The records were reviewed during the adaptation at the 

University of Florianópolís to CHILDES in 1993. They consist of one Brazilian 

Portuguese child’s 5530 utterances in broad phonetic transcription (including intonational 

patterns) collected in three sessions: 

1.  Age 1;8.21, MLU 1.45 with 5 hours of recording for 1320 utterances. 

2. Age 1;10.20, MLU 2.22 with 6 hours of recording for 2245 utterances. 

3. Age 2;2.8, MLU 2.40 with 6 hours of recording for 1966 utterances. 

The phonetic transcription was made by Scliar-Cabral, who has phonological training. 

Three speech therapy students checked the transcriptions. The intonational patterns that 

were transcribed in the original version were not adapted to CHILDES, but this 

information will be added in the future. Notes were taken for describing the situational 

context and/or any relevant information. The child’s mother and father were helpful in 

translating his lexical creations. No videotapes were made. The following measures were 

computed: MLU, utterance types, utterance tokens, type-token ratio, upper bound, 

number of imitations, percentage of imitations, lexicon size, number of nouns, verbs, 

adjectives, locatives, and pronouns, functors required, functors present, and percentage of 

functors present. Other classes computed were: copulas; modals; pivotal operators; 

discourse operators; tags; interjections; onomatopoeias; stereotypes. Pronouns were 

subclassified as possessive, demonstrative and interrogative. MLU was computed using 

the criteria suggested by Brown (1973) and Bowerman (1973). Utterances were coded 

only as imitations if they had an identical intonation to the previous utterance, as well as 

a complete lexical overlap. Omitting imitations and onomatopoeias, the MLU computed 

by CLAN matched that computed by hand. 

The child was a Brazilian Portuguese native speaker, living in an upper-middle class 

suburb of São Paulo. He attended a part-day upper-middle-class nursery where Brazilian 

Portuguese was spoken. His parents were of upper class Jewish background: although the 

father was a fluent speaker of French, the parents spoke only Brazilian Portuguese with 

their child. The father was a professor of linguistics at the University of São Paulo; the 

mother was a psychologist. There were frequent and tight contacts with other relatives, 

like uncles, aunts, and grandparents who also used Brazilian Portuguese. As is common 

among Brazilian upper-middle-class families, there was a housekeeper and a nanny who 

used a lower-class sociolinguistic variety, sometimes from different regions of Brazil. 

Excluding these inputs, all the other adults used the Brazilian Portuguese variety of São 

Paulo city and its surroundings. 
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28.  Portuguese – Freitas 

Maria João Freitas 

joaofreitas@fl.ul.pt 

 

Participant Name Date of Birth Age range 
Number of 

Sessions 
Sex 

Inês 1992-11-19 0;11.13 – 1;10.29 12 F 

João 1992-03-29 0;10.02 – 2;08.27 23 M 

Laura 1991-03-20 0;02.29 – 3;03.10 12 F 

Luís 1991-12-23 1;09.29 – 2;11.02 12 M 

Marta 1992-11-03 1;02.00 – 2;02.17 12 F 

Pedro 1991-03-27 2;07.00 – 3;07.24 12 M 

Raquel 1991-06-01 1;10.02 – 2;10.08 10 F 

 

The recordings for this project were made in the child’s home, normally in the child’s 

bedroom. Naturalistic data were collected both longitudinally and cross-sectionally. Each 

child was videotaped for a period of one year longitudinally (João was videotaped for a 

period of 2 years). The age of recordings for all sessions were from 0;10 onward and 3;7 

onward.  

 

Each recording session lasted from 30 to 60 minutes. The recordings were made using a 

Sony Handycam video 8, AF Hi-FI Stereo. Digital recordings will be made available 

through  Centro de Linguística da Universidade de Lisboa by December, 2010. 

 

The data collection was supported by Fundação para Ciência e a Tecnologia, research 

project PCSH/C/LIN/524/93. The data transcription was first compiled within the 

CHILDPHON database, developed at the Max-Planch Institut for Psycholinguistics in 

1990 and first used by Fikkert (1994) and Levelt (1994). 

 

All sessions from João, Inês and Marta were transcribed in full. All sessions from Luís, 

Raquel, Laura and Pedro were partially transcribed from the 10 minute to the 25 minute 

mark in each session. Transcriptions were performed by a native speaker of European 

Portuguese. All problematic transcriptions were noted and listened to by at least two 

other judges. In case of remaining doubts on transcription, the utterance was not included 

in the database. Due to the goals of the original research project, the corpus represents 

only isolated words or sequences containing external sandhi phenomenon. See Costa 

2010 and Correia 2010 for full access to the Inês corpus, and for documentation of early 

stress patterns. Transcription of stress in reduplicated forms was not revised in this 

corpus.  

 

Freitas, M. J. (1997). Aquisição da Estrutura Silábica do Português Europeu. Ma, 

Universidade de Lisboa. 
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29. Portuguese – Porto Alegre 

Ana Maria Guimarães 

Rua Carvalho Monteiro, 446/503 

Porto Alegre RS 90479-100 Brazil 

anaguima@vortex.ufrgs.br 

 

Since 1991, a group of Brazilian researchers in Porto Alegre has been working to es-

tablish a database on the language development of children from 5 to 9 years of age. This 

research focuses on language development in the period of the acquisition of literacy. The 

project is named “Language development in children during the literacy period.” The 

main goal of this project is to establish a data archive for doctoral students. The data are 

collected both cross-sectionally and longitudinally. However, only the cross-sectional 

data are currently in CHILDES. There are 180 cross-sectional participants, divided into 9 

groups with 20 participants in each, sampled at 6-month intervals. There are 10 

participants in the longitudinal study who have been followed five times a year, since 

1992. All of the participants are middle-class students from private schools in Porto 

Alegre, Brazil. Porto Alegre, the capital of the state of Rio Grande do Sul, is located on 

the left bank of the Guaibaís river. With a territory of 497 square kilometers and nearly 3 

million inhabitants, the metropolitan area has an intense cultural life built around two 

universities, museums and several theaters. 

 

The longitudinal data are in the directory called “alegre-lo”. The cross-sectional data 

are in the directory “alegre-x.” The age ranges of the 9 cross-sectional groups are: 

1. 5;0 to 5;5,29 

2. 5;6 to 5;11,29 

3. 6;0 to 6;5,29 

4. 6;6 to 6;11,29 

5. 7;0 to 7;5,29 

6. 7;6 to 7;11,29 

7. 8;0 to 8;5,29 

8. 8;6 to 9;0 

9. 9;0 to 9;6 

 

The seven children in the alegre-lo longitudinal corpus are given in the following 

table: 

Table 12: Porto Alegre Children 

Child Gender Age 

ALE female 4;8.7 to 8;10.11 

CAM female 4;11.14 to 8;9.17 

CAR female 4;3:7 to 8;5.1 

GAB male 5;9.19 to 9;0.17 

MAT male 6;2.3 to 9;0.2 
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NAT female 5;4.2 to 8.9.24 

ROD male 5;5.1 to 7;7.2 

 

 

All data were collected in interview situation between a female adult and the child. 

All interviews took place in the school the child was attending or in the home, and lasted 

approximately 30 minutes. There were three elicitation tasks that were designed to 

provide a representative sampling of the child’s linguistic capabilities: 

1. Dialogue between the investigator and the children during which the experimenter 

asks questions about school, home, or significant events in the child’s life (like his or her 

birthday). 

2. Personal narrative (oral and written) in which the aim was to encourage the child 

to report on a meaningful event, at school or at home. 

3. Narrative from sequential pictures. 

For 20% of the participants there are also data from two additional tasks: 

4. Free conversation between children (dyads), and 

5. Retelling of a story the child had listened to before. 

 

There are two master’s dissertations in progress based on this data. One of them looks 

for the emergence of narrative voices and the other analyses the use of aspect to 

distinguish narrative foreground and background. We are also developing a new project 

on spatial expression in children’s narratives, in collaboration with Drs. Faria and 

Batoréo of the University of Lisbon in Portugal. 

 

Publications using these data should cite: 

 

Guimarães, A. M. (1994). Desenvolvimento da linguagem da criança na fase 

deletramento. Cadernos de Estudos Linguísticos, 26, 103–110. 

Guimarães, A. M. (1995). The use of the CHILDES database for Brazilian Portuguese. In 

I. H. Faria & M. J. Freitas (Eds.), Studies on the acquisition of Portuguese. Lisbon: 

Colibri. 
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30. Portuguese – Santos 

Author: Ana Lúcia Santos 

als@letras.ulisboa.pt 

 

Participa

nt Name 

Date of 

birth 

Age 

Range 

Numb

er of 

sessions 

Sex 

INI 19-11-

1992 

1;6.6-

3;11.12 

21 F 

TOM 28-3-

1998 

1;6.18-

3;10.16 

30 M 

INM 14-3-

1999 

1;5.9-

2;9.3 

16 F 

 

The recordings for this project were made in the child’s home, in a naturalistic setting. 

Each file corresponds to one session of 45 to 55 minutes. The child interacts with the 

researcher and his / her mother or other members of the family. Transcriptions include 

both child and child-directed speech.  

 

The data for INM and TOM were collected by the author of this corpus. The data for INI 

were collected by Maria João Freitas (University of Lisbon). For more details on data 

collection and transcription, see Santos (2006) and Santos et al. (2014). The corpus is 

automatically tagged, as described in Santos et al. (2014). More information can also be 

found in http://www.clul.ul.pt/resources/546?lang=en 

 

Publications using these data should cite the two following publications: 

Santos, A. L. (2006). Minimal Answers. Ellipsis, Syntax and Discourse in the Acquisition 

of  European Portuguese. Ph.D. Dissertation. Universidade de Lisboa. (Published 

2009, Amsterdam / Philadelphia: John Benjamins). 

Santos, A. L., M. Génereux, A. Cardoso, C. Agostinho, S. Abalada (2014) A corpus of 

European Portuguese child and child-directed speech. In Proceedings of the 9th 

Conference on Language Resources and Evaluation – LREC 2014. European 

Language Resources Association (ELRA). 

 

 

mailto:als@letras.ulisboa.pt
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31. Romanian – Avram 

Larisa Avram 

Faculty of Foreign Languages 

University of Bucharest 

STr. Complexului 3 Bl 61 Ap 106, 3 

Bucharest, Romania  

avram@nias.knaw.nl 

 

This corpus consists of 16 files from a child between 1;5 and 22. 

 

mailto:avram@nias.knaw.nl
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32. Romanian – Goga 

Ioana Goga 

ioana_goga04@yahoo.com 

 

1. Acknowledgments.  

Researchers using the Seriated Cups corpora are asked to cite Goga(2006)  

 

2. Restrictions.  

Researchers using the Seriated Cups corpora should sent a copy of the articles that make 

use of their data to the authors on the address 

Ioana Goga 

Str. Doru Popian Nr. 3 Bl. B5 Ap. 2 

Rm. Valcea 

Jud. Valcea 

 

3. Warnings.  

No attention has been paid to the correct transcription of speech errors. 

The dialectal variation has been transcribed but not marked. 

 

4. Pseudonyms.  

Each participant to the study gave informed consent for the use of their data. 

Real names have been used for all 7 children. 

 

5. History.  

This project was partially supported by the Swiss National Science Foundation through 

the SNF Professorships Program awarded to Prof. Aude Billard from Laboratory for 

Autonomous Systems, Lausanne, Switzerland.  

 

This work is part of a larger project that studies the mechanisms by which human infants 

acquire intentional behavior, imitation skills and language. The goal is to implement 

similar competences in autonomous robots, which can interact with people using natural, 

social cues in complex imitation scenarios. For more details on this project we refer the 

reader to Goga and Billard (2006). 

 

The data for this corpus was collected during the observation of the structured interaction 

between pairs of human caregivers-infants, executing a seriated nesting cups task. The 

seriated nesting cups experiment was reported in Greenfield et al (1972) and consists first 

of a demonstration phase, during which the experimenter manipulates the cups to form a 

nest (i.e., insert all cups into one another using the most advanced strategy), followed by 

a spontaneous imitation phase, during which the child is left free to play with the cups. 

 

Greenfield et al. (1972) report that children between 11 and 36 months of age exhibit 

different strategies, correlated to their developmental age, for combining cups of different 

sizes. Three manipulative strategies were identified and analyzed: (1) the pairing method, 

mailto:ioana_goga04@yahoo.com
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when a single cup is placed in/on a second cup; (2) the pot method, when two or more 

cups are placed in/on another cup; (3) the subassembly method, when a previously 

constructed structure consisting of two or more cups is moved as a unit in/on another cup 

or cup structure. 

 

5.1 Experimental setup 

 

In our study, the original experiment of the seriated nesting cups task was modified in 

several ways. The demonstrator was replaced by the child caregiver, who was allowed to 

interact with the infant in three different conditions. During the first condition (free 

play) the infant and the caregiver were allowed to freely interact and communicate while 

playing with the nesting cups and two other toys. 

 

 
 

Fig.1. During play the parent was instructed to play with the child like they do at home. 

They were given three nested cups larger then the cups from the experimental set, a duck 

toy and hippopotamus toy. 

 

Before the imitation condition, the investigator demonstrated the seriated nesting cups 

task to the caregiver. The caregiver was instructed to watch carefully and to demonstrate 

identically to the child 

In the second condition (imitation), the caregiver was instructed to demonstrate the 

seriated nesting cups to the infant, and she was allowed to interact in a limited manner 

with the infant during the demonstration and imitation periods.  

 

 
Fig.2. During the imitation condition, the caregiver was instructed to let the child imitate, 

without telling her how to do the imitation task. During the guided condition, the 
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caregiver was told to use any means she has available in order to teach the child to use 

the most advanced seriating strategy, i.e., the subassembly.   

 

In the third condition (guiding) the caregiver was instructed to guide the child attention 

during demonstration and imitation, using linguistic imperatives and gestures. The goal 

was to make the child use the most advanced seriating strategy. 

 

Our objective was to investigate the means by which caregivers educate the attention of 

their infants during goal-directed action. 

 

The participants to the study were blind to the hypothesis of the study. They were 

recruited from two kindergartens from Cluj-Napoca, Romania. They were all native 

speakers of Romanian language. All children were in good health and there were no 

records of learning or language disabilities, or developmental delays. Each child was 

observed in interaction with the caregiver which spends most of the time with her.  

 

All data was collected by the principal investigator Ioana Goga. The transcribing 

procedure was the following: 

1. The investigators trained themselves for coding with Speech Act Codes using the 

New England Corpus (Snow) until the consistency with the original files was 

above 60%. 

2. The principal investigator has transcribed and coded 80% of the corpus. The 

second investigator Adriana Bolos has transcribed and coded 20% of the corpus. 

3. The second investigator has verified all the transcriptions in the corpus and 

translated the %act lines from Romanian to English.  

4. The second investigator has coded the entire corpus using the Speech Act Codes. 

The consistency between the codes of the two investigators has been computed 

for 20% of the corpus. 

5. The first investigator has checked all files, linked the video, and finalized the 

corpus. 

6. The consistency for transcription has been computed for 20% of the corpus. 

 

The consistency was computed separately for agreement between coders at the level 

of word, sentence, local event and Speech Act Codes. 

 

Level Consistency 

Word transcription Coders agreement = 86% 

Cohen = 0.71 

Sentence transcription Coders agreement = 81% 

Cohen = 0.62 

Local events and overlapping Coders agreement = 34% 

SPA codes Coders agreement = 66% 

 

 

6. Codes. 

Project specific codes have been defined for local events. 
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The codes have been inspired by the work of Zukow-Goldring & Arbib (2004) who 

proposed a classification of gestures in 5 categories: embody, show, demonstrate, 

point,and look. 

 

COD Function Exemple 

&=ges:embody Guide *GDM: toate aşa cum sunt &= ges:embody. 

%act: GDM conduce mana lui CHI pentru a pune 

ansamblul 1+2+3+4 în cana 5. 

&=ges:show Show *CHI: ni &= ges:show ! 

%act: CHI arată cana 5 roşie. 

&=point:object Point *GDM:  pune albastru mic &= point:cup în 

verde ! 

%act: GDM indică cana 1 albastră. 

&= act:demo Demonstrate *CAR: 0 &=act:demo. 

%act: CAR scoate canile câte una şi le pune în 

ordine pe masă. 

&= gaze:object Gaze object *CHI: &= gaze:cup roşie. 

%act: CHI priveşte la cană. CHI priveşte înapoi la 

cănile din mână. 

&= gaze:other Gaze the face of 

the other person. 

*CHI: 0 &= gaze:other . 

%act: CHI pune cana 5 roşie peste cana 3 

galbenă. CHI se uită la CAR. 

&= gaze:follow Follow the gaze 

of the other. 

*CHI: 0 &= gaze:follow. 

%act: CHI priveşte la cana 1. 

 

7. Biographical data.  

Not available. 

Dialectical forms have been transcribed, but no special attention has been paid to the 

transcription or coding of this information.  
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Special conditions: 

 In Anda-Imitation, the child seriates the cups twice and afterwards she plays with 

the objects on the table. 

 In Anda-Guidance, the child is given three more cups (a total of 8) and the 

investigator ask her to insert the sixth cup in the seriated structure formed with the 

other 7 cups. 

 In Anda-Larisa, two children are recorded on a free interaction. Anda is helping 

Larisa to seriate the cups. The transcription includes only a part of the record, no 

SPA codes are inserted. 

 In Darius-Guidance, after the child correctly seriates 5 cups, at his request, he 

receives one by one, two more cups to play with. 

 

For the following files the English translation of the speech is provided: 

 Ali-Imitation 

 Darius-Imitation 

 

8. Situational descriptions.  

 

Situation and Room Layout are described in the header of each file. 

 

References 

Nr Child/sex Age 

(months) 

ML

U 

Interacting with Condition Files 

1. Andu /m 22 22 Mother and 

Father 

Imitation  

Guide 

Andu-Imitation.cha 

Andu-Guidance.cha 

2. Ali/m 18 18 Grandmother Imitation 

Guide 

Play 

Ali-Imitation.cha 

Ali-Guidance.cha 

Ali-FreePlay.cha 

3. Anda/f 38 38 Mother Imitation  

Guide 

Play with 

another infant 

Anda-Imitation.cha 

Anda-Guidance.cha 

Anda_Larisa.cha 

4. Darius/m 36 36 Mother Imitation 

Guide 

Play 

Darius-Imitation.cha 

Darius-Guidance.cha 

Darius3.cha 

5. Deni/f 27 27 Day caretaker Imitation 

Guide 

Play 

Denisa-Imitation.cha 

Denisa-Guidance.cha 

Denisa-FreePlay.cha 

6. Luisa/f 14 14 Mother Imitation 

Guide 

Luisa-Imitation.cha 

Luisa-Guidance.cha 

7. Mela/f 38 38 Mother Imitation 

Guide 

Mela1.cha 

Mela2.cha 
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Goga, I. (2006), Educarea atentiei in dezvoltarea timpurie a limbajului si a abilitatilor de 

manipulare a obiectelor la copiii intre 1 si 3 ani. [Educating attention in early 

development of imitation, language and object manipulation abilities in human infants]. 

Bsc Degree Thesis, University Babes-Bolyai, Faculty of Psychology and Education 

Sciences, Cluj-Napoca.  

 

Goga, I., Avram, L., and Bolos, A (2006), Metodologii de cercetare a achizitiei 

limbajului utilizand baze de date electronice. Corpusuri romanesti cu vorbire adresata 

copiilor [The study of the acquisition of Romanian as L1 on the basis of electronic 

corpora]. Second National Psychology Conference, Cluj-Napoca, Romania, May 2006.  

 

Goga, I., & Billard, A. (2006). Development of goal-directed imitation, object 

manipulation and language in humans and robots. In M. A. Arbib (Ed.), Action to 

Language via the Mirror Neuron System, Cambridge University Press. 

 

Greenfield, P., Nelson, K., & Saltzman, E., 1972, The development of rulebound 

strategies for manipulating seriated cups: a parallel between action and grammar, 

Cognitive psychology, 3, pp. 291.310. 

 

MacWhinney, B. (1995). The CHILDES project : tools for analyzing talk. (2nd ed.). 

Hillsdale, N.J.: L. Erlbaum. 

 

Zukow-Goldring, P., & Arbib, M. (2004) Educating attention: placing early lexical 

development within reach. 
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33. Romanian – Kern  

Sophie Kern 

 

 

Five types of data were collected. First, one hour of spontaneous vocalization data was 

audio and video recorded every two weeks from 8 months of age through 25 months of 

age. Recording took place in children’s homes. The parents were told to follow their 

normal types of activities with their child.  Second, minimally 1,000 dictionary entries 

from the ambient language employed by the parents of each child participant were 

analyzed for comparison with the child data for that language. Parental reports were 

administered using adaptations of the MacArthur Development Inventories (Fenson et al., 

1993) respectively elaborated for Dutch for French participants. Mothers filled out the 

questionnaire once in a month. For the remaining languages there is no adaptation yet, 

but one could imagine using the spontaneous data to elaborate the same instrument. An 

object manipulation categorization task was administered every two months. This task 

was conceived to evaluate the children’s spontaneous nonverbal categorization abilities. 

Several toys, which were consistent across the language groups served as stimuli. Each 

task involved a contrast of objects from two different categories (animal, means of 

locomotion, furniture). 

 

Children were developing normally by community standards as well as reports from 

parents and physicians regarding developmental milestones were observed in the normal 

daily environment. These children were becoming monolingual speakers of French, 

Romanian and Tunisian Arabic. Languages were chosen to include different language 

families as well as for the contrasts they show in phonetic and phonological features of 

interest for early language development. These characteristics include word length, 

syllabic types as well as phonemic inventory diversity 

 

One hour of spontaneous vocalization data was audio and video recorded every two 

weeks from 8 months of age through 25 months of age. Recording took place in 

children’s homes. The parents were told to follow their normal types of activities with 

their child. After collection, data was phonetically transcribed using the International 

Phonetic Alphabet (IPA). Broad phonetic transcriptions were used, supplemented by 

some diacritics (mainly for palatalized, pharyngealized, nasalized sounds and duration of 

sounds). Tokens considered as single utterance strings were bounded by one second of 

silence, noise or adult speech. 

 

This work was supported by the EUROCORE Program “The Origin of Man, Language 

and Languages” (OMLL) and the French CNRS program “Origine de l’Homme, du 

Langage et des Langues” (OHLL). 

 

 

Participant Name Date of Birth Age range 
Number of 

Sessions 
Sex 
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Alice 2000-11-08 0;07.04 – 2;00.04 31 F 

Anna 2000-11-22 0;08.11 – 1;02.10 10 F 

Matei 2000-11-09 0;08.10 – 2;01.11 34 M 

Vlad 2000-09-08 0;08.28 - 2;00.27  28 M 

 

 

Kern, S, B.L. Davis, & I. Zink. (2009). From babbling to first words in four languages: 

Common trends, cross language and individual differences. In Francesco d’Errico & 

Jean-Marie Hombert (eds) Becoming eloquent: Advances in the Emergence of language, 

human cognition and modern culture.  John Benjamins' Publishing Company. 

 

Kern, S. & B.L. Davis .(2009). Emergent complexity in early vocal acquisition: Cross-

linguistic comparisons of canonical babbling. In F. Pellegrino, E. Marsico, I. Chitoran & 

C. Coupé (eds), Approaches to phonological complexity. Berlin, Mouton de Gruyter. 

 

Kern, S. (2005). De l'universalité et des spécificités du développement langagier précoce. 

In Hombert, J.M. (ed) Aux origines du langage et des langues. Fayard 

 

Davis, B., S. Kern, A. Vilain & C. Lalevée (2008). Des babils à Babel: les premiers pas 

de la parole. Revue Française de Linguistique Appliquée. 13(2), 81-91. 
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34. Spanish – AguadoPine 

Julian Pine 

Institute of Psychology, Health and Society 

University of Liverpool 

Liverpool (L69 7ZA) 

United Kingdom 

Javier.aguadoorea@gmail.com 

Julian.pine@liverpool.ac.uk 

 

The University of Nottingham funded the collection of the Aguado-Orea and Pine corpus 

between October 2000 and September 2003, as part of the research carried out by Javier 

Aguado-Orea towards his PhD, supervised by Julian Pine. It consists of naturalistic data 

recorded by children’s parents without the presence of an investigator. Sessions were 

video-recorded in the home using a digital camcorder with a small tripod. Informants 

gave informed consent for the use of their data. The parents were given some basic 

recording guidelines (e.g. avoid noisy backgrounds and try to record ‘varied’ and 

‘interactive’ situations), but were told that the main aim of the study was to collect as 

large and as ‘natural’ a sample of their child’s spontaneous speech as possible. Juan and 

Lucía’s parents typically recorded 2 or 3 sessions per week, with each session lasting 

between 20 and 40 minutes (M = 29 minutes for Juan and M = 29 minutes for Lucía). 

The resulting corpora included 1930 minutes for Juan (61 minutes per week on average) 

and 1387 minutes for Lucía (68 minutes per week on average). 

Children’s imitations and self-repetitions were labelled, as were utterances containing 

unclear or unintelligible segments. Songs, stories and routines were also labelled.  

Both Juan and Lucía are first-born children. They had lived nearby Madrid (Spain) since 

birth. Juan was 1;10.21 and Lucía was 2;2.25 when the recordings began. Chilren’s 

parents are middle class professionals. Spanish was the only language used by Juan 

Lucía’s parents. Lucía was taught some English words in English at nursery, mainly 

colours.  

 

Publications using the AguadoOrea&Pine Corpus should cite the following PhD Thesis: 

Aguado-Orea, J. (2004). The acquisition of morpho-syntax in Spanish: Implications for 

current theories of development (PhD Thesis). The University of Nottingham. 

This dissertation includes detailed information on this corpus. Copies of this dissertation 

are available upon request to the author (please, find email address above). 

 

Authors intending to use the AguadoOrea&Pine corpus are asked to send a notification 

message to both Julian Pine and Javier Aguado Orea. 

mailto:Javier.aguadoorea@gmail.com
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35. Spanish – Aguirre 

Carmen Aguirre 

Gardenia 36 

Madrid Alcobendas 28109 Spain 

caguirre@platea.cnice.mecd.es 

 

This corpus consists of 30 files from a child between 1;7 and 2;10. 

mailto:caguirre@platea.cnice.mecd.es
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36. Spanish- Becacesno 

Maria Benedet, Celis Cruz, Maria Carrasco, Catherine Snow 

Faculdad de Psicologia 

UCM - Somosaguas 

Madrid, Spain 28223 

pscog06@sis.ucm.es 

pscogb3@sis.ucm.es 

 

This database has been created under the project "Psycholingüistic assessment of lan-

guage abilities in children" partially supported by the Comunidad Autónoma de Madrid 

(C.A.M.) and conducted under the direction of M. J. Benedet. The data have been 

collected by students in speech therapy program at the Universidad Complutense de 

Madrid (U.C.M.). 

 

The transcription has been performed by students in the Speech Therapy and Psychol-

ogy programs at the U.C.M. These students have been trained and supervised by M. 

Carrasco and C. Celis. Catherine Snow has been a central piece in our own training and 

advice. She has also made possible a partial support that we had at this stage. 

BECACESNO is a combination of our initials. 

  

The principal aim of this corpus is to achieve a descriptive study of the normal devel-

opment in conversational language skills for children between ages 4 (3;6) and 12 (11;6). 

 

The corpora has 81 transcriptions, each based on one-hour audio recordings. Each 

tape includes a free conversation between one or more children and an adult. The target-

children are normal monolingual speakers of Spanish. 

 

The file names begin with the age of the child in years and months, then the gender of 

the target child, then the letter “g” if there is a group of children or “c” if there is a class 

of children.  For example, 10c03.cha indicates a class of children between ages 9,6 and 

10,6. 
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37. Spanish- ColMex 

Oralia Rodriquez 

Estudios Linguisticos 

El Colegio de Mexico, A.C. 

Camino Al Ajusco No. 20 

Mexico, D. F. 01000 

orodrig@jupiter.colmex.mx 

 

This corpus includes short samples from 30 Mexican children ages 6;0 to 7;0. Each 

child performed two tasks. One was the narrative description of a short set of pictures; the 

other involved providing instructions for a simple task. The files for the narratives are 

named *nar.cha and the files for the instructions are named *ins.cha. 
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38. Spanish – Diez-Itza 

Eliseo Diez-Itza 

Universidad de Oviedo 

Departamento de Filosofía y Psicología 

C/ Aniceto Sela 

33005 Oviedo, Spain 

ditza@correo.uniovi.es 

 

These data were contributed by Eliseo Diez-Itza. They are a small part of a much 

larger corpus being prepared at the University of Oviedo by Dr. Diez-Itza and his 

students, with assistance from Verónica Martínez, Raúl Cantora, and Manuela Miranda. 

This database has provided the basis for several cross-sectional descriptive studies on the 

acquisition of Spanish, with special focus on phonological, lexical, and narrative issues. 

The directory currently contains 20 transcripts of dyadic conversations between children 

(10 girls and 10 boys in the age range from 3;0 to 3;11) and investigators trained in the 

process of recording, transcribing, and analyzing spontaneous speech samples, using 

CHAT conventions. The taping sessions were conducted in the participants’ homes. Each 

one lasted approximately forty-five minutes. During this spontaneous verbal interaction, 

the children had to tell a story. They were also asked to talk about a visit to the doctor, 

and a birthday party. GEM header lines were used to mark these particular passages. The 

spontaneous speech parts (HES) were also marked.  

 

Publications using these data should cite one or more of these:  

 

Diez-Itza, E. (1995). Procesos fonológicos en la adquisición del español como lengua 

materna. In J.M. Ruiz, P. Sheerin, & E. González-Cascos (Eds.), Actas del XI 

Congreso Nacional de Linguistica Aplicada. Valladolid:Universidad de Valladolid. 

Diez-Itza, E. (1998). Nuevas tecnologías para el estudio del aprendizaje del lenguaje 

desde la perspectiva funcional: El proyecto CHILDES. Paper presented at the XXII 

International Conference of Functional Linguistics, Evora, Portugal. 

Diez-Itza, E., Martínez, V., Cantora, R., & Miranda, M. (1999). Procesos fonológicos de 

metátesis en el habla infantil. Paper presented at the IV Symposium of Psychlinguis-

tics, Universidad Autónoma de Madrid, Spain. 

Diez-Itza, E., & Perez-Toral, M. (1996). El desarrollo temprano de funciones discursivas. 

In M. Perez-Pereira (Ed.), Estudios sobre la adquisicion del castellano, catalan, eusk-

era y gallego. Santiago de Compostela: Universidade de Santiago de Compostela. 

Diez-Itza, E., Snow, C.E., & MacWhinney, B. (1999). La Metodología RETAMHE y el 

Proyecto CHILDES: breviario para la codificación y análisis del lenguaje infantil. 

Psicothema, 11, 3: 517-530. 
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39. Spanish - Fernández-Aguado 

Marta Fernández Vázquez 

Gerardo Aguado Alonso 

Dpto. Educación 

31080 Universidad de Navarra 

Pamplona, Spain 

mafvazquez@unav.es 

gaguado@unav.es 

 

This is a longitudinal lstudy of the normal language development of 50 Spanish 

children from age 3 to 4. Children were observed at 3;0, 3;6, and 4;0 and videotaped in 

these three interactions: 

1) Mother-child play with a Fisher-Price house. 

2) Child narrating to an adult (2 stories and 2 series of 4 pictures). 

3) Child-child play with a Fisher-Price pirate boat. 

The study was conducted in Pamplona in the children’s schools and homes. The data 

were used for a doctoral thesis on the development of morphosyntax during this period.  

 

Files names begin with the three letter code for the child.  Then comes the three-letter 

code for the month and then the year. If there is no further extension, this is the mother-

child situation.  If there is a “b”, the situation is with child-child play.  If there is an “n”, 

then the file gives the narration. Data were collected from six different schools. 

 

Basque forms in the transcripts include: escalerabat escalera, egunon buenos días, 

zaspi siete, ardias ovejas, gela clase, kaixo hola, musua un beso, neska nina, ninia niño, 

chimbeletas mariposas, pimpiripausas mariposas, chirula flauta, cuto cerdo, zorionak 

cupleaños, gorria rojo. The transcripts also include the Catalan word “chocholo” (loco) 

and the English works “Daddy” and “orange.” 

 

mailto:mafvazquez@unav.es
mailto:gaguado@unav.es
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40. Spanish – Hess 

Karina Hess Zimmermann 

El Colegio de México 

Camino Al Ajusco No. 20 

Mexico, D. F. 01000 

khess@colmex.mx 

 

This corpus was collected as part of the doctoral dissertation "El desarrollo lingüístico en 

los años escolares: análisis de narraciones infantiles", directed by Rebeca Barriga 

Villanueva at El Colegio de México. There are no restrictions on the use of these data.  

Because subjects gave full permission for the use of the data, no pseudonyms are used.  

Errors in pronunciation were not transcribed. The goal of the investigation was to analyze 

language development during the school years and therefore it presents data of children 

aged 6, 9 and 12 from two different schools: public and private. There were 24 children 

in the study, 8 at each age.  Within each age, four children are boys and four age girls.  

Within both sex, two children go to private schools and two go to public schools. 

 

Based on the assumptions that language development during the school years includes 

development in both language and metalanguage and that narratives are excellent tools 

for studying this development, the project collected data on narratives in five different 

tasks or experiments. Tasks 1, 3 and 5 study the level of metalanguage, whereas tasks 2 

and 4 analyze the level of language. Tasks 1, 2 and 3 were applied on a first session with 

the child; tasks 4 and 5 on a second session, three or four days later. The sessions 

occurred in a room specifically assigned by the schools for the investigation project. All 

tasks were video and audiotaped.  

 

Task 1 (Reflection on narrative structure and subjectivity markers) 

The goal of this task was to determine the child's concept of a narrative and his/her ability 

to reflect on its structure and the presence of subjectivity markers (verbs, adverbs and 

adjectives). The child watched a theater where two puppets appeared (female puppet for 

girls, male puppet for boys; the only difference between the puppets was the color of the 

clothes: yellow or red). The child was told that he/she was a jury during a contest, and 

that he/she should decide which puppet told the best story and why. The texts were the 

following: 

 

Text 1. Narrative with subjectivity markers 

 

Yo conozco a un/a niño/a que se llama Alejandro/a. Un día, cuando salió de la escuela, se 

dio cuenta de que no había ido su mamá a recogerlo/a. -¡Ay qué rabia!- pensó - ¡justo hoy 

que pasa mi programa favorito en la tele! Se enojó tanto que decidió darle una lección a 

su mamá. –Me voy a esconder- pensó y se metió muy calladito/a a la dirección. Cuando 

por fin llegó su mamá, se sorprendió de no verlo/a a la salida. Ya medio preocupada lo/a 

buscó hasta que lo/a encontró - ¿dónde crees?- ¡debajo del escritorio de la directora! La 

mamá lo/a quiso regañar, pero él/ella le dijo que todo había sido porque había llegado 
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tarde por él/ella. Muy arrepentida, la mamá se lo/a llevó a su casa. Desde ese día la mamá 

aprendió a llegar a tiempo por él/ella.  

 

Text 2. Script without subjectivity markers 

 

Yo conozco a un/a niño/a que se llama Alejandro/a. Todos los días su mamá va a 

recogerlo/a  de la escuela después de clases. Sometimes Alejandro/a se enoja y se 

esconde en diferentes lugares como, por ejemplo, debajo del escritorio de la directora. Su 

mamá se lo/a lleva a su casa. 

 

The child had to listen to each story twice and then answered the following questions in 

an informal interview: "Who won? Why?, Were the stories different? Why? What did the 

winner say to win? Why did the loser lose? What was his/her problem? What did he/she 

say wrong?" The interview was completely transcribed. 

 

Task 2 (Complete a story) 

The goal of this task was to analyze the child's ability to structure a narrative and use 

subjectivity markers. The child was asked to tell a story for a story contest. The adult 

started a story and asked the child to continue it. The adult said: "Había una vez un/a 

niño/a que le tenía mucho miedo a la oscuridad...", and the child had to continue the 

narrative. After telling the story, the child listened to it on the audio and was asked if 

he/she wanted to change it. The child was allowed to change the story as many times as 

he/she wished, in order to obtain the most elaborated and complete narrative. Only the 

last version of the story was transcribed. 

 

Task 3 (Reflection on narrative structure) 

The goal of this task was to determine the child's ability to reflect on the structure of a 

narrative. As in task 1, the child had to compare two texts told by puppets (only this time 

the puppets were of the opposite gender) and answer the questions. The texts were: 

 

Text 1: script 

Una ardilla vivía en un bosque. Todos los días iba a buscar nueces para comer cuando 

tenía hambre.  Se trepaba a los árboles y ahí se metía en los agujeros. Cerca del bosque, 

en el cielo, vivía un águila que comía ardillas. No podía trepar a los árboles ni cabía en 

los agujeros.  

 

Text 2: narrative 

Había una vez una ardilla que vivía en un bosque. Un día, cuando iba a buscar nueces 

porque tenía hambre, vio en el cielo a un águila que se la quería comer. La ardilla corrió, 

se trepó a un árbol y se metió en un agujero. Ahí encontró muchas nueces y se las comió. 

El águila tuvo que ir a buscar comida a otro lado.  

 

The whole interview was transcribed. 

 

Task 4 (Personal narratives) 
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This task had the objective to analyze the child's ability to structure personal narratives 

and to include subjectivity markers in his/her stories. Following the method proposed by 

Peterson and McCabe (1983) the adult set prompts to obtain personal narratives during 

conversation in a painting activity. The transcription of these narratives followed these 

rules: 

 Only the children’s narratives were transcribed. 

 A narrative was defined as an independently created text by the child (the adult's 

intervention was merely phatic) that presented a temporal sequence of at least two 

events or a rupture of canonicity (Ochs, 1997) 

 Any narrative in which the child or a close person to the child (parent, sibling, 

friend) was the protagonist was considered a personal narrative. 

 Some previous utterances to the story were transcribed in order to include the 

beginning of the narrative. 

 In cases where the conversational context was important to understand the 

narrative, it was transcribed completely (when short) or commented on the 

@Comment tier (when long). 

 Each narrative was transcribed until the child indicated its end (with a linguistic 

mark, a long pause or an abrupt topic change). 

 All personal narratives that appeared during the painting activity were transcribed. 

 

Task 5 (Reflection on the presence/absence of subjectivity markers) 

This last task studied the way in which children reflect on the presence/absence of 

subjectivity markers (verbs, adverbs and adjectives) in a narrative. As in task 1 and 3 the 

child had to judge two texts presented by puppets (the same gender as the child) in a 

theater. The compared texts were: 

 

Text 1. Narrative with subjectivity markers 

El otro día me pasó algo sorprendente. Caminaba lentamente por un bosque cuando de 

repente me encontré con una preciosa tortuga. Se veía muy triste y me dijo con voz muy 

preocupada que un oso malo malo le había destruido su casa. ¡Qué mala pata! Entonces 

pensé que sería bueno acompañarla y entre los dos rápidamente volvimos a construirla. 

Al final ella me agradeció y me dio un delicioso pastel para que me lo llevara directo a mi 

casa. ¡Qué bien me sentí de haberle ayudado a una amiga! 

 

Text 2. Narrative without subjectivity markers 

El otro día caminaba por un bosque cuando me encontré con una tortuga. Me dijo que un 

oso le había destruido su casa. Entonces la acompañé y entre los dos volvimos a 

construirla. Al final ella me dio un pastel para que me lo llevara a mi casa.  

 

All transcriptions were made by Karina Hess Zimmermann. Speech was segmented in 

utterances, giving each speaker one line per utterance: 

 

*KAR:  híjola@i, yo sentí mucho miedo. 

*ALE:  a mi papá un día lo asaltaron en la casa. 

*KAR:  en la casa? 
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When an utterance contained more than one clause, each clause was transcribed on one 

transcription line. Following Berman and Slobin (1994), clause was defined as “any unit 

that contains a unified predicate. By unified, we mean a predicate that expresses a single 

situation (activity, event, state)” (p. 660).  

Usually a clause contained one conjugated verb, 

 

*EDG:  como mi primo Osvaldo tiene cuatro perros. 

*EDG:  y tiene una perra. 

*EDG:  que este  ya se murió. 

 

or a conjugated verb with infinitive, participle or gerund that represents a single situation: 

 

*MON: porque mi mamá quería regresar por ella. 

*LEO:  se lo pudieron haber robado. 

*JUA:  y el otro va recogiendo las cosas. 

 

Utterances with a modal verb and a complement were transcribed as one clause: 

 

*JUS: creo que me daba miedo la oscuridad. 

 

On two particular cases clauses without a conjugated verb could be found:  

 

1) in presence of an infinitive, participle or gerund that signal an independent situation 

 

*HUG: o sea, tenía un espejo. 

*HUG: para ver atrás. 

 

2)  in case of ellipsis: 

 

*ANT: porque él estaba acostado. 

*ANT: y su compañero también. 

 

Sometimes, a clause was inserted into another. On these cases both clauses were 

separated and transcribed on different lines, as in the following example, with the 

utterance “a la señora que me levantó la llevaron a la delegación”: 

 

*DIA: a la señora la llevaron a la delegación. 

*DIA: que me levantó. 

 

Finally, some verbs as ve, mira, fíjate, oye, llama, were not considered as independent 

clauses because they were used by the speakers as interjections or interaction markers: 

 

*KAR:  oye@i, y has tenido algún accidente tú? 

*JUA:  es que, ve@i, primero estábamos en cómosellama estábamos ahí. 

 

Coding 
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Four project-specific codes were used (%cod, %co1, %co2 and %co3). Each one will be 

explained. 

 

%cod  (hpa) 

 

The %cod line was used to make a High Point Analysis of the narratives (tasks 2 and 4), 

as proposed by Peterson and McCabe (1983). Codification included the following 

criteria: 

 

1) Only intelligible material was coded. 

2) Only clauses directly related to the content of the narrative were coded. Clauses used 

as conversational markers were excluded. Example: “¿y qué más pasó?”, “¿ves?”. 

3) When a clause was repeated identically it was coded only one time. Example: “me fui 

a acostar, me fui a acostar, ¿no?” is coded once. 

4) Each clause was coded at least with one of the following codes (for details on the 

meaning of the codes see Peterson and McCabe, 1983): 

 

a) Orientation 

$O:par – participantes (participants) 

$O:tie – tiempo (time) 

$O:lug – lugar (location) 

$O:gra – condiciones generales (general conditions) 

$O:cas – casos generales (general cases) 

$O:obj – objetos o rasgos (objects or features of the environment) 

$O: eve – eventos inminentes (imminent events) 

 

b) Complicating action 

$C – complicación (complicating action) 

 

c) Resolution 

$R – resolución (resolution) 

 

d) Appendages 

$A:res – resumen (abstract) 

$A:ate – petición de atención (attention-getter) 

$A:pro – prólogo (prologue) 

$A:cod – coda (coda) 

 

e) Evaluation 

$E:ono – onomatopeya (onomatopoeia) 

$E:exc – exclamación (exclamation) 

$E:rep – repetición (repetition) 

$E:obl – obligación (compulsion word) 

$E:met – metáfora (simile or metaphor) 

$E:iro – ironía (irony) (not in Peterson and McCabe) 

$E:sup – intensificador (gratuitous term) 
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$E:pal – palabra evaluativa (word per se) 

$E:exa – exageración (exaggeration and fantasy) 

$E:neg – negación (negative) 

$E:int – intención (intention, purpose, desire or hope) 

$E:hip – hipótesis (hypothesis, guess, inference, prediction) 

$E:res – resultado del climax (result of high point action) 

$E:cau – explicación causal (causal explanation) 

$E:juo – juicio objetivo (objective judgement) 

$E:jus – juicio subjetivo (subjective judgement) 

$E:hec – hecho (fact per se) 

$E:emo – emoción (internal emotional state) 

$E:tan – información tangencial (tangential information) 

$E:dis – discurso referido (indirect speech) –not in Peterson and McCabe 

 

f) Irrelevant material 

 

$I – irrelevante (irrelevant to the topic of the narrative) 

 

 

%xsub 

 

The %xsub line was used to code subjectivity words (or evaluative words) in the 

narratives obtained in tasks 2 and 4. Subjective words were located according to the 

criteria described by Kerbrat-Orecchioni (1986) and classified as: 

 

$V – subjective verb 

$A – subjective adjective 

$AV – subjective adverb 

 

 

%xtie 

 

The %xtie or time line coded verb tenses in the narratives (tasks 2 and 4). Codes were 

selected according to the tense classification by Rojo and Veiga (1999) for indicative 

tenses in Spanish: 

 

$pres – presente ‘canto’ 

$pret – pretérito ‘canté’ 

$fut – futuro ‘cantaré’ 

$cop – copretérito ‘cantaba’ 

$pos – pospretérito ‘cantaría’ 

$apres – antepresente ‘he cantado’ 

$apret – antepretérito ‘había cantado’ 

$afut – antefuturo ‘habré cantado’ 

$apos – antepospretérito ‘habría cantado’ 
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%xjui 

 

The %xjui line was used to code the children’s reflections on narratives (tasks 1, 3 and 5). 

Codification was made on two levels: 

 

a) Selected text 

The first level included codes on the child’s answer to the question of which was the best 

story. When the child changed his/her mind during the interview, only the last response 

was coded. The codes were the following: 

 

For all tasks: 

$EMP – empate (both texts selected) 

 

For task 1: 

$PS – prototípica con subjetividad (narrative with subjective markers) 

$NS – no prototípica sin subjetividad (script without subjective markers) 

 

For task 3: 

$PR – prototípica (narrative) 

$NP – no prototípica (script) 

 

For task 5: 

$CS – con subjetividad (narrative with subjective markers) 

$SS – sin subjetividad (narrative without subjective markers) 

 

b) Type of answers 

 

Answers were classified under three non exclusive categories. Only answers which 

included new information (and were not a mere repetition or an abstract of the narrative) 

were coded. Repeated answers were coded only once. All answers, even if incorrect, 

were coded. The categories were the following: 

 

Content 

This category included all reflections that mentioned aspects related to the content of the 

narrative (topic, events, or narrative structures of content): 

$C:obs – obstáculo (obstacle) 

$C:cau – causa/efecto (cause/effect) 

$C:exp – experiencia (child’s personal experience) 

$C:ver – verdad (truth judgement) 

$C:mor – moral (moral judgement) 

$C:fal – elementos faltantes (missing elements) 

$C:rup – ruptura (rupture of canonicity) 

$C:rel – relevancia (relevance of certain information) 

$C:con – contenido (content) 

$C:tem – tema (topic) 
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$C:emo – emociones (emotions, feelings, thoughts of the puppet) 

$C:res – resolución (resolution) 

 

 

Form 

This category included all anwers related to the text form: 

$F:lon – longitud (text length) 

$F:est – estructura (text structure) 

$F:exp – expresividad (expressivity of the narrating puppet) 

$F:ele – elemento lingüístico (linguistic element) 

$F:gen – género (text genre) 

$F:ver – verbo (quoted verb) 

$F:adv – adverbio (quoted adverb) 

$F:adj – adjetivo (quoted adjective) 

$F:sus – sustantivo (quoted noun) 

 

Expression 

Answers that refer to the relationship between the narrating puppet and the listener were 

coded under this category: 

$E:aud – auditorio (mentions the listener) 

$E:com – comprensibilidad (text comprehensibility) 

 

The Children 

 

Children of two very different environments were selected. Children of School 1 (Escuela 

Dr. Francisco Vázquez Gómez, public school, Mexico City) had few or no exposition to 

written language at home; and school did not have an extensive curriculum with language 

(oral and written). On the other hand, children belonging to School 2 (Colegio Madrid, 

private school, Mexico City) had rich activities with oral and written language at school 

and came from homes where written language is highly valued. The following table lists 

the main differences between schools on the access to literacy experiences: 

 

 

 School 1 (public) School 2 (private) 

Home Written language  Family reads at 

home 

6/12 a little 

5/12 yes 

1/12 no 

11/12 yes 

1/12 a little 

Type of material 

read at home 

4/12 magazines  

4/12 consulting 

material  

3/12 comics 

1/12 newspaper 

0/12 novels 

11/12 novels 

3/12 magazines 

2/12 newspaper 

1/12 consulting 

material 

0/12 comics 

Parents read to 

their children 

6/12 yes 

6/12 no 

12/12 yes 

0/12 no 
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Child reads for 

pleasure 

6/12 sometimes 

5/12 yes 

1/12 no 

12/12 yes 

Type of material 

that child reads 

for pleasure 

8/12 storybooks 

3/12 consulting 

material 

1/12 school books 

0/12 books for 

children 

8/12 books for 

children 

6/12 storybooks 

1/12 consulting 

material 

0/12 school books 

Oral language Persons who tell 

stories at home 

3/12 grandparents 

2/12 siblings 

4/12 parents 

3/12 grandparents 

2/12 uncles/aunts 

2/12 siblings 

Situations in 

which stories are 

told 

4/12 family 

reunions 

1/12 every night 

6/12 conversation 

in the family 

3/12 every night 

2/12family 

reunions 

School Written language School work on 

written narratives 

11/12 read 

stories1 

4/12 copy stories 

3/12 write stories2 

2/12 analyze 

stories3 

11/12 read stories 

9/12 write stories4  

9/12 analyze 

stories5  

1/12 copy stories 

Oral language Work with oral 

narratives at 

school 

7/12 yes 

5/12 no 

12/12 yes 

0/12 no 

 

Additionally, the two schools represent populations with very different social 

environments, based on the parents’ occupation and education. The following tables 

show these differences: 

 

School 1  

Age Subject Father’s 

occupation 

Father’s 

education 

Mother’s 

occupation 

Mother’s 

education 

6  Abril mechanic secondary home secondary 

Xóchitl employee secondary home primary 

Edgar employee secondary home secondary 

J.Carlos solderer primary home primary 

                                                 
1 Predominantly reading in choir in the classroom.  
2 Only 12-year-olds and exclusively in the classroom. 
3 Only 12-year-olds and in classroom activities. 
4 All ages and in diverse school activities: library, school newspaper, contests on narrative 
creativity, etc. 
5 All ages and in different school activities: library, public discussions, etc.  
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9  Dulce --- --- cook secondary 

Paola employee technical school home primary 

Antonio driver secondary home secondary 

Hugo concierge primary home secondary 

12  Diana mason secondary home secondary 

Nayely carpenter secondary maid 5th primary 

Edgar driver primary maid primary 

Oscar employee 2nd secondary home primary 

 

 

School 2 

Age Subject Father’s 

occupation 

Father’s 

education 

Mother’s 

occupation 

Mother’s 

education 

6  Alexis architect bachelor’s 

degree 

architect bachelor’s degree 

Claudia --- --- teacher bachelor’s degree 

Manuel researcher bachelor’s 

degree 

researcher master’s degree 

Martín bank employee bachelor’s 

degree 

neurolinguist bachelor’s degree 

9  Leonora consultant bachelor’s 

degree 

consultant bachelor’s degree 

Mónica employee bachelor’s 

degree 

own business bachelor’s degree 

Juan S. own business bachelor’s 

degree 

accountant bachelor’s degree 

Luis P. dentist bachelor’s 

degree 

home technical career 

12  Jessica researcher bachelor’s 

degree 

home bachelor’s degree 

María general director bachelor’s 

degree 

department chief bachelor’s degree 

Alejandro architect master’s degree architect bachelor’s degree 

Juskani architect bachelor’s 

degree 

therapist bachelor’s degree 

 

 

File names are based on these abbreviations: 

 d = Escuela Dr. Francisco Vázquez Gómez (School 1) 

 m = Colegio Madrid (School 2) 

 a = niña (female) 

 o = niño (male) 

 1= primero (first child) 

 2 = segundo (second child) 

 ex1= experimento 1 (task 1) 

 ex2= experimento 2 (task 2) 
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ex3= experimento 3 (task 3) 

ex4= experimento 4 (task 4) 

ex5= experimento 5 (task 5) 

Thus, file m12a2ex3 corresponds to a subject of the Colegio Madrid, 12 years old, girl, 

second child, during task 3. 

 

The following table lists the subjects' data and corresponding files: 

 

School Name Gender Age Date Filenames 

School 1 

(public) 

Dr. Francisco 

Vázquez 

Gómez  

Abril female 6;9 May 99 d6a1ex1-5 

Xóchitl female 6;8 May 99 d6a2ex1-5 

Edgar male 6;8 May 99 d6o1ex1-5 

Juan Carlos male 6;9 May 99 d6o2ex1-5 

Dulce female 9;7 May 99 d9a1ex1-5 

Paola female 9;7 May 99 d9a2ex1-5 

Antonio male 9;4 May 99 d9o1ex1-5 

Hugo male 9;8 May 99 d9o2ex1-5 

Diana female 12;2 May 99 d12a1ex1-5 

Nayely female 12;1 May 99 d12a2ex1-5 

Edgar male 12;3 May 99 d12o1ex1-5 

Oscar male 12;6 May 99 d12o2ex1-5 

School 2 

(private) 

Colegio 

Madrid 

Alexis female 6;8 June/July 99 m6a1ex1-5 

Claudia female 6;10 June/July 99 m6a2ex1-5 

Manuel male 6;10 June/July 99 m6o1ex1-5 

Martín male 6;9 June/July 99 m6o2ex1-5 

Leonora female 9;6 June/July 99 m9a1ex1-5 

Mónica female 9;3 June/July 99 m9a2ex1-5 

Luis Pedro male 9;8 June/July 99 m9o1ex1-5 

Juan 

Salvador 

male 9;1 June/July 99 m9o2ex1-5 

Jessica female 12;6 June/July 99 m12a1ex1-5 

María female 12;4 June/July 99 m12a2ex1-5 

Alejandro male 12;5 June/July 99 m12o1ex1-5 

Juskani male 12;3 June/July 99 m12o2ex1-5 

 

Users of the present corpus should cite: 

 

Hess Zimmermann, Karina (2003) El desarrollo lingüístico en los años escolares: 

análisis de narraciones infantiles, Doctoral thesis, México: El Colegio de México. 
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41. Spanish – Irene 

Mireia Llinàs-Grau  

Departament de Filologia Anglesa i de Germanísitca 

Edifici B. Facultat de Filosofia i Lletres 

Universitat Autònoma de Barcelona 

08193 Bellaterra Spain 

Email: Mireia.Llinas@uab.es 

 

Ana Isabel Ojea  

Departamento de Filología Anglogermánica y Francesa  

Universidad de Oviedo 

33011 Oviedo Spain 

Email: aojea@uniovi.es 

 

This corpus was gathered thanks to the Research Project awarded by the Spanish 

Ministry of Science and Technology (dec 2000) entitled El desarrollo de las categorías 

gramaticales: Análisis contrastivo de la adquisición lingüística temprana del inglés, 

castellano y catalán (BFF2000-0504), directed by Mireia Llinàs-Grau (Universitat 

Autònoma de Barcelona). The full corpus consists of transcripts of three girls (Jordina, 

Irene and Yasmin).  Yasmin and Irene are in the Spanish folder and Jordina is in the 

Catalan folder. Irene was recorded at intervals of two weeks or monthly from 0;11 to 3;2. 

This corpus was primarily developed by Ana Ojea in Oveido.  The authors of the corpus 

would appreciate being notified and receiving a copy, or a summary, of any work using 

the data of the corpus. 

 

Irene is a Spanish monolingual speaker from a Northern region of Spain (Asturias). Her 

parents, both monolingual, recorded her twice a month in daily situations for a period of 

over two years from 0;11 to 3;2. She was born August 23, 1997. 
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42. Spanish – Jackson/Thal 

Donna Jackson-Maldonado 

Facultad de Lenguas y Letras 

Cerro de las Campanas s/n 

Universidad Autónoma de Querétaro 

Ciudad Universitaria, Querétaro 

México  76100 

djackson@uaq.mx 

 

Donna Thal 

Developmental Psycholinguistics Laboratory, SDSU 

6330 Alvarado Court, Suite 231 

San Diego, CA  92120-1850 

dthal@mail.sdsu.edu 

 

This corpus was developed with funds from the John D. and Catherine T. Mac Arthur 

Foundation and from the Consejo Nacional de Ciencia y Tecnología (CONACYT) in 

Mexico as part of a larger project that included 6 experimental measures, a parent report, 

the Mac Arthur Inventario del Desarrollo de Habilidades Comunicativas (Jackson-

Maldonado, Thal & Bates, 1992) and natural language samples. The study was cross-

sectional, including 5 age groups: 10, 12, 20, 28 and 36 months. Data from 202 children 

are included at this point in the data base (more data will be available later). 

 

The corpus is divided in data obtained from the Mexico sample and data from the San 

Diego sample. The Mexico sample is from Querétaro, Mexico City, and the small rural 

lower-SES community of Santa Barbara. The authorship of this sample is Jackson-

Maldonado, D. and Thal, D. The authorship of the San Diego sample is Thal, D. & 

Jackson-Maldonado, D. 
 

Age Queretaro Santa Barbara San Diego 

10 19 15  

12 20 12  

20 21 10 23 

28 20 11 21 

36 19 11  

 

 

The corpus includes data from two sites with different mother´s educational level and 

linguistic contact. Table 1 describes these characteristics 

 

PARTICIPANTS SITE MOTHER´S ED LANGUAGE  

Q or M Querétaro and 

Mexico City 

High school or 

above 

M onolingual 

SB Santa Barbara Jr. High and below Monolingual 

mailto:djackson@uaq.mx
mailto:dthal@mail.sdsu.edu
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community 

2FSP San Diego Jr. High and below Slight second 

language contact 

because of U.S. 

residence, but mostly 

monolingual 
 

Participant codes are as follows: For Q, M and SB first is the site, then the subject 

number, and finally the age. For 2FSP, first is the 2FSP code (Spanish), then the age and, 

finally the subject number. All transcriptions have double transcriptions of 100% of the 

samples and double coding for reliability. 

 

Language samples were obtained in 2 or 3 segments (depending on the child´s age) for a 

total of 30 minutes. Children interacted with a research assistant and/or parent in a 

language laboratory and, exceptionally in the child´s home. All segments were 

videotaped. The same toys were used for all samples of site Q/M and San Diego. Some 

more culturally appropriate toys were substituted for the SB children (clay pots and 

plates, fruits made from seeds and less plastic Fisher-Price type toys. 

 

Transcriptions included independent tiers for parent, research assistant and child (a gloss 

of what the child said adding no words and not correcting “errors”). Dependent tiers 

included flo (what the child actually said), speech act, gestures, act (situation 

description), com (word and gesture combinations), fun (function of the gesture) and tim 

(time on the video, which should be ignored). The Thal & Jackson-Maldonado (SD) 

samples only include transcriptions of the CHI and flo lines. Data with the parent and/or 

assistant will be available later. 

 

Publications using these data should cite: 

 

The Q/M and SB data: 

 

Jackson-Maldonado, D. & Thal, D. (1993).  Lenguaje y Cognición en los Primeros Años 

de Vida. Project funded by the John D. and Catherine T. Mac Arthur Foundation and 

CONACYT, Mexico 

 

The San Diego data: 

 

Thal, D. & Jackson-Maldonado, D. (1993). Language and Cognition in Spanish-speaking 

infants and toddlers. Project funded by the John D. and Catherine T. Mac Arthur 

Foundation 

 

Other publications that may be cited: 

 

Jackson-Maldonado, D y Maldonado. R. (submitted) Aspect determinants of verbal 

inflection in Spanish-speaking toddlers.  

Jackson-Maldonado, D. y Maldonado, R. (2002). Determinaciones semánticas de la 

flexión verbal en la adquisición del español.  Rojas Nieto, C. y de León, L. (Eds.) La 
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adquisición de la lengua materna  UNAM-CIESAS, México 

Thal, D., Jackson-Maldonado, D , Acosta, D. (2000). Validity of a Parent-Report 

Measure of Vocabulary and Grammar for Spanish-Speaking Toddlers. Journal of 

Speech, Language and Hearing Research. 43, 5, 1087-1100 

Soto Martínez, B. y Jackson-Maldonado, D. (1998).  Artículo indefinido "un" y  definido 

"el": una aproximación en niños de 28 meses.  In Memorias del IV Encuentro de 

Lingüística en el Noroeste. Universidad de Sonora, Sonora, México 

Jackson-Maldonado, D., Maldonado, R. y Thal, D. (1998). Reflexive and Middle 

Markers in Early Child Language Acquisition First Language, 18, 403-430 

 

Thesis Derived from the Data: 

 

Granados Vázquez, J. Luis. (1999). Adquisición Temprana del Clítico de Objeto en 

Español. Masters Thesis. Universidad Autónoma de Querétaro 

Rivera Bustamente, Ma. Dolores. (1999). La Adquisición de Términos Lingüísticos  

Indexicales. El Inicio de la Utilización del “Porque”. Masters Thesis. Universidad 

Autónoma de Querétaro 

Bárcenas Acosta, R.P. (2002).  Desarrollo del Lenguaje y Gestos en Etapas Tempranas: 

su relación y efectos de nivel socio-económico. Masters Thesis. Universidad 

Autónoma de Querétaro 

Soto Martínez, M.B. (2002). El artículo definido e indefinido en niños mexicanos. 

Masters Thesis. Universidad Autónoma de Querétaro 
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43. Spanish – Koiné 

Milagros Fernández Pérez 



Romance Corpora  99 

41. Spanish – Koiné 

Milagros Fernández Pérez 

Dpto. de Literatura española,  

T.ª de la Literatura y Lingüística General 

Universidad de Santiago de Compostela 

Avda. Castelao, s/n, 15782 

Santiago de Compostela, A Coruña 

Spain 

magos.fernandez.perez@usc.es 

 

Koiné corpus: updated version (2014) 

The Koiné corpus is being improved and updated constantly. We continue to incorporate 

new codes and annotation labels. In the renewed 2014 version, we have introduced two 

main changes. On the one hand, regarding the process of coding, it has been introduced 

the line %xmor, adapted to the peculiarities of the languages presented in this corpus -

Spanish and Galician-. So far, this process has enabled us to record the properties of all 

child verbal constructions in a formal way. In addition, the annotation of line %xpar, 

which includes peculiar usages of children, is complete (see "New labels" and "Table 7: 

Additional codes" for details). On the other hand, the original audiovisual recordings, 

which were stored on VHS, have been converted to sound format (.wav). Moreover, they 

have undergone a process of cleaning and improving their quality by using the program 

CUBASE. Thus, the audio files are going to be linked to their corresponding transcripts 

in order to be incorporated into the PhonBank database. 

 

Number of informants 

More than 70 children aged 18-53 months were present in the sessions. Some participated 

very little, and are not regarded as qualifying as informants, but contributions by 34 boys 

and 32 girls of known age were recorded. Additionally, recordings were obtained from 5 

girls whose ages at the time of recordings are unknown, making a total of 71 informants.  

 

Languages used 

We recorded utterances in both Castilian Spanish and, much less frequently, Galician. 

This difference in frequency is probably to a large extent attributable to recordings 

having been obtained at playschool (vide infra), i.e. in an environment that in Galicia acts 

strongly in favour of Castilian. In our experience, the children of Galician-speaking 

parents use Castilian in the presence of a teacher or a Castilian-speaking classmate. This 

behaviour, the roots of which cannot be discussed here, prevented our obtaining 

recordings from informants who only used Galician. By contrast, 29 children only used 

Castilian (Table 1). However, 34 informants used Galician occasionally (Table 2), and 8 

frequently spoke in Galician. 
 

Location 

Recordings were obtained in the playschools habitually attended by the children. Five 

playschools collaborated: A Milagrosa in Lugo, Elfos in A Estrada, and Breogán, Santa 
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Susana and Vite in Santiago de Compostela. The children attending A Milagrosa and 

Elfos are mainly of rural or periurban origin. The Santiago playschools serve an 

unequivocally urban clientèle, but are located in quarters with significantly different 

socioeconomic characteristics. All sessions were recorded on video tape in VHS format, 

and were subsequently transferred to CD and DVD formats.  

 

Procedure 

In general, first contact between the researchers and the children served merely to 

establish familiarity, with a view to favouring spontaneity and the use of the children's 

habitual linguistic behaviour. Subsequently the researchers mainly adopted a passive role, 

so as to favour the recording of spontaneous conversation among children, i.e. the 

predominant natural use of language for interpersonal communication and interaction. 

However, in order to explore the children's resources the researchers did at times take the 

initiative, eliciting story narration, playing naming games, etc. The times devoted to 

spontaneous and elicited speech were not pre-established, but depended on the ages and 

behaviour of the children.  

 

Duration of recordings and number of participants 

On average, recordings proceeded without interruption for 15-20 minutes and involved 4 

or 5 children. However, in our pursuit of natural behaviour, both duration and the number 

of participants were allowed to vary considerably, being determined more by the 

responsiveness of the children than by a pre-established specification. In particular, 

depending on the willingness of the children to participate, recording time ranged from 

5 minutes to 30 minutes, this latter limit being imposed to avoid fatigue and boredom.  

 

Data collection period and frequency 

Recordings were made over four academic years (1996-2000). Holiday periods excepted, 

an effort was made to obtain recordings from the same informants once a fortnight. 

Although the degree of adherence to this plan was of course determined by the regularity 

with which the informants attended their playschool, by variations in their 

responsiveness, etc., in a considerable number of cases it was nevertheless possible to 

follow the child's development intensively over a considerable period of time (Tables 4-

6). 

 

New CHILDES labels 

Concerning the line %xmor, changes have been made in their original format in order to 

adapt it to the peculiarities of some morphologically rich languages like Spanish and 

Galician. So far, we have coded all verbal constructions and the next step is going to be 

the encoding of nominal constructions (see Table 7). This new version of Koiné corpus 

also includes a way to identify utterances that belong to the same speech turn. To this 

end, the following symbol ":" has been utilized and introduced in the main lines at the 

bottom of the utterances. It means just before its final punctuation. This symbol indicates 

that the utterances that contain it and the subsequent utterances constitute a single turn, in 

case the same speaker produced them. Finally, because of the prescriptive connotations of 

the label %err, in this work we replaced it with a new label, %xpar (for "particularity"). 

This seems more appropriate for study of a system in the process of construction, as is the 
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case of children's speech. In consonance with this change, we have also, on the basis of 

preliminary data, modified the classification of what were formerly called errors, and are 

now called particularities: examination of their utility for our work led us to introduce a 

number of new labels (see Table 7) alongside others, such as $PHO and $LEX, that were 

retained. These modifications chiefly concerned morphology and syntax, but we intend in 

future work to consider other aspects, notably pragmatics, an area that is so often 

overlooked. The present morphological and syntactic scheme may also be revised in the 

light of further data or considerations; our classification is not rigid, but open to continual 

modification. 

 

Representativeness and utility of the corpus 

This novel corpus may be considered representative not only on account of its large size, 

but also because of a) the balance between contributions by boys (34) and girls (37); 

b) an unusually high sampling frequency maintained throughout an age-span to which 

relatively little attention has been paid; and c) the variety of social backgrounds of the 

informants. It will a) constitute a valuable source of data on the acquisition of Castilian 

(and to a lesser extent Galician) during a critical but little-studied age-span; b) allow the 

inference of acquisition patterns in regard to all aspects of language (phonetics, grammar, 

pragmatics, etc.); and possibly c) allow the establishment of developmental profiles for 

evaluation of individual children.  

 

Table 1: Exclusively Castilian-speaking informants 

 
 

Identify code Sex Playschool 
No. of 

recordings 

Age at first 

recording 

 

Age at last 

recording 

 

No. of 

contributions 

 ALB  female  Breogán  4  2;8.1  2;10.6   74 

 ALE  male  Milagrosa  5  2;3.1  2;6.7   115 

 ANA  female  Elfos  5  1;7.26  2;1.19   101 

 ANT  female  Sta. Susana  7  2;5.12  2;11.27   124 

 ANV  female  Vite  1    2 

 BER  male  Breogán  5  3;1.23  3;4.25   160 

 BOR  male  Sta. Susana  6  2;8.12  3;0.25   274 

 CES  male  Milagrosa  13  2;3.10  3;6.23   498 

 CLA  female  Breogán  8  2;10.0  3;1.16   368 

 INA  female  Breogán  11  2;8.28  3;8.0   170 

 IRE  female  Vite  6  2;1.20  2;7.20   210 

 JAC  male  Breogán  6  2;2.15  3;8.2   76 

 JUL  female  Breogán  8  2;3.23  2;11.11   145 

 LAR  female  Elfos  1  1;6.30  1;6.30   1 

 LAU  female  Milagrosa  7  2;9.3  3;1.2   1 

 LBA  female  Milagrosa  1       2 

 LOS  male  Breogán  2  2;10.22  3;1.5   18 

 MIA  female  Milagrosa  8  3;0.16  3;5.5   468 

 NER  female  Milagrosa  12  2;3.10  3;6.23   536 

 NOE  female  Sta. Susana  1  3;3.2  3;3.2   5 

 PAB  male  Elfos  2  1;9.7  1;9.21   7 

 REN  male  Breogán  7  2;1.30  2;9.18   86 

 RIA  female  Breogán  2  2;1.30  2;9.18   13 

 RLA  female  Elfos  1  2;0.21  2;0.21   11 

 RUT  female  Elfos  2  2;0.15  2;6.22   86 

 SER  male  Milagrosa  8  2;10.20  3;2.19   155 
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 SON  female  Sta. Susana  1       2 

 UTH  female  Milagrosa  1       14 

 XUL  female  Breogán  4  1;11.22  2;6.6   13 

 

Table 2. Castilian-speaking informants who occasionally used Galician  
 

Identify code Sex Playschool 
No. of 

recordings 

Age at first 

recording 

 

Age at last 

recording 

 

No. of 

contributions 

 AND  male  Breogán  14  2;10.24  3;5.16   352 

 ANP  female  Vite  19  2;1.12  3;9.9   1119 

 ARI  female  Breogán  6  2;6.24  3;9.24   50 

 CAB  male  Breogán  2  2;8.0  2;8.14   147 

 CEC  female  Breogán  12  1;10.14  3;1.29   646 

 CIA  female  Sta. Susana  10  2;6.19  3;1.2   518 

 DAV  male  Sta. Susana  12  2;11.12  3;11.19   705 

 DIA  female  Breogán  10  1;10.28  3;3.6   637 

 DRE  female  Vite  2  1;11.14  2;5.8   30 

 DVD  male  Sta. Susana  11  2;8.0  3;2.14   607 

 ELI  female  Breogán  12  2;6.14  3;7.9   452 

 GAR  female  Breogán  17  2;2.15  3;9.6   251 

 GON  male  Breogán  16  2;1.4  3;7.5   280 

 GUI  male  Sta. Susana  13  3;4.14  4;5.11   562 

 IAG  male  Elfos  28  1;11.24  4;1.08   1472 

 IAN  male  Vite  7  2;10.1  3;4.9   622 

 IEL  male  Sta. Susana  1  3;8.29  3;8.29   23 

 IRI  female  Vite  1       8 

 IRN  female  Breogán  9  2;4.10  3;4.13   544 

 JOR  male  Vite  22  1;11.23  3;7.8   1478 

 JUA  male  Breogán  12  2;6.5  3;11.6   644 

 MAR  female  Breogán  9  2;2.14  2;10.2   197 

 MRT  male  Sta. Susana  12  2;8.28  3;3.26   1155 

 PAU  female  Breogán  14  2;6.15  3;9.15   369 

 RAU  male  Vite  3  3;0.20  3;1.17   44 

 RIC  male  Elfos  23  1;10.18  3;11.14   1535 

 SAN  male  Sta. Susana  11  3;9.17  4;4.1   452 

 TAT  female  Vite  12  2;3.12  2;11.8   389 

 TIN  male  Breogán  5  2;0.21  2;7.26   26 

 TIT  male  Sta. Susana  9  3;9.18  4;2.2   412 

 URA  female  Breogán  6  2;0.9  2;6.16   115 

 VIC  male  Sta. Susana  9  2;9.17  3;4.14   832 

 XAC  male  Vite  22  2;5.10  4;0.12   931 

 XAQ  male  Breogán  14  2;1.20  3;5.26   685 

 

Table 3: Galician-speaking informants who occasionally used Castillian  
 

Identify code Sex Playschool 
No. of 

recordings 

Age at first 

recording 

 

Age at last 

recording 

 

No. of 

contributions 

 ALI  female  Vite  1  2;3.14  2;3.14   50 

 ART  male  Elfos  23  1;9.24  3;11.7   1149 

 BRE  male  Vite  12  2;10.14  4;3.21   1033 

 DRI  male  Sta. Susana  11  3;7.26  4;2.10   656 

 INE  female  Vite  8  2;9.27  3;4.18   444 

 RAQ  female  Vite  6  2;9.6  3;2.24   153 

 UEL  male  Breogán  22  2;2.28  3;8.28   646 

 XUN  male  Vite  16  2;0.8  3;5.29   1418 
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Table 4: Informants followed up for 12 months or longer 
 

Identify 

code 

No. of 

recordings 

 

1;9 

 

 

2;0 

 

 

2;3 

 

 

2;6 

 

 

2;9 

 

 

3;0 

 

 

3;3 

 

 

3;6 

 

 

3;9 

 

 

4;0 

 

 

4;3 

 

 

4;6 

 

 ART  23 ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••    

 CEC  12 ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••       

 RIC  23 ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••    

 DIA  10 ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••      

 JOR  22 ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••     

 IAG  28 ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••   

 XUN  16  ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••      

 ANP  19  ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••    

 XAQ  14  ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••      

 GON  16  ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••     

 JAC  6  ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••     

 GAR  17  ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••    

 UEL  22  ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••     

 CES  13   ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••     

 NER  12   ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••     

 IRN  9   ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••      

 XAC  22   ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••   

 ELI  12    ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••     

 PAU  14    ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••    

 ARI  6    ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••    

 JUA  12    ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••    

 BRE  12    ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••  

 INA  11    ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••     

 DAV  12    ••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••••••••    

 GUI  13       ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••  

 

Table 5: Informants followed for 6-11 months 
 

Identify 

code 

No. of 

recordings 

 

1;6 

 

 

1;9 

 

 

2;0 

 

 

2;3 

 

 

2;6 

 

 

2;9 

 

 

3;0 

 

 

3;3 

 

 

3;6 

 

 

3;9 

 

 

4;0 

 

 

4;3 

 

 ANA  5 ••••••••• ••••••••••••••• •••••••••          

 DRE  2  ••••• ••••••••••••••• •••••••••         

 XUL  4  ••••• ••••••••••••••• ••••••••••••••• •••••        

 RUT  2   ••••••••••••••• ••••••••••••••• •••••        

 TIN  5   ••••••••••••••• ••••••••••••••• •••••••••        

 URA  6   ••••••••••••••• ••••••••••••••• •••••        

 IRE  6   ••••••••• ••••••••••••••• •••••••••        

 REN  7   ••••••••• ••••••••••••••• ••••••••••••••• •••••       

 RIA  2   ••••••••• ••••••••••••••• ••••••••••••••• •••••       

 MAR  9   ••••• ••••••••••••••• ••••••••••••••• •••••••••       

 TAT  12    ••••••••••••••• ••••••••••••••• •••••••••••••••       

 JUL  8    ••••••••••••••• ••••••••••••••• •••••••••••••••       

 ANT  7    ••••• ••••••••••••••• •••••••••••••••       

 CIA  10     ••••••••••••••• ••••••••••••••• •••••      

 IAN  7     ••••••••• ••••••••••••••• •••••      

 AND  14     ••••••••• ••••••••••••••• •••••••••      

 DVD  11     ••••• ••••••••••••••• •••••••••      

 MRT  12     ••••• ••••••••••••••• •••••••••••••••      

 VIC  9      ••••••••••••••• ••••••••••••••• •••••     

 INE  8      ••••••••••••••• ••••••••••••••• •••••     

 DRI  11      ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• •••••••••  

 SAN  11      ••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••••••••••••• ••••• 
 



Romance Corpora  104 

 

Table 6: Informants followed for less than 6 months 
 

Identify 

code 

No. of 

recordings 

 

1;6 

 

 

1;9 

 

 

2;0 

 

 

2;3 

 

 

2;6 

 

 

2;9 

 

 

3;0 

 

 

3;3 

 

 

3;6 

 

 

3;9 

 

 

4;0 

 

 

4;3 

 

 LAR  1 •••••            

 PAB  2  •••••           

 RLA  1   •••••          

 ALE  5    ••••••••••••••• •••••        

 ALI  1    •••••         

 CAB  2     •••••        

 ALB  4     ••••• •••••••••       

 BOR  6     ••••• ••••••••••••••• •••••      

 LAU  7      ••••••••••••••• •••••••••      

 RAQ  6      ••••••••••••••• •••••••••••••••      

 CLA  8      ••••••••• •••••••••      

 SER  8      ••••••••• •••••••••••••••      

 LOS  2      ••••••••• •••••••••      

 MIA  8       ••••••••••••••• •••••••••••••••     

 RAU  3       •••••••••      

 BER  5       ••••••••• •••••••••     

 NOE  1        •••••     

 IEL  1         •••••    

 TIT  9          ••••••••••••••• •••••••••••••••  

 
 
 

Table 7: Additional codes 
 

MAIN LINE 
 

LEVEL FEATURES CODED CODE 

Children’s 
utterances Interactional Turn exchange : 

 
 

DEPENDENT 

LINE 
 

LINGUISTIC 

LEVEL 
VERBAL FEATURES 

CODED 
CODE 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

%xpar 
  

PHONOLOGY 
-Any particular usage related to 
phonology.  

$PHO 

MORPHOLOGY 

- Noun forms with non-standard 
grammar (gender, number) 

$NOU 

- Verb forms with non-standard 
grammar (tense, etc.) 

$VER 

- Words allowed by standard word-
formation rules but not found in 
conventional adult speech. 

- Words in which the derivational affix 
fails to match the root in accordance with 
standard word-formation rules. 

$WFO 

SYNTAX 

This label is applied mainly, although 
not exclusively, to this two kinds of  
syntactical particularities:  

- Case-inflected words given a case that 
is non-standard for their syntactic 
position 

- For words lacking case inflection: 

$CON 
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omission or substitution of the functional 
marker required by their syntactic 
position according to the adult standard 

- Non-compliance with the standard 
requirement for agreement between two 
phrase or clause constituents. 

$AGR 

- Omission, substitution or non-standard 
use of any of the forms relating noun 
expressions to their linguistic and extra-
linguistic context 

$PRE 

- Omission of a clause constituent 
required by the adult standard. 

$ELL 

BILINGUALISM 

- Utterances in which lexical items of one 
language are combined with flectional 
affixes of another 

- Utterances in which words of one 
language are arranged in accordance 
with patterns proper to another 

$MIX 

  
 
 
 
 
 
 
 

%xmor 
  

 
MORPHOLOGY 
AND SYNTAX 

[I] 
(NOTE: verbal 
constructions) 

 

- Number of syllables in the infinitive 
form.  

1SIL, 2SIL, 3SIL… 

- Verbal tense 
PRES, PRES2, PAS1, 
PAS2, PAS3, FUT1… 

- Person and number 1S, 2S, 3S, 1P, 2P, 3P 

- Conjugation type 1C, 2C, 3C 

- Type of 
construction 

- Presence of the 
constituent 

ARG1, ARG2, ARG3, 
VER…  

- Typology of the 
constituent 

ARG1’v, ARG2’v… 

- Age of informant (years; months) 200, 201, 202, 203… 

-  Number of syllables in the verbal form 
used 

1SIL, 2SIL, 3SIL… 

  
 

Use of data from the corpus should be accompanied by citation of at least one of the 

following papers: 

 

Cano López, Pablo & Fernández López, Isabel (2011). Apuntes sobre la génesis y 

evolución de las construcciones biargumentales en el lenguaje infantil. Un estudio 

basado en los materiales del corpus Koiné. Revista de Investigación Lingüística, 14, 

35-39. 

Cortiñas Ansoar, Soraya (2014). Deixis y referencia en el habla infantil. Presentadores 

espaciales y temporales en el corpus Koiné. Tesis doctoral: Santiago de Compostela. 

Enríquez Martínez, Iván (en prensa). El carácter pragmático de los primeros usos de pues 

en el habla infantil: propuesta de categorización. RILCE. Revista de filología 

Hispánica, 303 (enero-junio 2015).  

Fernández López, Isabel (2005a). La universalidad y la individualidad del proceso 

adquisitivo en la propuesta de Roman Jakobson. Verba, 32, 307-327.  

Fernández López, Isabel (2005b). Parámetros para la formación de la categoría ‘verbo’ en 

el lenguaje infantil: aplicación a un corpus de niños castellano-hablantes. Montserrat 

Veyrat Rigat & Enric Serra Alegre (eds.). Estudios de Lingüística Clínica (vol. 4). 

Problemas de eficacia comunicativa. Descripción, detección, rehabilitación. 

Valencia: Universitat de Valencia/AVaLCC, 101-124.  

Fernández López, Isabel (2009). ¿Cómo hablan los niños? El desarrollo del componente 

fonológico en el lenguaje infantil. Madrid: Arco Libros.  
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 Fernández Pérez, Milagros (2005). ¿Cómo evaluar el lenguaje infantil? En Enric Serra & 

Montserrat Veyrat (eds.). Estudios de Lingüística Clínica. Valencia: Universitat de 

Valencia, 55-78. 

Fernández Pérez, Milagros (2006a). Hacia una 'gramática' del habla infantil. Enfoques  

lingüísticos básicos. En J. Luque Durán (ed.), Homenaje al profesor José Andrés de 

Molina Redondo (Granada, noviembre de 2004). Granada: Método, 1299-1315. 

Fernández Pérez, Milagros (2006b). Usos verbales y adquisición de la gramática. 

Construcciones y procesos en el habla infantil. Revista Española de Lingüística, 36, 

319-357.  

Fernández Pérez, Milagros (2011). Lingüística de corpus y adquisición de la lengua. 

Madrid: Arco Libros. 

Prego Vázquez, Gabriela (2004). Narraciones de niños de tres y cuatro años: un puente 

entre la Gramática y la Pragmática). Montserrat Veyrat Rigat & Beatriz Gallardo 

Paúls (eds.). Estudios de Lingüística Clínica: aspectos evolutivos. Valencia: 

Universitat de Valencia-Estudi General/AVaLCC, 99-126.  

Prego Vázquez, Gabriela (2005). Recursos gramaticales y dinámicas interaccionales de la 

protofunción discursiva cita en el habla infantil. Montserrat Veyrat Rigat & Enric 

Serra Alegre (eds.). Estudios de Lingüística Clínica (vol. 4). Problemas de eficacia 

comunicativa. Descripción, detección, rehabilitación. Valencia: Universitat de 

Valencia/AVaLCC, 139-160.  

Prego Vázquez, Gabriela (2006a). Evaluación de la cohesión en el habla infantil: los usos 

de ´y` en edad temprana. En Beatriz Gallardo, Carlos Hernández y Victoria Moreno 

(eds.), Lingüística clínica y neuropsicología cognitiva. Vol. 2: Lingüística clínica y 

evaluación del lenguaje. Valencia: Universitat de Valencia, 265-279. 

Prego Vázquez, Gabriela (2006b). Marcos de participación y recursos verbales en el 

discurso narrativo infantil. En J. Luque Durán (ed.), Homenaje al profesor José 

Andrés de Molina Redondo (Granada, noviembre de 2004). Granada: Método, 103-

116. 

Prego Vázquez, Gabriela (2010). Los marcadores explicativos en edad temprana: usos y 

etapas evolutivas de ´porque` en el corpus koiné. En B. Gallardo & V. Moreno (eds.), 

Estudios de Lingüística Clínica: Aplicaciones clínicas. Valencia: Universitat de 

Valencia, 179-202.  
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44. Spanish – Linaza 

José L. Linaza 

Psicología de los procesos 

Universidad Autónoma de Madrid 

Cantoblanco 

Madrid 34, Spain 

jlinaza@ccuam3.sdi.uam.es 

 

Jose Linaza of the University of Madrid has contributed data from a longitudinal case 

study of his son Juan between ages 2 and 4. Juan’s younger brother Jaime also talks in the 

files collected at the later ages. The names of the files reflect Juan’s ages in years and 

months. The data were reformatted into CHAT in 1992. Most of the files have the father 

as the major interlocutor. However, the mother and another researcher speak with the 

child on some of the tapes. Juan’s speech is often transcribed in a way that captures 

phonological deletions. For example, “Orge” is used for “Jorge” and so on. Before doing 

analyses for lexical items, the researcher should take a good look at these alternative 

spellings. The marking of clauses or utterances in the original was not always consistent, 

so counts such as MLU would not be appropriate. 

 

Publications using these data should cite: 

 

Linaza, J., Sebastián, M. E., & del Barrio, C. (1981). Lenguaje, comunicación y 

comprensión. La adquisición del lenguaje. Monografía de Infancia y Aprendizaje, 

195-198. 
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45. Spanish – López Ornat 

Susan López Ornat 

Departamento de Procesos Cognitivos 

Facultad de Psicología 

Universidad Complutense de Madrid 

Madrid 28223 Spain 

pscog09@sis.ucm.es 

 

This directory contains the longitudinal corpora of a Spanish child, from Madrid, 

Spain. The child, named María, was studied by Susana López Ornat of Madrid’s 

Complutense University, from 1988 to 1991. María is an only child who was videotaped 

from ages 1;07 to 4;00, every fortnight in sessions of about 30 minutes. Those took place 

at home during bath, play or feeding interactions with her parents, who belong to a 

middle-class professional family. The CHAT version of the database was recoded by 

María Carrasco, at the Faculty of Psychology (Universidad Complutense de Madrid). 

 

The ID field for file segments has three components: the first digits correspond to age 

in years and months, “z” stands for this participant, and the following three digits number 

the file in a chronological order. Example: the ID field 107z001.cha indicates the first 

segment of the file from age 1;07. 

The symbol [= text] stands for the adult version of María’s sentence. 

The symbol [= ? text] stands for unknown adult version. 

The symbol [=% text] stands for the sentence context. 

The symbol ( ) indicates an ambiguous phoneme. 

 

The transcription was made maintaining the orthographic rules of standard Spanish, 

but an apostrophe (’) marks the emission of an amalgam, where the child fuses two or 

more different adult words with no underlying grammatical analysis. For example, “s’a” 

means the child has fused the clitic “se” with the verb “ha”. 

 

Publications using these data should cite: 

 

López Ornat, S. (1994) La adquisición de la lengua Española. Madrid: Siglo XXI. 

 

For further analysis of this database please consult: 

 

López Ornat, S. (1997) What lies in between a pregrammatical and a grammatical repre-

sentation? Evidence on nominal and verbal form-function mappings in Spanish from 

1;07 to 2;01. In W.R. Glass & A. T. Pérez-Leroux (Eds.) Contemporary perspectives 

on the acquisition of Spanish. Somerville, Mass., Cascadilla Press. 

Mariscal, S. (1996) Adquisiciones morfosintácticas en torno al sintagma nominal: El 

género gramatical en español. In M. Pérez Pereira (Ed.) Estudios sobre la adquisición 

del castellano, catalán, eusquera y gallego (pp. 263–270). Universidade de Santiago 

de Compostela: Servicio de Publicacions. 
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46. Spanish – Marrero / Albalá 

José María Albalá 

Departamento de Lengua Española 

Universidad Nacional de Educación a Distancia 

Senda del Rey s/n 

28040 Madrid, Spain 

 

Victoria Marrero 

Departamento de Lengua Española 

Univ. Nacional de Educ. a Distancia 

Senda del Rey s/n 

Madrid, Spain 28040 

Victoria.Marrero@human.uned.es 

 

These 12 files are the first part of a corpus on Spanish child language in CHAT 

format. The aim of our work is the linguistic analysis (at the phonic, morphologic, 

syntactic, semantic, and pragmatic levels) of the language of six normal children, from 

1;8 to 8 years old. This longitudinal study started at the end of 1990. Transcription is 

orthographic, when it is possible. When the child form does not correspond to a standard 

word, but we can identify the unit, the transcription is as close as feasible to the 

orthographic representation. 

Errors are not marked with [*] on the main line, but are coded on the %err dependent 

tier, with the following structure: 

<locus> nonstandard word = standard word 

 

Files beginning by IDA belong to a child living in the Canary Islands, where a 

specific dialect of Spanish is spoken (similar, in some aspects, to the Caribbean Spanish). 

The transcription was made, however, maintaining the orthographic rules of standard 

Spanish, but indications about the pronunciation of some sounds are attached. 
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47. Spanish – Montes 

Rosa Graciela Montes 

Universidad Autónoma de Puebla 

Apdo. Postal 1356 

Puebla, Mexico 72001 

rmontes@udlapvms.pue.udlap.mx 

 

The data being contributed consist of transcripts of thirteen 30 to 45 minute audio re-

cordings of a Spanish-speaking child interacting with her parents in the child’s home. The 

earliest recording was made when the child was 1;7.20 years of age and the last one when 

she was 2;11.14. 

 

Biographical data 

 Koki was the first child of a middle-class professional couple. Both parents were lin-

guists. At the time the tapes were made the parents had research and teaching jobs in a 

linguistics program in Patzcuaro, Mexico. The mother was out of the house from 9 A.M. 

to 1 P.M. and then again from 4 to 8 every evening. The father worked mostly at home. 

At the time the tapes were made Koki was the only child; however, during some of the 

later tapes, the mother is pregnant with her second child, and reference is made to this 

baby in some of the tapes. 

 

Language Background 

 The child, Koki, who is the researcher’s own child, was acquiring Spanish as a first 

language. The father is American, his native language is English and he was learning 

Spanish at the time that the tapes were being made. However, even when he was not 

fluent in the language, he usually addressed Koki in Spanish. The mother is Argentine, 

her native language is Spanish, but she had acquired English as a child living in various 

English-speaking countries. The parents spoke in English to each other but both spoke 

mostly in Spanish to Koki. Koki was born in Poland, where her parents were teaching. 

When she was 6 months old the family left Poland and went on an extended trip to 

Argentina where they stayed until just before Koki’s first birthday. During this time they 

lived with the mother’s family in a Spanish-speaking household. The family lived briefly 

in the States, for a period of two months (1;1 to1;3) and then moved to Patzcuaro, 

Michoacan, in Mexico, where the recordings were made. At the time the recordings were 

started they had been living in Patzcuaro for 4 months (1;7.20). 

 

To summarize Koki’s language background: she was acquiring Spanish as a first lan-

guage. Everybody in the house spoke to her in Spanish, including her father who was 

learning Spanish. The Spanish spoken in her surroundings was Mexican Spanish; 

however, the mother spoke Argentine Spanish. Koki’s Spanish seems to be mostly 

Mexican. In the earlier tapes there are some phonological and lexical features from 

Argentine Spanish. In the later tapes, there are Argentine lexical items, but Koki’s 

phonology is mostly Mexican. Her regular contacts with Mexican speakers included a 
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Mexican woman who came in daily to help around the house and two little girls, slightly 

older, who lived down the street and with whom Koki played often. 

 

The parents did not keep a diary record of Koki’s language development, but notes 

indicated that her first “words” were at around 10 months. A lexicon of her productive 

vocabulary drawn up on June 15, one month before the first recording, lists 

approximately 60 words. 

 

Data Collection 

The data were gathered with no particular purpose other than to document the 

development of the child’s “communicative competence.” The tape recorder was turned 

on during “play sessions” or daily routines (lunch, bath, and so forth.) and no attempt was 

made to elicit any forms or test her competence. The tape recorder was always in full 

view and was a big source of interest although it did not appear to inhibit the child. 

However, it did have some influence on the interaction because very often when the child 

made moves to grab the microphone or the tape recorder the mother attempted to distract 

her by calling attention to some other objects or would initiate some other activity. These 

play sessions are “naturalistic,” but they are also special child-centered situations. The 

adults tended to follow the child’s lead and the child, in general, is the one who proposed 

and initiated activities. When both parents were together they tended to each interact with 

the child rather than with each other. Talk between the parents were tacitly assumed to be 

some sort of interruption. When the tape recorder was not on the same type of activity 

often occurred. Thus, the recorded events were felt to be natural or typical of that type of 

situation. However, unrecorded play sessions were more susceptible to outside 

interruptions than were recorded ones. 

 

Transcription 

 The transcripts presented are in CHAT format. Pauses are indicated by # plus 

seconds and tenths of seconds in brackets. Following suggestions in the literature for 

conversations with young children, only pauses between utterances greater than 2 

seconds were marked. The transcripts were made from audio recordings. During the 

recording sessions one of the parents (usually the mother) made notes about the context 

of utterances, concurrent actions, and so forth. However, these notes usually note major, 

salient actions and details are lost that often are crucial for giving a full interpretation of 

what went on. 

Table 13: Montes Files 

File Date Age Duration 

k01 21-JUL-1980 1;7.20 30 mins 

k02 19-SEP-1980 1;9.18 30 mins 

k03 26-NOV-1980 1;11.25 30 mins 

k04 30-JAN-1981 2;1.29 30 mins 

k05 28-FEB-1981 2;2.27 30 mins 

k06 22-MAR-1981 2;3.21 10 mins 

k07 19-APR-1981 2;4.18 30 mins 
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k08 25-MAY-1981 2;5.24 45 mins 

k09 11-JUN 1981 2;6.10 30 mins 

k10 11-JUL-1981 2;7.10 30 mins 

k11 10-AUG-1981 2;8.9 30 mins 

k12 19-SEP-1981 2;9.18 30 mins 

k13 15-NOV-1981 2;11.14 45 mins 

 

 

K01 and K13 are the end-points of the tapes done with this child, however there are 

about twenty additional tapes awaiting further transcription. 

 

The author would appreciate receiving a citation notice of any use made of this 

corpus, and, if possible, a copy of the paper or article.  

 

Publications using these data should cite: 

 

Montes, R. (1987). Secuencias de clarificación en conversaciones con niños (Morphe 3-

4): Universidad Autónoma de Puebla. 

Montes, R. G. (1992). Achieving understanding: Repair mechanisms in mother–child 

conversations. Unpublished doctoral dissertation, Georgetown University. 
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48. Spanish – Nieva 

Silvia Nieva 

Departamento de Psicología Básica II 

EQUIAL- Equipo de Adquisición del Lenguaje. 

Universidad Complutense de Madrid 

28223 Campus de Somosaguas.  

Pozuelo de Alarcón (Madrid) Spain. 

Email: silnieva@psi.ucm.es 

 

 

Project 

 

Data were collected for Silvia Nieva’s PhD dissertation carried out under the direction of 

Susana López Ornat (Complutense University) and Sonia Mariscal (UNED), with the 

support of a Complutense Grant (2007-2011)- This work has been part of the 

EMERGRAN international project. “The emergence of grammaticality in children: 

cognitive, linguistic and conversational factors” (2007-2011) Main researcher: Edy 

Veneziano, CNRS., Paris. ANR: Agence Nationale de la Recherche , France  Nº. 

BLAN06-1-135249 

 
EMERGRAM members: E. Veneziano (IP), CNRS, Paris, France; USA researchers in English: 

Eve Clark, E. Herr-Israel, Ann Peters, Lorraine McCune. Researchers in French: A. Morgenstern, 

E. Mathiot, C. Shimanek, C. Rossi, Parisse. Researchesr in Spanish: C. Rojas Nieto (México) y S. 

Lopez Ornat, S. Nieva (UCM, Equial). 

 

 

The corpus 

 

An audio-visual corpus has been collected involving regular sessions of natural 

interaction of Mendía, a monolingual middle class girl living in Madrid (Spain), whose 

mother tongue is European Spanish. Data were further transcribed into CHAT format 

files. The recordings were made between June 2006 and January 2007 (see Table 2) in 

the context of playing with objects and reading illustrated books for children.  

 

Data were recorded with a video camera SONY DCR-HC27 Mini DV at the girl’s home 

who was accompanied by one of her regular caregivers (mother, father or aunt). The 

whole corpus contains 32 sessions, corresponding to 21.5 hours of recording. The 

duration of the recording sessions was an average of 43 '20''. 

 

The sessions have been transcribed orthographically, and include extra-linguistic 

information (gestures, actions and vocalizations). Transcriptions were verified by a 

second observer. 

 

 

 

mailto:silnieva@psi.ucm.es
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General information and Further Development 

 

First born and only child. 

Born at term. 

Birth weight: 11, 23 pounds 

The girl didn’t suffer from any major illnesses or ear infections. 

She went to the crèche when she was 16 weeks old, 6 hours per day. 

No contact with other languages. 

Parents with higher education college degrees coming from: 

Mother: Madrid (Spain) (more than 50,000 inhabitants). 

Father: Salamanca (Spain) (more than 50,000 inhabitants) 

 

The mother reported that the girl has acquired language development milestones and 

psychomotor skills within standard percentiles. 

 

The girl was given a test screening of global linguistic performance the PLON-R: 

Language Oral Test of  Navarra (Aguinaga, Armentia Fraile, Olanga and Uriz (2004), at 

4;3 years of age to verify her language development was within regular standards. In 

addition, she was recorded at the age of 4;6 to proof that the little girl had regular lexical 

and grammatical developments. 

 

Furthermore, a follow-up of her communicative-linguistic development has been carried 

out from the very start of the recording sessions up to 30 months through parental reports 

of the Spanish adaptation of MacArthur CDI (Lopez Ornat, Gallego, Gallo, Karousou, 

Mariscal and Martinez (2005). General information is included in Table 1. 

 

 
Table 1. Follow-up of  MacArthur CDI 

 

MENDÍA  / Mac Arthur CDI mother's reports 

 DATE AGE  

VOCALIZATI

ONS  

PERCENTIL 

VOCABULARY  MORPHOLOGY 

PERCENTIL 

MLU 

(CDI) 

PERCENTIL 

MORPHOSYNTAX 

 

1- CDI 

17-JUN-06 1;8 P 80 91 (P45) P 85 1 

(P35) 

P 50 

 

2- CDI 

20-NOV-06 2;1 

 

P65 256 (P55) P40 2.5 

(P40) 

P35 

 

3- CDI 

30-JAN-07 2;3 

 

P70 509 (P85) P65 3.5 

(P55) 

P90 

 

4- CDI 

20-APR-07 2;6 P50 544 (P85) P35 5 

(P50) 

P80 

 
 

Tabla 2. The corpus.  
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 MENDÍA / Birth Date: 14-OCT-2004 

 

FILE DATE AGE LENGTH INTERVAL  ADULT 

01.cha 17-JUN-06 20 1;08.3 0:30:29 0 MOT 

02.cha 23-JUN06 20 1;08.9 00:38:32 6 MOT 

03.cha 02-JUL-06 20 1;08.18 0:33:10 9 MOT 

04.cha 10-JUL-06 20 1;08.26 00:29:20 8 AUN 

05.cha 14-JUL-06 21 1;09.0 00:30:09 4 MOT 

06.cha 22-JUL-06 21 1;09.8 00:32:36 8 MOT 

07.cha 28-JUL-06 21 1;09.14 00:32:23 6 MOT 

08.cha 05-AUG-06 21 1;09.22 00:16:49 8 MOT 

09.cha 10-AUG-06 21 1;09.27 00:35:26 5 MOT 

10.cha 17-AUG-06 22 1;10.3 00:49:30 7 MOT 

11.cha 24-AUG-06 22 1;10.10 00:50:02 8 MOT 

12.cha 01-SEPT-06 22 1;10.18 0:38:32 7 MOT 

13.cha 08-SEPT-06 22 1;10.25 00:56:51 7 FAT 

14.cha 15-SEPT-O6 23 1:11.1 00:47:11 7 MOT 

15.cha 22-SEPT-06 23 1;11.8 00:45:12 7 FAT 

16.cha 29-SEPT-06 23 1;11.15 0:45:13 7 MOT 

17.cha 06-OCT-06 23 1;11.22 00:45:19 7 MOT 

18.cha 13-OCT-06 23 1;11.29 00:44:54 7 FAT 

19.cha 20-OCT-06 24 2;00.6 1:00:03 7 AUN, FAT 

20.cha 27-OCT-06 24 2;00.13 00:47:12 7 MOT 

21.cha 03-NOV-06 24 2;00.20 00:53:36 7 MOT 

22.cha 13-NOV-06 24 2;00.30 00:47:05 10 MOT 

23.cha 21-NOV-06 25 2;01.8 00:51:37 8 AUN 

24.cha 27-NOV-06 25 2;01.14 00:47:52 6 MOT 

25.cha 05-DEC-06 25 2;01.22 00:46:18 8 MOT 

26.cha 11-DEC-06 25 2;01.28 00:49:09 6 MOT 

27.cha 19-DEC-06 26 2;02.5 00:49:00 8 MOT 

28.cha 26-DEC-06 26 2;02.12 00:50:38 7 FAT 

29.cha 03-JAN-07 26 2;02.20 00:45:03 8 MOT 

30.cha 10-JAN-07 26 2;02.27 00:46:37 7 FAT 

31.cha 17-JAN-O7 27 2;03.3 00:44:27 7 MOT 

32.cha 23-JAN-07 27 2;03.9 00:47:06 6 FAT 

 

 
The author kindly requests form anybody using this corpus to send a copy or brief of any research 

involving the use of any data belonging to the above mentioned corpus.  
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49. Spanish – Romero 

Silvia Romero-Contreras 

University of the Americas 

Puebla 223 Col. Roma 

Mexico, D.F. 06700 

 

This project has been funded by the researchers themselves and the University of the 

Americas. This corpus is part of a database that we are gathering of Spanish as a first lan-

guage in naturalistic contexts, for the development of descriptive studies of the process of 

the construction of communicative competence in Spanish monolinguals. 

49.1 Data Collection 

Data were collected from the child in daily parent–child interaction at home. Samples 

were videotaped. Children in this project are selected according to the age range defined 

(6 months to 7 years). They, as well as their parents, have to be native Spanish speakers, 

residents of Mexico City for the last 5 years. Participants have to be free of any condition 

that may suggest abnormal development or a family history that may indicate a language 

impairment. Children should be free of strong cultural influences other than Mexican; 

therefore, those children attending bicultural schools are not eligible. 

49.2 Transcription Procedure 

Transcription was done directly from the videotapes with the aid of field diaries for 

other contextual information. Several passes of the video were often necessary. Regular 

spelling was the rule, except for unintelligible or child specific utterances. No translation 

into English has been included. Warning: Contextual information is still limited; copies 

of videos are available on request. 

 

In the file name, the first and second digits stand for the lower limit of the age range 

of the child at the beginning of the study, expressed in years (first digit) and months 

(second digit). The third and fourth digits stand for sex. Twelve children are included in 

each age range, therefore numbers used are from 00 to 11, odd numbers are females, even 

numbers are males. The fifth digit stands for the child’s school option, that is, the kind of 

school the child attends or is going to attend: 0 = public school, 9 = private school. The 

sixth digit stands for the part of the corpus in the file, this data is coded progressively: 1 = 

first part, 2 = second part, and so forth. 

 

Three @Stim codes are used: Sinclair lógica, Sinclair física, and Sinclair simbólico. 

These codes refer to specific tasks used with the children in order to assess their cognitive 

development taken from Sinclair (1982). 
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Biographical Data for participant in file 200691. Participant’s age at the beginning of 

the study was 2 years. He was a male. He had one older and one younger sisters. He was 

enrolled in a private preschool. His parents were middle-upper-class. The father was a 

biochemical engineer currently working in the Foreign Trade Division of a Foreign bank. 

The mother was a Speech and Language therapist. They were Catholics. 

 

All the family, except for the father who grew up in Monterrey, Nuevo León, had al-

ways lived in Mexico City. The family lived in an urban home with all facilities: kitchen, 

three bathrooms, four bedrooms, garage, garden, and so forth. The child, at the moment 

of the study, shared his room with his older sister (5 years) and had for himself and his 

siblings a game-room full of toys of all kinds. The child likes to watch movies, the same 

ones over and over. His favorite activities include ball games, playing musical toy 

instruments, story telling, book reading and other age appropriate games. 

No pseudonyms have been used, nor need to be used. Informants have given consent 

for the use of their data. We ask potential users of our data to give notice in advance to 

the authors, outlining the purpose of the study and specific uses to the corpus.  

 

Publications using these data should cite: 

Romero, S., Santos, A., & Pellicer, D. (1992). The construction of communicative 

competence in Mexican Spanish speaking children (6 months to 7 years). Mexico 

City: University of the Americas. 

An additional reference is: 

Sinclair, H. (1982). Los beb. Buenos Aires: Gedisa. 
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50. Spanish – Serra / Solé 

Miquel Serra 

Departament de Psicologia Basica 

Universitat de Barcelona 

Adolf Florensa s/n 

Barcelona, 08028 Spain 

mserra@psi.ub.es 

 

This directory contains the transcripts from the single Spanish-speaking child in the 

Serra / Solé longitudinal study of 10 children. In the larger study, five children are mono-

lingual Catalan, four are bilingual Catalan-Spanish, and one is monolingual Spanish. The 

Spanish speaking-child, Eduard, was videotaped from 1;4 to 3;10 from 1986 to 1989. He 

was videotaped at his homes in spontaneous interaction with his mother, in sessions of 30 

to 45 minutes. The family was middle-class. 

 

The research project is entitled “Language acquisition in Catalan and Spanish 

children” and is directed by Miquel Serra (Universitat de Barcelona) and Rosa Solé 

(Universitat Autonoma de Barcelona). It has received support from the Spanish research 

council (Grants DGICYT PB84/0455; PB89/0317; PB91/0851; PB94/0886). The 

research assistants of the project have been: Montserrat Cortés, Connie Schultz, Elisabet 

Serrat, Vicens Torrens, and Melina Aparici. Cristina Vila and Montse Capdevila have 

collaborated in different stages of it. 

 

The authors would appreciate receiving a copy, or a summary, of any work using the 

corpus. The times for the recording of the 11 files from Eduard are as follows: 

 

10-14.cha (1;4,8) 

10-15.cha (1;5,16) 

10-16.cha (1;7,15) 

10-17.cha (1;9,19) 

10-18.cha (2;0,30) 

10-19.cha (2;3,4) 

10-20.cha (2;4,28) 

10-21.cha (2;7,10) 

10-22.cha (2;10,0) 

10-23.cha (3;1,12) 

10-24.cha (3;10,20) 
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51. Spanish – Shiro 

Martha Shiro 

Instituto de Filologia “Andres Bello” 

Universidad Central de Venezuela 

Apartado 47141 

Caracas, Venezuela 

mshiro@reacciun.ve 

 

The narratives in this data were collected from 113 Venezuelan children by Martha 

Shiro of Universidad Central de Venezuela for a doctoral thesis under the direction of 

Catherine Snow, Lowry Hemphill, and Victoria Purcell-Gates of the Harvard Graduate 

School of Education. The children, 56 first graders and 57 fourth graders, were selected 

from three public schools and three private schools. Due to the characteristics of the 

Venezuelan educational system, all 59 children interviewed in the private schools come 

from high SES families, and all 54 children from the public schools come from low SES 

families.  

The interviews consisted of an initial warming up conversation, where the child 

talked about his or her personal background, followed by 4 types of prompts which 

elicited 4 narrative types (the transcription is gemmed for the narratives produced in the 

interview). A total of 444 narratives were produced. The personal narratives were elicited 

with the following tasks: 

1. Personal Narrative, Open-ended Prompt: the child was asked to tell a story about 

a frightening experience (¿Te pasó algo que te haya dado un susto? Cuéntame.) 

2. Personal Narrative, Structured Prompt: The interviewer modeled a short personal 

anecdote and asked the child if something similar had ever happened to him or her. The 

following 3 prompts were used to make sure that the child would produce at least one 

story: 

a. El otro día subí al Ávila y se me atravesó una culebra. Me asusté y salí corriendo. 

¿A ti te pasó algo parecido? 

b. Ayer estaba cortando el pan. El cuchillo estaba afilado y en vez de cortar el pan, 

me corté el dedo. Me salió mucha sangre y tuve que ir a la clínica para que me curen ¿A 

ti te pasó algo así? 

c. ¿Te llevaron alguna vez de emergencia al hospital? 

3. Fictional Narrative, Open-ended Prompt: The child was asked to tell the story of a 

favorite film, video or TV program. 

4. Fictional Narrative, Structured Prompt: The child was shown a wordless animated 

video (Picnic, Weston Woods, 1993) and asked to tell the story. The film was shown 

twice and the children retold the story after the second viewing to the researcher who was 

not present when the film was projected and pretended not to be familiar with the story.  

 

Each file has a four-field ID that lists: (1) ID numbers, (2) School initial (SL, PE, 

IGN stand for the 3 private schools, RG, LE, FR, stand for the 3 public schools), (3) age 

in months, and (4) sex. Transcriptions follow the conventions of CHAT format and most 

utterances are divided into clauses [c]. The Spanish spoken by the children is the 
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Venezuelan variety from the capital of Caracas. Only a few phonological deletions are 

signaled in the transcription. 

The recordings of the interviews have been digitalized on 37 CD’s entitled Corpus del 

habla de niños caraqueños en edad escolar 1996, Instituto de Filología “Andrés Bello”, 

Universidad Central de Venezuela. Anyone interested in acquiring the audio portion of 

the transcripts should write to Martha Shiro (mshiro@reacciun.ve). 

 

Publications that make use of this corpus should cite any of the following: 

 

Shiro, M. 1997 Getting the story across: A discourse analysis approach to evaluative 

stance in Venezuelan children’s narratives. Unpublished Doctoral Dissertation. 

Harvard University. 

Shiro, M. 2000a. Los pequeños cuentacuentos. Cuadernos de Lengua y Habla, 2, 319-

337. 

Shiro, M. 2000b. Diferencias sociales en la construcción del yo y del otro: Expresiones 

evaluativas en las narraciones de niños caraqueños en edad escolar. In de Bustos 

Tovar et al. Lengua, discurso, texto, (Vol. 1, pp.1303-1318). Madrid: Universidad 

Complutense & Visor Libros.  
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52. Spanish - Yasmin 

Mireia Llinàs-Grau  

Departament de Filologia Anglesa i de Germanísitca 

Edifici B. Facultat de Filosofia i Lletres 

Universitat Autònoma de Barcelona 

08193 Bellaterra Spain 

Email: Mireia.Llinas@uab.es 

 

Ana Isabel Ojea  

Departamento de Filología Anglogermánica y Francesa  

Universidad de Oviedo 

33011 Oviedo Spain 

Email: aojea@uniovi.es 

 

This corpus was gathered thanks to the Research Project awarded by the Spanish 

Ministry of Science and Technology (dec 2000) entitled El desarrollo de las categorías 

gramaticales: Análisis contrastivo de la adquisición lingüística temprana del inglés, 

castellano y catalán (BFF2000-0504), directed by Mireia Llinàs-Grau (Universitat 

Autònoma de Barcelona). The full corpus consists of transcripts of three girls (Jordina, 

Irene and Yasmin). Yasmin and Irene are in the Spanish folder. Jordina is in the Catalan 

folder. Yasmin was recorded at intervals of two weeks or monthly in the first stages of 

their language acquisition process. Two research assistants helped in the recording of the 

data and part of the trascriptions (Susanna Aspa and Susagna Tubau) and several students 

also participated in recording some of the sessions (Cynthia del Jesús, Mireia López, 

Susanna Padrosa). Elisabet Pladevall prepared the final versions of the transcripts.  The 

authors of the corpus would appreciate being notified and receiving a copy, or a 

summary, of any work using the data of the corpus. 

 

Yasmin was born December 13, 1999 in Barcelona. Her mother is trilingual (Catalan-

Spanish-English) and her father is also trilingual (English-Urdu-Spanish). Her mother 

speaks both Spanish and English to her and her father speaks to her mostly in English but 

also in Spanish. Yasmin is also exposed to Catalan (especially when she was taken to a 

day-care center). Most of the production in the sessions is in Spanish but English is also 

used and there are also some Catalan words and expressions. The headers of the 

transcripts include the languages used in the sessions.  There are 12 recordings, beginning 

at 1;10 and ending at 2;9. 

 



Romance Corpora  122 

53. Spanish – Vila 

Elisabet Serrat Sellabona 

Department of Psychology 

University of Girona, Pl. Sant Domenech, 9 

17071 Girona, Spain 

eli@zeus.udg.es  

 

This is a corpus of data from Emilio, a Spanish-speaking boy who was audio recorded 

(with some gaps) from 0;11 to 4;08. Emilio was born 20-MAY-1980. The project has 

been partially supported by a grant from Spanish Government (DGICYT PB89-0624-

C02-01). The head of the project was Ignasi Vila, and the work was carried out in the 

ICE (Institute of Educational Sciences) in the University of Barcelona. Associate 

researchers were Montserrat Cortés, Montserrat Moreno, Carme Muñoz, and Elisabet 

Serrat. The collection and transcription of the data would have not been possible without 

the help of Carme Mena, Ana Novella, and Joaquim Romero. 

Table 14: Vila – Emilio Files 

File Age File Age File Age 

E01.cha 0;11.09 E13.cha 1;10.11 E25.cha 2;08.27 

E02.cha 1;00.10 E14.cha 1;10.19 E26.cha 2;11.07 

E03.cha 1;01.20 E15.cha 1;11.12 E27.cha 2;11.24 

E04.cha 1;04.09 E16.cha 2;00.02 E28.cha 3;10.00 

E05.cha 1;04.24 E17.cha 2;00.29 E29.cha 3;10.13 

E06.cha 1;05.19 E18.cha 2;01.22 E30.cha 3;11.25 

E07.cha 1;06.08 E19.cha 2;03.00 E31.cha 4;00.09 

E08.cha 1;06.19 E20.cha 2;04.16 E32.cha 4;01.00 

E09.cha 1;07.11 E21.cha 2;05.23 E33.cha 4;01.12 

E10.cha 1;08.13 E22.cha 2;06.17 E34.cha 4;06.00 

E11.cha 1;08.26 E23.cha 2;07.08 E35.cha 4;08.15 

E12.cha 1;09.19 E24.cha 2;07.24   

 

Publications making use of these data should cite: 

 

Vila, I. (1990) Adquisición y desarrollo del lenguaje. Barcelona: Graó. 


